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At present English cannot be seen as a static and refined model but as a 
lively force leading itself to worldwide needs and purposes. English has 
now become a common Lingua Franca all over the world. Increasing 
international and cross cultural interaction among people made English 
the common code for social, professional and mutual communication. 
The traditional method of teaching English has outlived its worth. The 
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wide range of uses to'which English is put^ today entails recognition of 
functional varieties of English responsive to the social and professional 
needs of the users. Scholars the world over are engaged in studying the 
nature of the language to be presented to meet the new demands. The 
search for relevance and reality in ELT has lead to the emergence of a 
new field of enquiry namely English for Specific Purposes (ESP). It 
began in 1960's and soon flourished widely all over the world. ESP is a 
broad and diversified branch of English Language Teaching (ELT). The 
prime concern of ESP is to impart content knowledge and enable the 
learners to perform effectively in a target situation. Earlier it was 
particularly associated with the notion of Special Language or register 
and later it included communicative view of Language Teaching as an 
approach to ESP. It is basically designed to cater the needs of the 
learners. ESP also investigates which language tool a learner needs to 
perform in a target situation. 
This piece of work focuses on historical overview of ESP, methods of 
teaching ESP and status of vocabulary. The major part of this work is 
based on these three different aspects. It highlights Professional English 
Vocabulary used in Electronic and Print Media and presents various 
strategies of teaching vocabulary. The entire work is assembled in five 
different chapters. 
The First Chapter gives a general introduction on background of the 
study. ESP is an approach to teach English Language to a target group 
and enable them to make effective use of the language in a particular 
context or situation. Since the time it originated, till the present time, it 
remained a very vital and innovative area in English Language Teaching. 
This chapter highlights the rationale and the main objectives of the study. 
The prime concern of the study is to focus on the nature of ESP courses 
and the principles that underlie the teaching of it and how it can be 
achieved through the courses specially designed for specific group of 
learners. It is also intended to make the learners aware of special Media 
Jargons and how they are used in their particular professional settings. 
The Second Chapter is on Literature review. It discusses the various 
points like origins of ESP, definition of ESP and Developments of ESP. 
ESP movement emerged out of number of converging trends. After the 
Second World War there was a massive expansion on various fields, this 
international change and oil crisis of early 1970s put forward a demand to 
learn a common language, i.e English. Second major cause behind the 
emergence of ESP is a revolution in Linguistics which strongly opposed 
the use of rules rather than focusing on how to communicate. Final reason 
is the focus on learner which states that along with the techniques of 
language a learner's motivation is equally important. All these three 
factors give rise to this new trend in Language Teaching. The 
development of ESP has undergone through different stages varying from 
lexical and grammatical features of academic or professional register to 
discourse analysis and target situation analysis. It also compares how ESP 
is different from English for General Purposes (EGP). EGP teaches 
language in isolation whereas ESP teaches language in context which 
relates to student's work place situation. It further presents the 
classifications of ESP through various diagrams. Scope of ESP is also 
discussed in this chapter. ESP has a very wide scope and is applicable in 
all types of classroom teaching. The present status of ESP has also been 
highlighted and finally it points out the importance of vocabulary in ESP. 
Vocabulary is always a key issue in ESP. 
Chapter Three is based on Course Design, Approaches and Methods of 
Teaching ESP. Course Design is one of the essential elements on the part 
of ESP course developer. There are different factors related to an ESP 
course design. The major focus being the language descriptions and 
language theories, which provide the theoretical basis for methodology 
and the actual needs analysis of learners at the said level, to be carried out 
from the learner's perspective. This chapter throws light on descriptions 
of language, theories of Language Teaching and issues related to ESP 
syllabus design. Language descriptions that relate to various ESP course 
design are structural linguistics, functional and notional syllabus, register 
analysis and discourse analysis. In ESP Needs Assessment determines 
which language skills are most needed by the learner and the whole 
curriculum is focused on that particular skill. It is a very important stage 
of ESP course design. The chapter further discusses methods of teaching 
ESP. There is no set methodology for teaching ESP which is applicable in 
all situations. A particular situation individual need of learners belonging 
to a particular area give rise to certain methodology of teaching. Here 
basically an ESP teacher designs the course and adapt a methodology to 
teach his group of learners. This chapter also throws light on the four 
4 
strategies which involves in methodology of teaching ESP. Some 
exercises of Teaching Vocabulary in ESP have also been given as an 
example in this chapter. These exercises are coined on the basis of four 
different strategies asserted by Barturkmen. 
Chapter Four presents status of vocabulary in Language Teaching and 
highlights its importance in different Language Teaching Methodologies. 
Vocabulary always remained a neglected aspect of language teaching but 
vocabulary is no less important than grammar. To communicate 
effectively an individual requires both the rules of grammar and proper 
word knowledge. It further defines and describes word and vocabulary. It 
also gives an overview of developments in the teaching of vocabulary in 
English as a Second language (ESL) and English as a Foreign Language 
(EFL). The point why vocabulary is a key issue in ESP has also been 
discussed in this chapter. Vocabulary is always marginalized by grammar 
however in ESP it holds a very significant position. Professional 
vocabulary contains technical words and Jargons. These appear to be very 
difficult for students to deal with. Students while working in a specific 
situation face problems with professional vocabulary both in written and 
spoken form. Hence ESP course must focus on enhancing the learner's 
professional vocabulary repertoire. 
The Fifth Chapter is on techniques of teaching Professional Vocabulary 
used in Electronic and Print Media. It discusses professional vocabulary 
and the specificity of professional vocabulary. It also describes how 
professional vocabulary and communication are related. Terminology or 
professional vocabulary is the most important characteristic of specialist 
communication because it is the point where it differentiates special 
language and general language. 
Professional vocabulary comprises of subject specialist vocabulary or 
technical vocabulary and jargons. Importance of professional vocabulary 
has also been discussed in this chapter. Wide range of words and jargons 
used in different forms of media has been also enlisted in this chapter. 
Lists of borderline words have also been presented in this chapter. These 
vocabulary lists serve as a very important source for Media students. It 
presents various strategies of teaching vocabulary accompanied with 
examples and activities. Finally some activities of teaching special media 
jargons are also presented. These activities are strongly opposed to rote 
learning. They are based on vocabulary games and do not create any 
pressure on the learners. These activities are very motivating and make 
vocabulary learning easy and interesting. 
These chapters are followed by a conclusion. It gives a brief overview of 
the research work. It describes how ESP and Communicative Language 
Teaching (CLT) are related. It also focuses on how CLT influences ESP 
teaching methods. ESP is based on the language appropriate to the 
activities of a particular discipline and one of its prime aims is to develop 
communicative competence. It is that aspect of ESP which matches it 
with CLT. This chapter also suggests how different strategies are fruitful 
in teaching vocabulary to the students. Vocabulary teaching and learning 
is ephemeral. It cannot be acquired through rote learning and neither can 
be learned in isolation. Hence teaching vocabulary through context clues 
is one of the effective methods. Teaching of vocabulary through context 
clue helps to bridge the gap between a student's real life exposure to 
vocabulary and the learning environments and demands of the classroom. 
This work also shows how this strategy can be well exploited in teaching 
professional vocabulary to the students of Electronic and Print Media. It 
helps the learners acquire maximum vocabulary knowledge within a 
limited period of time. Vocabulary learned through this strategy is more 
concrete and allows the learners to use their word knowledge both 
receptively and productively. The activities of teaching vocabulary 
presented in this chapter are highly productive and can be used not only 
for ESP learners but also for ESL and EFL students. 
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Chapter ~ 1 
INTRODUCTION 
1.1 BACKGROUND TO THE STUDY 
In the past few decades English has become a global language and its 
significance as an international language is increasing day by day. 
According to the latest data, English is spoken as a native language by 
approximately 360 million people in different parts of the world. English 
is now the official or the prime language for 2 billion people so it is 
around more than 70 countries of the world. The number of people 
speaking English as a Second Language exceeds the number of native 
speakers. As many as 750 million people are believed to speak English as 
a Foreign Language. English has become a Lingua Franca. In every level 
of study, knowledge of English language is being imparted to language 
learners. Countries like India, Australia, Canada, etc use English as a 
Second Language whereas in other countries like China, Russia, 
Germany, Spain, Saudi Arabia, Egypt and Brazil, English is learnt as a 
Foreign Language. Nearly 75 countries all over the world offers a special 
status to English and use it officially. All over the world we have 
approximately 1500 million English speakers. Now English is no more a 
language of the elite, rather it has become a language of the common 
masses, language of science and technology, language of business and 
economy, language of media and entertainment and altogether the most 
popular and widely used code of communication. The graph of English 
language acquisition and the number of learners are increasing everyday. 
The pressure is caused due to two major factors. First English possesses 
the status of being the language of education in a number of countries 
across the world. It gained a prestigious place and recognition as a 
medium of instructions for education and knowledge. The other factor is 
that English has become an essential mode for the purpose of recruitment 
and qualifying examinations of various professions and professional 
courses. Hence English is associated with jobs and sources of living, 
people are more attracted towards learning English. In the present age 
English cannot be seen as a static and refined model but as a lively force 
lending itself to worldwide needs and purposes. The traditional method of 
teaching English has outlived its worth. The wide range of uses to which 
English is put today entails recognition of functional varieties of English 
responsive to the social and professional needs of the users. Scholars 
from world over are engaged in studying the nature of the language 
presented to meet the new demands. With the developments and growth 
in various professional sectors and technical disciplines, the demand for 
learning English language has also increased. This demand gives rise to a 
novel and more refined approach to language teaching, named as English 
for Specific Purposes (ESP). Along with the traditional teaching of 
English, English for Specific Purposes (ESP) also flourished on a large 
scale. ESP is not totally different fi-om other areas of language teaching. It 
works as a sub-branch within English Language Teaching (ELT) and it 
has its own range of emphasis of Munby's theory of needs analysis. 
Language teaching shifted its focus from convenfional teaching of 
gaining structural knowledge to knowledge of language use. The 
activities and language programmes of ESP are also identifiable as that of 
Applied Linguistics. 
This new trend in English Language Teaching (ELT) began in 1960s but 
it developed very swiftly and has got maximum users all over the world. 
The prime aim of ESP has always been needs analysis of the learners, 
imparting content knowledge and particularly enabling the learners to 
perform efficiently in their target situations. ESP is specially designed to 
cater the needs of the learners. All throughout the ESP course the 
language learners are given practical knowledge of language and they are 
being trained how to perform in real life situation. 
Since 60s, the time when ESP emerged till now, it remained a very 
exclusive and vital area in English Language Teaching. It differs from 
other courses in its choice of language, learning strategies, target 
situations and the selection of topics. Most often, we have adult group of 
learners seeking ESP courses. Vocabulary is always a key issue in ESP 
and we have ample amount of work done in the last few years in teaching 
of ESP vocabulary to learners of various professions. From the very 
beginning ESP was dominated by the teaching of English for Academic 
Purposes (EAP). Later it was the emergence of Business English which 
dominated most of the part of ESP. But with the changing trends in 
choice of diversified professions the choice and purpose of seeking 
English language courses also changed. Similarly, there is a remarkable 
change in language of Media. English Language is the most widely used 
code of Media all over the World. Since English has become a language 
of common mass, English in Media is also gaining a wide perspective. 
The course in journalism, mass communication or any other print media 
is growing fast with a new outlook towards material production, course 
design, writing strategies and researches based on English of Electronic 
and Print Media. 
1.2 RATIONALE OF THE STUDY 
The prime concern of the study is to focus on the nature of ESP courses 
and the principles that underUe the teaching of it, how it can be 
accomplished through the courses modeled for special needs. A detailed 
study of Media English has been conducted, strategies of vocabulary 
teaching have been reviewed and some techniques of teaching subject 
specific vocabulary have been suggested. This work also presents 
vocabulary teaching in various forms. Use of practical exercises in 
vocabulary teaching class room is also presented. These exercises allow 
the learner to learn vocabulary efficiently and use them actively in real 
life communication. It also guides the language teacher how to enhance 
the learning opportunities of the students. This work also highlights the 
best possible ways to motivate students for learning special media words 
and to teach them with best effect. 
1.3 OBJECTIVES OF THE STUDY 
i. The proposed study is an attempt at analyzing and ascertaining the 
general principles and techniques of teaching English for Specific 
Purposes. 
ii. It is intended to highlight the status and developments of vocabulary 
teaching in English as a Second Language (ESL), English as a Foreign 
Language (EFL) and ESP. 
iii. It investigates why there is a need for this professional vocabulary in 
Media. 
iv. It also intends to make the Learners aware of special terms used in 
Electronic and Print Media and familiarize them with Media jargons 
and lexis. 
V. Some modified techniques of teaching Media jargons have been 
suggested. 
1.4 STATEMENT OF INTENT 
Last 20 years have seen a phenomenal growth in the demand for English 
in higher education and professional fields respectively. With the fastest 
change in ELT theory and practice there has been a radical shift in 
approaches to ESL pedagogy, where language is perceived as 
'communication'. This shift has brought in new ideas of teaching English 
Language. Knowledge of English Language is imparted in various parts 
of the world in the form of ESL and EFL. Still there has been widespread 
dissatisfaction expressed by various professional sectors, technical and 
higher education disciplines, teachers and learners regarding the 
effectiveness of General English (GE) in certain specific fields. To serve 
the purposes of the learner there emerged a new approach to language 
teaching, namely English for Specific Purpose (ESP). But the point to be 
noted is why ESP is more fiiiitful compared to general English. Mostly 
professionals need to seek content Knowledge or subject specific 
Knowledge. So there is no sense in teaching English through literature 
text to this target group. So ESP in that case suits best because specific 
language teaching is aimed at analyzing the professional and social 
language needs of learners and enables learners to master the subject 
specific language skills to cope in a target situation . Particular language 
which learners require to master is very significant. For example, if a 
student of banking and finance is asked to write a ledger statement, it will 
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be difficult for him to write until and unless he has been instructed that 
way. Similarly, if a student of Media is asked to prepare a documentary, 
he can not do it without the knowledge of specific media English. Does a 
session of poetry truly help a media professional, or is it a training session 
on use of media that is of actual taste to them. This reveals the very fact 
that subject specific knowledge is very important and word is the actual 
key to communication, without words nothing can be conveyed whether 
spoken or written. So vocabulary is an important issue in ESP. Though 
lexis is no less important than structure, still the teaching of vocabulary 
has always been dominated by the teaching of grammar. Rote learning is 
the outdated way of vocabulary acquisition. There must be something that 
could motivate learners and prove to be interesting and effective. 
ESP course without a focus on special vocabulary cannot be imagined. So 
this study is to throw light on historical overview of ESP, investigate the 
status of vocabulary, highlight the special technical vocabulary of Media 
and provide an effective module for teaching special Media vocabulary. 
A review of Methods of Teaching ESP is discussed in Chapter 3. 
Chapter 4 focuses on the status of vocabulary in EFL, ESL and ESP. A 
historical overview of vocabulary in various language teaching methods 
has also been presented. The tug of war between lexis and structure is 
also discussed. 
Professional English vocabulary in special areas of Electronic and Print 
Media have been presented in Chapter 5 and finally some refined models 
of teaching special media jargons have been suggested. 
eifieap 
Chapter - 2 
LITERATURE REVIEW 
2.1 INTRODUCTION 
Literature Review is a very important part of research and is also of great 
benefit. The advantage of conducting Uterature research is to have 
knowledge of the work being done on a particular topic giving rise to new 
evolving ideas for research study. Literature review will provide a 
theoretical framework of proposed research topic and throw light on 
different aspects of ESP. 
2.2 ORIGINS OF ESP 
ESP was not a comprehensive or programmed movement but rather a 
phenomenon that grew out of a number of converging trends. There are 
three main reasons jointly responsible for the emergence of ESP. They 
are listed as: 
2.2.1The demand of a Brave New World: 
Hutchinson and Waters (1987) noted that two key historical periods blew 
life into ESP. First, the end of the Second World War brought with it: 
...age of enormous and unprecedented expansion in 
scientific, technical and economic activity on an 
international scale for various reasons, most notably the 
economic power of the United States in the post war, the 
role (of international language) fell to English (Hutchinson 
& Waters, 1987, p.6). 
Second, the oil crisis of early 1970's resulted in western money and 
knowledge flowing into the oil rich countries. The language of this 
knowledge was none other than English. These developments put forward 
a demand on the language teaching professional to provide people with 
required goods. English teaching became: 
Subject to the wishes, needs and demands of people other 
than language teachers (Hutchinson& Waters, 1987, p.7). 
2.2.2 A Revolution in Linguistics: 
The second striking cause behind the origin of ESP is the revolution in 
linguistics. The aim of traditional linguistics was to describe the rules of 
English language usage, i.e. grammar. But in the new studies there is a 
shift and the main focus is on inventing new ideas through which 
language can be used in real communication (Widdowson, 1978). 
Hutchinson and Waters (1987) highlighted another remarkable finding 
that spoken and written English vary and also differ in numerous ways 
from context to context. His idea was taken a step forward that is if 
language in different context varies there is need to set up a proper 
medium to deliver language which is required to fulfill the demands of 
the learner facing a specific situation. Hence in the early 1970s there were 
several attempts to describe English for science and Technology (EST). 
Hutchinson and Waters identify Ewer and Lattore, Swales, Selinker and 
Trimble as a few of the prominent descriptive EST pioneers. 
2.2.3 Focus of the Learner: 
The final reason Hutchinson and Waters (1987) mentioned for the 
emergence of ESP is educational psychology. It points out that it is not 
only the techniques of language instructions which are important, but 
learner's needs and motivation are also significant. While learning, 
learners engage their own strategy, use various talents and artistry, enter 
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with different schemata and become motivated by different target 
situations. Here learners become the centre of importance, whose 
demands and requirement need to be taken care of by the language 
teachers. 
While the needs and problems of learners were beginning to be 
recognized, developments were taking place in other fields which tend to 
be influential in filling the gap left by ELT, EFL and ESL courses. 
i. First remarkable development was the shift towards the emphasis on 
learners as a main factor in course design. The idea elaborates that 
in ESP programmes learner and his needs is the only factor in 
determining the course content. 
ii. Second development that widely influenced ESP curriculum was the 
view that language is not just a set of grammatical structures, but 
also a set of functions. (Kennedy and Bolitho, 1984) 
This view is actually behavioral and it means we use language to 
exchange our views, to get things done, to express one self, to master 
things etc. 
2.3 DEFINITION OF ESP 
As time moved on, ESP has also undergone various developments and its 
definition came up in different moulds and forms in literature. 
Since its inception various language experts and linguists defined it 
according to their own findings and outlook on language teaching for 
specific purposes. 
Hutchinson and Waters (1987) said ESP like any other form of language 
teaching is mainly concerned with learning. It focuses on the question of 
what people learn rather than the question of how they learn. It can be 
briefed that ESP is language centred in approach. Hutchinson and Waters 
(1987) further mentioned that: 
ESP must be seen as an 'approach' not a 'product'. ESP is 
not a particular kind or methodology, nor does it consist of a 
particular type of teaching material (Hutchinson and Waters, 
1987, p.l9). 
Hutchinson and Waters (1987) also remarked: 
ESP is an approach to language teaching in which all 
decisions as to content and method are based on learner's 
reason for learning (Hutchinson and Waters, 1987, p. 19) 
ESP teaching involves a particular purpose for learning. This purpose is 
related to the specific situation in which the learner will use his 
Knowledge of language when the course ends. 
Strevens' (1988) definition of ESP makes a distinction between four 
absolute characteristics and two variable characteristics. 
I. The absolute characteristics are that ESP consists of English 
Language Teaching which is: 
i. Designed to meet specific needs of learner. 
ii. Related in content (that is in its themes and topics, particular 
disciplines, occupation and activities; 
iii. Centred on language for activities in syntax, lexis, discourse, 
semantics and so on, and analysis of the discourse. 
iv. In contrast with general English. 
II. The variable characteristics are that ESP: 
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i. May be restricted only to learning skills to be learned, (eg. 
reading only) 
ii. May not be taught according to any pre-ordained 
methodology. (Strevens,1988, pp. 1-2) 
Robinson (1991) is of the view that while defining ESP the needs and 
demands of learners are the important factor. Robinson's definition of 
ESP is based on two defining strategies which is common to ESP. These 
strategies are that, ESP is generally goal directed and ESP courses are 
based on need analysis, which tries to point out what actually the learner 
will do after learning the language. He also stressed the fact that ESP 
course is generally time constraint and is taught to adult learners of same 
group in terms of target situation. 
Dudley-Evans and St. John (1998) modified Strevens' definition of ESP 
and formed their own. The revised definition offered by Dudley-Evans 
and St. John at a conference held in Japan in the year 1997, is as follows: 
Absolute characteristics: 
i. ESP is defined to meet specific needs of learner. 
ii. ESP makes use of the underlying methodology and activities of the 
discipline it serves. 
iii. ESP is centred on language (grammar, lexis, register), skills, 
discourse and genres appropriate to these activities' variable 
characteristics 
iv. ESP may be related to or designed for specific disciplines; 
V. ESP may be used in specific teaching situations, a different 
methodology fi"om that of General English. 
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vi. ESP is likely to be designed for adult learners, either at a tertiary 
institution or in a professional work situation. It could however be 
for learners at secondary school level; 
vii. ESP is generally designed for intermediate or advanced students; 
viii. Most ESP courses assume some basic knowledge of the language 
system, but it can be used with beginners, (Dudley-Evans and St. 
John, 1998, pp. 4-5). 
Keith Harding (2007) in his book English for Specific Purposes 
explained: 
ESP teaches the language for getting things done (Keith 
Harding, 2007, p.8). 
ESP teaches the language a learner requires to reach particular 
goals. 
Singh (2008) defined the form of ESP teaching as, 
ESP does include all English classes which attempt to 
prepare the learner to use the particular portion of English 
language necessary to carry out a specific task (Singh, 2008, 
p.82). 
From the above definitions it can be concluded that ESP is basically a 
learner centred approach. It stretches over a limited time period, and aims 
to teach English with specific content which enables the learners to 
communicate in a target situation. 
2.4 DEVELOPMENT IN ESP 
ESP is a goal directed and learner centred movement. Though it is 
essentially affected by the developments in applied linguistics and ELT, 
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but as a new, happening movement within ELT, it also considerably 
affects ELT. The actual blooming of ESP movement began in 1950s and 
1960s with the change in world economy. It was approximately in the 
mid of 1960s that various movements merged together demanding the 
establishment of ESP as a discipline. ESP was given its initial impetus by 
work in the area of register analysis which looked at grammar of 
scientific and technical writing and highlighted various areas of priority 
for teaching and materials production. 
ESP is not independent or separate from other English Language 
Teaching. It is part of the new shift within the ELT horizon towards more 
communicative basics for teaching and learning. 
From its early beginning ESP has undergone various stages of 
development. The four major trends in ESP are register analysis, 
rhetorical and discourse analysis, analysis of study skills, analysis of 
learning needs. 
2.4.1 Register Analysis: 
This trend occurred mainly in the 1960s and was associated in particular 
with work of Peter Strevens (Halliday, Mcintosh and Strevens, 1964), 
Jack Ewer (Ewer & Lattore, 1969) and John Swales (1971). 
Register Analysis mainly focused on grammar and vocabulary of 
Scientific and Technical English, to which Swales referred as an 
approach which is based on 'lexicostatistics'. It is assumed that grammar 
of General English and Technical English are almost same, it is only that 
certain lexical and structural items are used more persistently. It also 
highlighted the significance of semi-technical or sub-technical 
vocabulary, which occurs more regularly in technical writing than in 
General English. (Dudley-Evans & St. John, 1998). 
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The two most significant works on Register Analysis are A. J. Herbert's 
The structure of Technical English published in 1965 and Ewer and 
Lattore's A Course in Basic Scientific English published in 1969. 
Ewer and Lattore's syllabus revealed that sentence grammar of Scientific 
English is very rarely different from that of General English. Only some 
particular forms are given preference, such as present simple tense, the 
passive voice and nominal compounds. The main motive behind Register 
Analysis was to make ESP courses more learner centric, fulfill their 
demands in target situations and to give priority to the forms they will 
encounter most in their technical field. 
2.4.2 Rhetorical or Discourse analysis: 
In the second stage of development, ESP shifted its focus from sentence 
level to level beyond the sentence. This new development is in the filed 
of discourse and rhetorical analysis. Barber and other lexico-statisticians 
researched the language of specific registers and they came up with the 
view as to why English of Science and Technology only favoured a few 
grammatical items, why it did not consider the fact as to how sentences 
are combined to form paragraphs, the whole texts or discourses. The 
initial work in this sphere was done by Lackstrom Selinker and Trimble's 
(1973). Their work is best summarized by Trimble's later book English 
for Science and Technology: A Discourse approach (1985). 
Trimble in his book defines rhetoric as: 
The process a writer uses to produce a desired piece of text 
and an EST text is concerned only with the presentation of 
facts, hypotheses and similar types of information (Cited in 
Dudley-Evans and St. John, 1998, p.22). 
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He further suggested that the writer is required to organize a text at four 
rhetorical levels: 
i. Level A -the objectives of the total discourse. 
ii. Level B- the general rhetorical fiinctions that develop the level A 
objectives. 
iii. Level C - the specific rhetorical functions that develop the general 
ones. 
iv. Level D - the rhetorical techniques that provide relationship 
between the level C functions. (Dudley-Evans and St. John, 1998, 
p.22). 
This work brings in the idea of relating language form to language use, 
which became the main strategy of selecting materials for teaching ESP. 
Widdowson along with Allen through their writings turned this approach 
into a significant movement in ESP in the 70's. 
Swales pointed out the fact that Barber's article is of great significance 
for those in ESP in the mid-sixties. Those who started to work in ESP in 
the early 70's are influenced by Widdowson's view of preference of 
language use over form and an approach which is centred on the 
communicative aspects of language. 
2.4.3 Analysis of study skills: 
Both in the Register Analysis and Discourse Analysis the study of 
language was at the surface level. The third stage of ESP was an effort to 
look deep into the surface level of language and to consider the cognitive 
activities that underlie language use. The fascination towards the study 
skills developed out of the functional and notional materials and it 
remains persistent with the idea of communicative language teaching. 
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The growth of needs analysis that run side by side with the skills 
approach gained primacy among the four skills for a given situation 
(Dudley-Evans and St. John, 1998). There is no major personality related 
to this movement, but the work of Francoise Grellet (1981) cannot be 
ignored. Christine Urquhart (1984) had also contributed to the work of 
reading skills. Maximum work in this sphere of skills and strategies are 
found in schemes such as the National ESP project in Brazil. Another 
work in reading skills course is skills for learning developed by the 
University of Malaya ESP project (UMESPP). 
The central feature of this skill based approach was that teaching 
language in itself can't prepare the learner to perform in a specific target 
situation. Along with language, the thought process of the learner which 
underpins language is equally significant. The thought process can be 
generally related to all academic or professional activities or specifically 
related to a particular discipline or profession (Dudley-Evans and St. 
John, 1998). 
2.4.4 Analysis of learning need: 
The earlier trends in ESP failed on the ground that they are all rooted on 
the description of language use. But the main concern of ESP language 
learning is not language use. It cannot be concluded that describing and 
examining what people do with language will make them learn and 
prepare for work in a target situation. 
Hutchinson and Waters (1987) stated that: 
i. ESP is not a matter of teaching specialized varieties of English... 
ii. ESP is not just a matter of science. Words and grammar for Media 
staffandsoon... 
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iii. ESP is not different from any other form of language teaching in 
that it should be based on the first instance of principles of effective 
and efficient learning... (Hutchinson and Waters, 1987, p. 18). 
Hutchinson and Waters (1987) argued that ESP concentrated on the end 
product and very little on the learning strategies which prepare students 
for the end target. This view gave rise to another approach concerning the 
processes of language learning termed as the Learning-Centred 
Approach. 
Another feature of Learning -Centred Approach is that learners may also 
grow their own skills from their study or workplace and their skills can be 
brought into the ESP classroom: 
The learning centred approach also takes into account the 
fact that different students learn in different ways. The 
emphasis on pair or group work and problem solving allows 
for these differences (Dudley-Evans & St. John, 1998, p.27). 
2.5 COMPARISON BETWEEN ESP AND ENGLISH FOR 
GENERAL PURPOSES (EGP) 
ESP is that branch of language teaching which studies and teaches 
subsets of English to assist learners in successfully carrying out specific 
tasks for Specific Purposes. ESP is an exciting movement in English 
Language education and is developing fast day by day. Number of 
curriculum and projects are bemg developed to teach ESP to different 
group of learners in different countries. 
While designing an ESP curriculum we first need to know the difference 
between ESP and English for General Purpose (EGP). General Purpose 
English is "the common core English" used by all native and non-native 
speakers (Orr, p.2). EGP and ESP are basically taught in ESL or EFL 
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classrooms whereas ESP is taught to special target groups. ESP has 
shaped itself out of EGP and there is a lot of difference between the two. 
To curb the differences Hutchinson and Waters (1987) maintain that 
In theory nothing, in practice a great deal (Hutchinson and 
Waters, 1987, p. 53). 
ESP approach always influences General English Language teaching. The 
point of demarcation between the two is very difficult to define. It can be 
said that ESP is more focused, compared to that of EGP. Dudley-Evans 
and St. John (1998) definition of ESP: 
ESP may use, in specific teaching situations, a different 
methodology from that of General English" and "ESP is in 
contrast with General English (Dudley-Evans and St. John, 
1998, pp. 4-5) 
This definition stresses the fact that ESP and EGP are not the same. 
ESP course design is always dominated by the needs of learners. It 
teaches specific language which the learner will be producing in a target 
situation after the completion of the course. ESP curriculum contains 
specific language instructions, special language programmes and special 
content of knowledge in a target situation. ESP never considers language 
in isolation. It deals with language in context which relates to student's 
workplace situation. 
Despite all these differences EGP and ESP cannot be totally separated. 
Widdowson (1983) argued, it cannot be claimed that ESP is more specific 
as compared to other general English courses. The only difference is that 
in ESP actual purpose is to train the students to achieve "restricted 
competence". ESP is based on certain "objectives" which are more 
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specific and shorter whereas EGP is based on "aims" which are broader 
and abstract (pp.6-7), 
ESP often and always depends on EGP for its course design. EGP focuses 
more on teaching of grammar and simple basic vocabulary whereas ESP 
tends to teach grammar, pronunciation and special words of specialized 
field. What is there in ESP can be a part of EGP but General English 
cannot be a part of ESP. 
2.6 CLASSIFICATION OF ESP 
The main function of ESP is to enquire the needs of learners, the cause 
behind learning a particular course they are involved in and the target 
situation they are going to meet after completion of the course. Thus 
material taught to them totally depends on their interests and their 
requirements. This variation in teaching different themes, topics and 
target groups puts a pressure on ESP to be categorized into various 
subdivisions. 
Though there is a switch in developments of ESP both in theory and 
practice, still all of them have a common feature, focused on the linguistic 
aspect of ESP. ESP is a branch of EFL or ESL which is a major field of 
English language teaching and it is related to whole of ELT, which can be 
best represented through Figure 1 on page no.20. 
The figure shows the basic divisions in ELT. The top-most rows indicate 
how the various levels of ESP courses occur. The next division below this 
level indicates the two main branches of ESP, divided on the basis of 
where learners require it, in academic study (EAP) or in woric situations 
(EAP/EVPA^ESL). This is not a very transparent demarcation. People 
study language in order that they may use it in work situation later or 
people can study and work at the same time. 
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Classification Tree of ESP 
English for 
Medical students 
English for 
Technicians 
English for 
Economics 
English for Occupational 
Purpose (EOP) 
English for Academic 
Purpose (EAP) 
English for Science and 
Technology (EST) 
Various branches 
English as a Mother 
Tongue (EMT) 
English for 
Secretaries 
EAP EOP 
English for Business 
Economics (EBE) 
English for Science 
Purposes (ESP) 
English as a Foreign 
Language (EFL) 
English Language 
Teaching (ELT) 
Language 
English for 
Psychology 
EAP course often 
have a study skills 
component 
English for 
Teaching 
EAP 
EOP is also known as 
EVP (English for 
vocational purpose) 
and VESL (vocational 
English as a Second 
Language) 
GE is usually studied 
for exam Purposes 
EOP 
English for 
Social Science 
Audit 
Tertiary 
General English 
(GE) 
Secondary 
Primary 
ESL can be divided in 
the same way as EFL 
English as a Second 
Language 
Teaching 
Learning Communication 
Figure 1: Hutchinson and Waters (1987) 
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There were numerous attempts to classify ESP in various categories, and 
the result was always a confusing demarcation of various subcategories 
and abbreviations. Classically, ESP is categorized into two major 
branches. They are English for Academic purposes (EAP) and English for 
Occupational Purposes (EOP). 
i. EOP is taught to those learners who will use their knowledge of 
language in vocational field or profession. For example EOP 
students can be journalists or reporters or other technicians who 
may require English in their work place to prepare a news story, to 
shoot footage or to discuss with team mates. 
ii. English for Academic Purposes (EAP) is taught in academic 
institutions to students who require English in their studies. The 
language covers a specific area of higher education which the 
learner is studying or intends to study. As a school-subject, ESP 
flourished both at the primary and secondary levels in technical 
schools and non-technical sectors simultaneously. ESP is 
subdivided in situations where it is: 
A separate subject on the curriculum but with related content 
to other subjects (independent ESP) and those where English 
is the medium for learning other subjects (integrated ESP) 
(Kennedy and Bolitho, 1984, p.5). 
This division is further represented through Strevens (1977) diagram in 
Figure 2 on page no 22. 
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Classification of ESP 
ESP 
Occupational Academic 
Pre experience 
Simultaneous 
Post experience 
Discipline base 
Pre-study 
(pre-sessional) 
School subject 
In-study 
(in-sessional) Independent Integrated 
Figure 2: Classification drawn by Strevens (1977) 
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These kinds of classification trees sometimes cause problems because 
these demarcations often lack both, the significant features of various 
types of ESP teaching and the degree of class between common core EAP 
or EBP and General English. For example, the special vocabulary or 
semi-technical English taught in English for General Academic course 
can also be taught as factual descriptions in general English. Likewise, 
the study based on aspects of reading skills such as highlighting the main 
features, deriving meaning from context, etc which is a part of EAP 
courses can also be taught to students of intermediate or advanced level in 
General English course. Similarly Business English is also formed with 
specific business terms and language, basic General English and 
specialist English. 
Another typical tree diagram for ESP, which divides EAP and EOP 
according to discipline or professional area is shown in Figure 3 on page 
no.24. If we want to place English for Electronic and Print Media in this 
figure then it will come in the last row under the branch of English for 
Professional Purposes. 
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Classification by Professional Area 
English for Specific Purpose 
English for Academic Purpose 
English for 
(academic) 
Science 
and 
Technology 
English 
for 
(academic) 
Medical 
purpose 
English for 
Management 
Finance and 
Economics 
English 
for 
(academic) 
Legal 
purpose 
English 
for 
Medical 
purposes 
English for Occupational Purposes 
English for 
Professional 
Purpose 
English 
for 
Business 
purposes 
English for 
Vocational 
purpose 
Prevocational 
English 
Vocational 
English 
Fig. 3 ESP classification by professional area 
(Dudley-Evans and ST. John, 1998, p.6) 
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An additional perspective can be gained through the presentation of the 
whole of English language teaching on a continuum that runs from 
clearly definable General English courses through a very specific ESP 
courses. Figure 4 illustrates this continuum. On the continuum English for 
Electronic and Print Media acquires a place on Position 4 where English 
has been used for Professional Purposes. 
GENERAL 
ELT Courses Type 
SPECIFIC 
I I 
Position 1 
English for 
beginners 
Position 2 
Intermediate to 
advanced EGP 
courses with a 
focus on 
particular skills 
Position 3 
EGAP/EGBP 
courses based on 
common core 
language and skills 
not related to 
specific disciplines 
or positions 
Position 4 
Courses for broad 
disciplinary or 
professional areas for 
example Report 
Writing for Scientists 
and Engineers, 
Medical English, 
Legal English, 
Negotiation / Meeting 
skills for business 
people 
Position 5 
2. 
An 'academic 
support' course 
related to a 
particular academic 
course. 
One-to-one work 
with business 
people 
Fig. 4 Continuum of ELT courses type (Dudley-Evans and ST. John, 
1998, p.9). 
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2.7 SCOPE OF ESP 
ESP actually is the practical means of identifying learner's needs and 
fulfilling them directly and most efficiently. Nowadays, the ESP area is 
prone to be in great demand for a global community of people speaking 
different languages, where efficient command of English can help in 
contribution towards professional as well as personal development of 
each individual learner. The domain of ESP has a very wide scope. It is 
applicable to all kinds of classroom teaching, English for occupational or 
academic purposes. It is helpfiil in both the EOP and EAP boundaries, for 
example marketing, engineering, law, medicine, nursing, hospitality 
management, media journalism, aviation industry, corporate sector, Call 
centers, automobile industry etc. 
ESP does not limit itself at this juncture. ESP can be used in ESL 
situations also to develop academic communication skills and provide 
room to develop personal language and learning abilities. ESP is also 
advantageous for teachers of elementary and secondary schools because 
of its learner-centered or communicative approach. ESP can be used in 
teaching EFL students also. In countries like China, Iran, Russia and 
Germany, ESP communication is widely accepted to teach learners of 
various professions. It is equally appealing to develop course curriculum 
for both ESL and EFL learners. 
2.8 ESP NOW 
Presently there is no dominating movement in ESP like that of Register 
Analysis, Discourse and Rhetorical Analysis, Skill-based approach and 
Learning-Centred Approach. ESP has its own prestigious place in ELT 
and it fiinctions within ELT and Applied Linguistics keeping in view its 
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own principles and objectives. ESP is also taught by non-native speakers 
who are capable of using knowledge of their own field and student's 
learning strategies and motivation. 
Material production and text analysis, both in written and spoken 
discourse governs ESP courses. Analysis of Spoken and Written texts, 
especially under the influence of Swales' Genre Analysis (1990) gained a 
significant place in ESP. (Dudley-Evans and St. John, 1998) 
ESP is also extending boundary beyond Applied Linguistics. Swales in 
his final editorial as editor of the journal English for Specific Purposes 
(1994, 13:3) and Mauraren (1993) also suggests that ESP needs to be 
sensitive to movements in ELT and applied linguistics, such as the world 
English movements and analysis of different national styles of Rhetoric. 
(Dudley-Evans & St. John, 1998, p.31) 
Major shift in ESP is the development of Business English. Initially ESP 
work was dominated by English for Science and Technology but now it is 
ruling the world of business English. Dudley-Evans and St. John (1998) 
noted that 1990 was the period of longest area of growth in Business 
English. 
ESP is also practiced in countries like Middle East and Latin America; it 
is also flowering with flowing economies in countries like South East 
Asia and Pacific Region. Thus ESP is extending its limbs in various 
countries to diverse group of learners. It also gained a prominent place in 
EAP situations. 
The movement of ESP did not stop here. It extended its limbs in every 
part and comer of the world. As time passed, ESP matured more as a 
discipline. Numerous works and researches are being done m different 
parts of the worlds by different language experts and researchers. Various 
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journals of ESP are publishing variety of works carried on in ESP. We 
have journals like ESP, ESPMENA, TESOL, Asian ESP journals, ESP 
world, TESL Journal, RELC, Oxford ELT journal, Elseiver ESP Journal 
etc. Cambridge press has got a series of nearly hundreds of Teachers 
Books , Workbooks and Students' book, CDs and DVDs in various fields 
like Medicine, Legal English, Aviation English, English for Media, 
Business English, English for Marketing and Advertisement, etc. 
Since the time English is being practiced as a global language, ESP has 
left an impact on the language of media also. Certain books have been 
prepared for viewing all the language aspects of Media. Among them the 
significant one is the book by Ceramella and Lee (2008), 'Cambridge 
English of the Media'. It contains various sections on radio, film, 
newspaper, etc, each of them clubbed with different activities on skills of 
professional writing, grammar, functions and vocabulary. Since 
vocabulary is a key issue in ESP, there is more to work on vocabulary 
building. Vocabulary is a major aspect and learning technical words is not 
an easy task. A technical word may fall under the domain of EGP but that 
does not mean every general word may not be a technical word. ESP 
learners need to know the demarcation line between ESP and EGP 
vocabulary. Thus ESP holds a pivotal position in Electronic and Print 
Media. 
2.9 VOCABULARY IN ESP 
In the 2V^ Century English has become the primary language of 
knowledge, education, profession, politics, power, entertainment and 
many more. English language is one of the effective modes of 
communication in every discipline. With the swift development of 
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technology and corporate sectors, the demand of learning English has 
also increased. Most of the professionals face multiple problems relating 
to their language proficiency. They lack knowledge of content and run 
short of special words, fail to convey their message in a refined form 
which is always expected of them in a target situation. To avoid such 
crisis in the workplace most of the corporate sectors need their employees 
to undergo special vocational training. But the result is not always up to 
the mark. So in such situations, it is the ESP approach to language 
teaching that suits best because ESP is the only course that is determined 
by the special needs of learners, which easily develops language 
instructions based on special language problems. Vocabulary is a major 
issue of ESP. The common problems learners face at their workplace is 
technical vocabulary where they feel the need to have proper vocabulary 
training to deal with these technical words. What is more confusing to 
them is which general words are to be used in their target situation with 
different meanings and in different context. Linguistic features and 
lexical items vary with the variation in different purpose of language use. 
So in ESP acquisition of vocabulary is an important factor and an ESP 
curriculum must deal with vocabulary learning tasks, keeping in view the 
demands of learners and their target situation. 
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Chapter - 3 
COURSE DESIGN, APPROACHES AND METHODS OF 
TEACHING ESP 
3.1 INTRODUCTION 
At present ESP is the most vibrant and innovative area of language 
teaching and research. ESP assesses needs and integrates motivation, 
subject matter and content for teaching of relevant skills. In an ESP 
program the teacher plays a vital role. An ESP teacher analyses the 
students need, helps them to develop their self confidence and motivates 
them towards language learning. While discussing about ESP 
practitioners Dudley- Evans & St. John (1998) added: 
The ESP practitioners should play five important role: 
teacher, course designer, materials provider, collaborator, 
researcher & evaluator (Dudley-Evans & St. John, 1998, 
p.97). 
Though the ESP curriculum is being designed by the teacher himself 
based on the needs of learners, still there are some issues that he/she 
should keep in mind while designing the course. 
Course design is one of the most essential elements on the part of the ESP 
course developer. Designer Hutchinson and Waters (1987) highlighted 
some important factors affecting ESP course design, they are Language 
Descriptions, Theories of Learning and Needs Analysis; though these 
three factors seem to be three different entities, they are still independent 
and interlinked to each other in the process of ESP course design. Fig. 5 
on page no. 33 shows the relationships. 
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Factors affecting ESP course design 
Syllabus ESP 
Course 
1 r 
Methodology 
Fig. 5 Factors affecting ESP course design. (Hutchinson and Waters, 
1987, p.22). 
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3.2 LANGUAGE DESCRIPTIONS 
Language has been described in a number of ways by various developing 
schools of thought in Linguistics. It is the main concern of the course 
designer where language description can be properly and effectively used 
in developing the course of ESP learners. There are six major stages of 
development in language which affect ESP teaching. 
3.2.1 Classical or Traditional Grammar: 
This variety had a wide influence on the descriptions of English and other 
languages because they are based on the grammar of classical languages, 
Greek and Latin. Here language is described on the basis of the function 
of each word in a particular sentence: 
ESP emerged after the classical form of description had 
been largely abandoned, hence its influence on ESP has 
never been strong (Hutchinson and Waters, 1987, p.24). 
3.2.2 Structural Linguistics: 
In 1930 Bloomfield introduced structural linguistics where: 
The grammar of the language is described in terms of 
syntagmatic structures which carry the fundamental 
propositions (statement, interrogative, negative, imperative, 
etc) and notions (time, number, gender, etc) (Hutchinson & 
Waters, 1987, P.24). 
Structural syllabus facilitates language learners with systematic 
description of the generative core of the language, and with this limited 
variety of structures, the learner is able to produce different innumerable 
sentences. As this syllabus is being widely accepted in English Language 
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Teaching Ewer and Lattore also made use of 'structural percepts' in 
developing ESP syllabus. 
3.2.3 Transformational Generative grammar: 
The structural linguistics view was challenged by Noam Chomsky's 
publication in 1957 of Syntactic Structure. Chomsky criticized 
structuralists view saying that it describes language only at surface level 
and it fails to explain: "relationships of meaning which were quite clearly 
there" (Hutchinson & Waters, 1987, p.26). 
Chomsky further mentioned that language cannot be viewed in isolation, 
it is a process of human mind and hence a sentence possesses two levels 
of meaning. One is a deep level concerned with the organization of 
thoughts and a surface level where these thoughts are expressed through 
syntax of the language. Thus the grammar of the language is not the 
surface structure but the rules that enable the language user to generate 
the surface structure from the deep level of meaning. Chomsky asserted 
that language is rule governed. His idea to incorporate the relationship 
between language and form influenced ESP by making the difference 
between performance (i.e., the surface structures) and competence (i.e. 
the deep end rules) (Hutchinson & Waters, 1987, p.27). In its initial 
stages of development, ESP stressed more on explaining the performance 
needed for communication in target situation and ignored the competence 
behind it. 
Hymes (1972) viewed competence as not only a set of rules for 
formulating grammatically correct sentences but also knowledge of when 
and how to communicate correctly. His communicative competence give 
rise to the next three stages of development termed as language variations 
and register analysis, language as fiinctions and discourse analysis. 
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3.2.4 Language variations and register analysis: 
Register analysis defines that language varies according to the context of 
use and it helps to differentiate formal from informal, written from 
spoken, self sufficient language from context dependent language. If 
language varies according to context it is easy to identify the kind of 
language associated with specific context, such as an area of knowledge 
or an area of use. Ewer and Lattore (1966) and Swales (1971) did 
remarkable work on register analysis based on the language of Science. 
3.2.5 Functional or notional Grammar: 
The next work on language as communication which influences ESP is 
frmctional and notional concept of language descriptions. Functions are 
concerned with social behavior and represent the intention of the speaker 
or writer whereas notions reflect the way in which human mind thinks. It 
is the type where: 
The mind and thereby language divides reality. E.g. time, 
frequency, duration, gender number (Hutchinson & Waters, 
1987, p.31). 
The catch behind the fiinctional syllabus is that it appears to be based on 
language in use which is opposite to structural syllabus which reflects 
only on form. 
3.2.6 Discourse (Rhetorical Analysis): 
The next development that influences ESP is Discourse (Rhetorical) 
analysis. This language description highlights that: 
An utterance acquires meaning by virtue of what utterances 
it precedes or follows (Hutchinson & Waters, 1987, p.34). 
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The discourse analysis helps the ESP learners by making them more 
efficient readers, making them aware of the underlying structure of the 
text and the way in which language has been organised. The different 
developments discussed are not separate entities neither they are 
independent nor complete in itself, rather each description is based on the 
ideas of the former one and each has got its own place in the ESP course 
design. Various language descriptions are the different angles of looking 
at the same thing and reaching the same goal (Hutchinson & Waters, 
1987). 
3.3 THEORIES OF LANGUAGE TEACHING 
Another important aspect of language teaching is how students learn a 
language because language learning capacity is totally a process of 
human mind. So it is very essential to keep in view the language learning 
theories. The major theories related to language teaching and how they 
influence ESP learners are: 
3.3.1 Behaviourism: learning as habit formation: 
This theory is primarily derived from the work of Pavlov and Skinner. 
Behaviourist's school of language learning views that: 
Language learning is a mechanical process of habit 
formation and proceeds by means of frequent reinforcement 
of stimulus response sequence (Hutchinson & Waters, 1987, 
p.40). 
ESP practitioners also apply this theory for learning by developing the 
pattern practice exercises. 
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3.3.2 Mentalism: Thinking as rule governed: 
The behaviorist theory was criticized by Chomsky on the ground that: 
There was a vague concept of generahzation in behaviorist 
theory which is never classified rightly (Hutchinson & 
Waters, 1987, p.42). 
He viewed that thinking is a "rule governed behavior" and learning 
comprises not of forming habits but of acquiring rules. The mentalism 
theory says that mind does not respond to a stimulus, it uses the 
individual stimuli in order to find the underlying pattern or system. The 
theory of mentalism is very important because it gives rise to cognitive 
theory which plays an important role in ESP course design. 
3.3.3 Cognitive code: learner as thinking being: 
The mentalist idea of mind as a governing body in the learning process 
gave rise to the cognitive theory of learning. Cognitive view considers 
that the learner's mind is the actual source of information (Hutchinson 
and Waters, 1987). According to this theory the learner is an active 
participant in the learning process; he tries to make sense of the things 
presented to him, and learns through solving the exercises. The cognitive 
theory learning has had a vital effect on ESP teaching where language is 
taught through problem solving tasks. 
3.3.4 The affective factor: learners as emotional being: 
Though human beings think rationally or practically, they also have 
feelings and emotions, they are not just a thinking being but emotional in 
nature also. Thus the learning process is also influenced by human 
emotions. The affective factor stresses the emotional cues as an important 
part in language learning. The cognitive and emotional aspect if put 
together, lead to very important aspects in ESP learning and that is 
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motivation. Motivation of the student affects their learning the most 
(Hutchinson & Waters, 1987). 
3.3.5 Needs Analysis: 
The next important factor that affects the ESP course design is Needs 
Analysis. It actually determines the type of communication a learner 
requires to learn when they are put to perform in a specific situation. The 
need can be of two types, the target centred needs and the learning 
centred needs. The target need is that which focuses on the language use, 
i.e. what language or language skills learners need to perform in their 
target situation, where as learner centred needs is based on analyzing 
what skills of strategies learners are going to apply in order to achieve the 
target language (Hutchinson and Water, 1987). 
3.4 ISSUES RELATED TO ESP COURSE DESIGN 
Recently, Basturkmen came up with slightly different views in ESP 
course design. The four different issues involved are: 
i. The topic of language varieties. 
ii. The topic of need analysis. 
iii. The topic of the syllabus. 
iv. The topic of wide versus narrow angled course design. 
(Basturkmen, 2006, p. 15). 
3.4.1 Varieties of language: 
The term variety of language refers to registers of language use e.g. 
English in business, English in Academic Settings, English in Media and 
English for everyday conversation. Basturkmen (2006) argued "language 
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varieties are based in and extend from a common core of language" and 
"language varieties are self contained entities" (p.28). 
3.4.1.1 The common core plus: 
There is a common core of general language drawn in all areas of life and 
work. The figure given below shows a representation of common core 
language and its relationship to language varieties (Pitt Corder, 199, as 
cited in Basturkmen, 2006, p. 16). The inner section represents basic 
language which includes common words and sentence structures which 
can be used in all situations. 
'Common core' of the language 
J Learner's required repertoire 
Fig. 6 Common core view of Language St. Pitt Corder: Introduction 
to Applied Linguistics; 1993. 
Pitt Corder (1993) criticized this view and described it as an abstraction 
(cited in Basturkmen, 2006, p. 16). He further commented that the utility 
of such a notion is rather doubtful. For example, if a learner intends to 
talk with a news editor in a foreign language, then only vocabulary which 
are part of media language cater to his needs; where many of them occurs 
very rare in language as a whole. To this Basturkmen (2006) suggested 
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the idea that, different varieties of English are based on common set of 
grammatical and other Linguistics characteristics have been widespread. 
3.4.1.2 All language is specific purpose: 
Another perspective in varieties of language is that there is no common 
core of language. The core is a very vital part of anyone of the numerous 
varieties of the language. 
Bloor and Bloor (1986) commented: 
All language learning acquired from one variety or another, 
even if it is; classroom variety. A language learner is as 
likely to acquire the language from one variety as from 
another, but the use of language, being geared to situation 
and participants, is learned in appropriate contexts (Bloor 
and Bloor, 1986, p.28). 
Bloor and Bloor (1986) fiirther say that, teaching specific variety of 
English (ESP) can start at any level including beginners. Moreover, 
learning from specific variety of English (e.g. English for Media, English 
for Doctors, English for Business Management) is highly effective as 
learners acquire structure in relation to the range of meanings in which 
they are used in their academic workplace or professional environment. 
3.4.2 Needs Analysis: 
According to Nunan (1988): 
The needs analysis procedures made its appearance in 
language planning and became widespead in language 
teaching" in the year 1970. In its early stage it was used as 
"the initial process for the specification of behavioural 
objectives and later it explored different syllabus elements 
such as ftinctions, notions and lexis in a more detailed 
manner (Nunan, 1988, p.43). 
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In ESP, language is learnt neither for its own sake nor for the sake of 
gaining a general education but to smoothen the path to entry or greater 
linguistic efficiency in academic, professional or workplace environments 
(Basturkmen, 2006, p. 17). Hence needs analysis is a key feature in ESP 
course design. 
Needs analysis was warmly welcomed by language for specific purpose 
teachers as an approach to course design. But needs analysis did not find 
its remarkable position and influence in LSP (Language for Specific 
Purpose) until Munby's approach to needs analysis came into being (Phan 
le Ha, 2005). 
Munby's approach to needs analysis is now widely applicable in English 
Language Teaching. Munby's Communicative Syllabus Design (1978) 
drew great attention fi-om ESP syllabus designers. Hutchinson and Waters 
state that Munby's work was a landmark in ESP since it provided a new 
vision on individual needs. Hutchinson and Waters (1987) fiirther 
asserted that: 
With the development of CNP it seemed as if ESP had come 
of its age. The machinery for identifying the needs of any 
group of learners had been provided: all the course designers 
had to do was operate it (Hutchinson and Waters, 1987, 
p.54). 
As Munby's 'Communicative Syllabus Design' is based on needs it's 
quite enthusiastic and encouraging for learners and they can realize the 
significance of what they are studying. Moreover ESP courses are time 
bound. A learner is required to gain subject specific knowledge of 
language of a target specialism within a limited period of time. Hence 
time management is very important in ESP class, which can be 
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effectively done through analyzing the learners' need and designing a 
course based on that. To quote Basturkmen (2006): 
The task of the ESP course developer is to identify the 
needs of the learner and design a course around them 
(Basturkmen, 2006, p. 18). 
Munby's (1978) model consists of two stages: 
Communication Needs Processor (CNP) and the interpretation of the 
profile of needs derived from the CNP in terms of micro skills and micro 
functions. The CNP is set out under eight variables that: 
Affect communication needs by organizing them as 
parameters in a dynamic relationship to each other (Munby, 
1978, p.32). 
The CNP operates by looking at its input, the foreign language participant 
and information concerning the participant's identity and language. Then 
it requires information on the eight variables: purposive domain, setting, 
interaction, instrumentality, dialect, target level, communicative event 
and communicative key. In the second stage of the model, the user must 
take the activities v^ ith their communicative keys and decide which 
alternative ways of processing them is appropriate. The alternatives are: 
i. Specification of syllabus content by focusing on micro-skills. 
ii. Specification by focusing on micro-functions. 
iii. Specification by focusing on linguistic forms. (Phan le Ha, 2005). 
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Munby's model for specifying communicative competence. 
Participant 
Communication 
Needs Processor 
Profile Needs 
H 
Language 
Skills Selector 
Communicative 
Competence 
Specification 
I::!-
Meaning 
Processor 
Purposive domain 
Setting 
Target level 
— Interaction 
Instrumentality 
Dialect 
Communicative event 
Communicative key 
Linguistic 
Encoder 
Zy 
Fig.7. Munby's Communicative Syllabus Design (1978). 
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Munby (1978) through his model provides a detailed description of all the 
aspects related to learner's needs and language learning. The prime focus 
of his CNP is to find out all the possible linguistic forms an ESP learner 
is expected to use in his target situation. 
Needs Analysis has been criticized time and again, because of this 
criticism its not being widely applied in language teaching and learning 
but to some extent needs analysis is valid in ESP course designing. The 
reason behind this is that, needs analysis investigates what language skills 
learners actually require when they are asked to perform in a target 
situation. ESP also analyses the purpose of language use. It is a language 
repertoire which trains learners to achieve a set target and this can be 
done only by examining what is the purpose of particular language 
learning and how it can be achieved, so in this case needs analysis is 
applicable in doing the same. 
Some of the criticisms and issues of needs analysis are: 
i. The information often comes from the institutions themselves, who 
already have definite expectations about what the students should 
be able to do and thus needs analysis serves the interest of the 
institutions often at the expense of learners (Auerbach, 1995). 
ii. Learners are often asked for their perceptions of the needs but there 
may not be reliable sources of information about their own needs, 
especially if they are relatively unfamiliar with the job they are to 
perform or subject they are to study (Long, 1996). 
iii. Language needs are not learning needs. Although learners will 
need to use certain language structures or features in their target 
environment, this does not mean that they are ready to acquire 
them (Hutchinson & Waters, 1987). 
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iv. Perspective of needs vary and the needs analyst has to decide 
which perspective to take into account in designing ESP courses or 
synthesize divergent perspectives (Jasso-Aguilar, 1999). 
v. Needs analysis is a means of filling outsiders into the 
communicative practice of linguistically privileged in groups. 
Needs analysis purports to be an institution to get others to 
conform to established communicative practices (Benesch, 2001). 
vi. Needs analysis is not theoretically neutral. It can be argued that any 
system of needs analysis is related to the theory of the nature of 
language (West, 1994). 
(Cited in Basturkmen, 2006, p.20) 
3.4.3 Types of Syllabuses: 
Another major issue in ESP course design is syllabus. The course 
designers have to decide what language has to be taught, and to specify 
the language items he/she has to refer to a syllabus. 
Graves (1996) discussed "the language curriculum and syllabus". She 
described the curriculum: 
As broad statement of the Philosophy, purposes, design and 
a implementation of the entire language teaching program 
and the syllabus as a specification and ordering of content of 
a course (Graves, 1996, as cited in Basturkmen, 2006, p.21). 
Syllabuses can be synthetic (language is segmented into 
discrete linguistic items for presentation one at a time) or 
analytic (language is presented in whole chunks at a time 
without linguistic control (Basturkmen 2006, p.21). 
Things are different in case of ESP students: 
It has been taken for granted that ESP teaching should focus 
on hard language functions rather than soft social fianctions 
(Basturkmen, 2006, p.22). 
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Halliday (1973) used the terms the referential and instrumental functions 
of language. The first refers to language which is used to express facts 
and knowledge; the second refers to language which is used to do a 
particular work. It has been considered that in ESP teaching social 
functions are less important as compared to referential or instrumental 
functions. Holmes (1999) as cited in Basturkmen (2006) claimed that 
certain recent applied linguistic research pointed out the fact that social 
functions in language are significant and are used in workplace situation. 
Since ESP course is very specific and time constraining, it is hard to teach 
all aspects of language under a single course. Hence the course designer 
needs to be selective and while selecting what to teach, the language 
teachers often show: 
Their notions of what language is and their beliefs as to what 
is important in language learning (Basturkmen, 2006, p.23). 
Hutchinson and Waters (1987) commented that specifying course content 
is quite important and it also describes the notions of what language 
actually is and how language is learned effectively. 
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The figure below reflects the views of learning and course content. 
VIEW OF 
LANGUAGE 
VIEW OF 
LANGUAGE 
LEARNING 
SYLLABUS 
VIEW OF 
LEARNING 
Fig.8. Views of learning and course content. 
In EAP teaching, Flowerdew and Peacock (2001) list the following types 
of syllabus: 
Lexico grammatical (organized around structures and vocabulary). 
Functional - notional (organized around functions and notions). 
Discourse-based (organized around aspects of text cohesion and 
coherence). 
Learning-centred (organized on what learners have to do in order to learn 
language items and skills, not the items and skills themselves). 
Skills-based (organized around particular skills). 
Genre-based (organized around conventions and procedures in genres as 
units of analysis. 
Content-based (organized around themes). 
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which informs a range of topical areas of use and can be realized in 
pedagogic terms by variety of different topics. In this case the topics are 
selected for their effectiveness in implementing the objectives of the 
course without regard to their immediate relevance to eventual aims: 
Narrow-angled courses are devised for learners with very 
similar needs and are highly specialized. Wide-angled ESP 
courses are devised for learners with needs that are only 
somewhat similar and less specialized (Basturkmen, 2006, 
p.l5). 
Dudley-Evans and St. John (1998) commented when the needs are 
limited or concerned within a small area, a narrow angled course design 
is best suited, where the course can focus on few target events and use 
contents or topics from a single discipline. But if the needs are not 
specified and cover a broad area, the course can focus on wide range of 
topics and events from numerous disciplines. 
There is a general argument that ESP courses: 
Should be as narrow-angled as possible" whereas others 
criticized that this view "is not practical or that it is 
unnecessary as learners can transfer what they learn from a 
more general course to their own highly specific area at a 
later stage (Basturkmen, 2006, p.28). 
3.5 SPECIFIC AND SPECIFIABLE ELEMENTS IN ESP 
Needs analysis in ESP aims on the techniques learners require to study 
work efficiently in their target situation. 
In analyzing needs, ESP curriculum designers identify the 
micro skills from a general pool of skills used across a range 
of environments that are important for a particular group of 
ESP learners (Basturkmen, 2006, p. 28). 
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Presently, task based syllabus is in practice and is welcomed by most 
language practitioners. The task based syllabus contains: 
A list of tasks (e.g. giving instructions or following 
directions) that students will perform (Basturkmen, 2006, 
p.24). 
The tasks facilitate learners with a means for: 
Using language meaningfully and that through struggling to 
use language to complete the tasks, students acquire 
language (Basturkmen, 2006, p.24). 
Prabhu (1987) explained that: 
Task-based teaching operates with the concept that, while 
the conscious mind is working out some of the meaning 
content, a subconscious part of the mind perceives abstracts 
or acquires (or recreates as a cognitive structure) some of the 
linguistics structuring embodied in those entities, as a step in 
the development of an internal system of rules (Prabhu, 
1987, pp. 69-70). 
According to Long and Crookes (1992) task based syllabuses in ESP 
specify 'real world tasks'. In General English Language teaching tasks 
are chosen for pedagogical value: 
In ESP they are chosen probably for their relevance to real 
world events in the target environments (Basturkmen, 2006, 
p.25). 
3.4.4 Narrow and Wide Angle Course Design: 
Narrow angle course emphasises on schematic knowledge, i.e. the 
competence to be acquired, they would be located at more specific end of 
the spectrum and accordingly be more training-oriented whereas a wide 
angle course is based on a set of general frame of references and routines 
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Table 1 shows Specific or Specifiable Elements in ESP curriculum 
design 
Language system 
Language use 
Language skills 
Content (conceptual & cultural) 
Specifiable 
Specific 
Specifiable 
Specific 
Table 1. Specific and Specifiable Elements in ESP curriculum. 
(Basturkmen, 2006, p. 28). 
ESP instruction is oriented to help learners become more 
aware of language use and conceptual content (including 
cultural content) critical in the workplace, academic and 
professional environments and disciplines to which they are 
headed (Basturkmen, 2006, p. 28). 
In the target situation certain language forms and features generally 
appear more fi-equently than the rest. These elements can be classified but 
are not absolute to the target situations or disciplines, referred to as 
specifiable elements (Basturkmen, 2006). 
3.6 METHODS OF TEACHING ESP 
Needs analysis is an important strategy used for teaching ESP. The 
flourish of Communicative Language Teaching movement plays a 
significant role in ESP teaching methods. Munby (1978) states that ESP 
courses are: 
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Those where syllabus and materials are determined in all 
essentials by the prior analysis of communication needs of 
the learner (Munby, 1978, p.2). 
The prime concern of ESP courses and Communicative Language 
Teaching approaches are more or less same. Both are based on a key 
factor, that to enable the learners to communicate effectively in a given 
situation. It also tends to bring the real life situation in language 
classroom. This helps to bridge the gap between language learning and 
communication. Hence ESP teaching methodology is widely influenced 
by Communicative Language Teaching. 
ESP classes are convened with the specific needs of students and ESP 
teaching uses a learner centred and context/content approach, there are no 
set materials and distinctive methodology for teaching ESP. The course 
teacher develops his own methodologies and curriculum design based on 
the specific needs of learners. As Hutchinson and Waters (1987) 
mentioned that an ESP teacher develops his own teaching materials based 
on the student's immediate needs rather than depending on other 
commercial books or materials. 
Robinson (1991) argued that methodology in English Language Teaching 
and ESP have very little difference and its hard to say whether general 
ELT has borrowed ideas for methodology from ESP or whether ESP has 
borrowed ideas from general ELT. Robinson identified two 
characteristics of ESP methodology.ESP can design activities based on 
students target area or ESP activities may contain actual purposes based 
on students target needs. 
Dudley-Evans and St. John (1998) stated that ESP methodology makes 
the use of tasks and activities reflecting students' specialist areas. 
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Basturkmen (2006) asserted that methodology of teaching ESP involves 
four different strategies. They are: 
i. Predominantly input 
ii. Input to output 
iii. Predominantly output 
iv. Output to input 
The methodology of teaching ESP is organized around the concepts of 
input and output. 
3.6.1 Input Based Strategies: 
Input based strategies is based on the idea that learning primarily occurs 
through exposure to language input in the form of written or spoken texts 
or language descriptions. Repeated exposure to comprehensible input 
enhances the language learning and it also makes the learner acquire 
linguistic features. After numerously noticing linguistic items the learners 
became more aware of the forms and the features of language. Along 
with linguistic accuracy the learners are also able to develop their fluency 
and communicative skills. Input based strategy is quite helpful for a target 
group because it helps students to improve their ability to notice different 
language forms and enhance their knowledge of language use and 
communication in a particular discipline. 
Example 1: 
Vocabulary used in commercial advertisement slogans. 
This activity is designed to make the students aware of subject specialist 
text. It is basically a prewriting activity. The special focus is on 
vocabulary and techniques of how words are arranged and related to each 
other in written slogans. Here students are exposed to subject specialist 
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text for comprehension activities. Linguistic items like choice of 
vocabulary and techniques of special text writing are being highlighted 
through this activity. It trains the learners to use appropriate words 
through practice writing. 
Level: Intermediate to advance 
Time 50 minutes 
Aims and Objectives: 
i. To focus on the use of words in a given text ideally from students 
specialism. 
ii. To enable the students attention to find out how words functions in 
a text and how are they related to the main idea. 
iii. To prepare the students for writing slogans using correct form of 
words. 
Materials: 
Some printed handouts of written slogans taken from old issue of the 
magazine. 
TAYFIT LIVEHEALT^I 
iGRAND EXOTICA: best price, highest satisfaction 
\La Femme!!!!!!!!! Discover yourself^ 
I'WOWOFFER" Go get your trip no\4 
^^OOKMART the key to success!\ 
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^freshin^ drinkl!!!.... BOOST YOUR ENERG^ 
IE- ZONE for intelligent minds.| 
Women's Pride boutique next door.| 
|^4//7 SUPERMARKET NEXTDOOORl]! 
[ILIVE SAFE: with city security.! 
JGo get cool this summer "FUNKY COLLECTIONSJ 
IEAT HEALTHY AND TASTY; NEW CUISINE IN T O ) ^ 
IGLORIANA: Refresh yourselj 
||Paradise Home....Breathe jresh| 
llFabulous Fashion: Men's First choice| 
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Procedures: 
i. Distribute the printed handouts to the students. 
ii. Ask them to read the handouts very carefully. 
iii. Tell the students to mark how an idea is generated and is presented 
through limited words. 
iv. Also ask them to analyze the techniques of writing slogans. 
3.6.1.1 Predominantly input: 
In this strategy, language learners are primarily provided with language 
input with much exposure to it and it is understood to promote learning. 
Learning comes about as students see evidence of how language works 
and how language is used in different target situations. Here students 
need not be pushed to immediate production in order to learn. 
This input strategy can be related to ideas of language learning suggested 
by Krashen (1982). Krashen argued that learners develop their linguistic 
abilities without any form of outside instructions, rather these instructions 
enables learners to develop the ability to monitor the production of 
language. Conscious study leads only to learning but the ability to 
produce language is derived from acquisition, unconscious and gradual 
development of language through exposure to comprehensible input. 
Teaching provides positive evidence about how language works or is 
used by exposing students to authentic texts or materials and engaging 
them in comprehension activities. Teaching can also go beyond 
"exposure to language input" and guide students to note and learn 
specific language features or forms in it through the use of "awareness-
raising activities " (Basturkmen, 2006, p.l 15). 
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Through the use of these activities the teacher can shift students attention 
to targeted forms or features: 
There are various techniques of awareness raising activities 
e.g. input flooding (exposure to multiple sample of the 
features) and input enhancement (the feature is highlighted 
in the text) (Basturkmen, 2006, p. 115). 
Example 2: 
Vocabulary of news report. 
This activity is based on a predominantly input strategy. Here the students 
are allowed to notice various language descriptions and written texts. The 
prime concern is to focus on words used for report writing. And learning 
occurs as students see the examples of how language works or used in 
real communication and in target situations. This is a prewriting activity 
which enables the learners to improve their vocabulary used in report 
writing. 
Level: Pre intermediate to advance. 
Time: 40 minutes. 
Aims and Objectives: 
i. To raise awareness of report writing strategy through a look at 
news paper report of back issues, 
ii. To enhance student's knowledge of vocabulary of a particular 
discipline. 
iii. To make the students aware how different concepts and ideas are 
expressed through professional words. 
iv. To develop student's writing ability and practice report writing. 
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Materials: 
Students notebook to write, newspaper articles of back issue. 
Procedure: 
i. Distribute the article to the students and ask them to read it 
carefully and mark the difficult portion and underline the new 
words. 
ii. Ask them to translate these work into their own L1. 
iii. After they finish reading explain difficult words and discuss 
important parts and explain the ways difficult parts are connected 
together. 
iv. Through this kind of exposure to the text the learner acquires the 
knowledge of report writing. 
3.6.1.2 Input to Output: 
In this strategy students are first exposed to language forms and features 
and then they are asked to use them in their own production. These inputs 
just acts as an example and these examples enable the students to identify 
their own lacking in the ability to practice language. Production or output 
is important part of this strategy. It is different to predominantly input 
based strategies on the ground that it expects immediate production after 
supplying the students with various comprehensible inputs. This strategy 
failed to gain proper amount of users. It was being criticized on several 
grounds. Here the main focus is on students seeking knowledge of pre-
selected language items. Language teachers choose the target linguistic 
forms or features for delivering the instructions, teachers then focus on 
teaching items and make students practice different activities where they 
can produce these items. The input can be in different forms like: 
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Language descriptions, analysis of genre or teacher-led 
discussion of features in a text (Basturkmen, 2006, p. 119). 
These inputs provide examples of how language works and are used in 
different target environments. Through this students realize the gap 
between their current understanding or use of linguistic forms and 
equivalent features in target language use. The teacher allows the student 
to produce the items being learned within the same lesson or the 
following lesson. 
In ESP, input to output based strategy can be used for teaching different 
aspects of language, including genre knowledge. 
Example 3: 
Vocabulary used in television interview. 
This activity is based on input to output based strategy. Here students are 
exposed to the language description and language use through showing 
them various clips of related interviews. It allows the students to view 
very closely the use of language and choice of vocabulary in a target 
situation. This strategy is to improve the oral communication of the 
students where there is a verbal interface with an interviewee. This 
activity is to establish the fundamental interviewing technique. 
Level: Advanced 
Time: 1 hour (20 minutes for giving inputs and 40 minutes for completion 
of task, evaluation and feedback). 
Objective: 
i. To focus on various aspects of language like professional language 
skill, question forms, active speaking skills and note taking. 
ii. To practice framing questions to be asked in an interview. 
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iii. To reinforce understanding of vocabulary used for interview. 
Materials: 
Students notebook, clips of related interviews, laptop and projector. 
Procedures: 
i. First ask the learners to watch every clip twice or more. 
ii. Ask them to mark several sections very carefully, i.e. 'how to 
greet?', 'what should be the gesture', 'which questions to be asked 
at a particular point of time' etc. 
iii. Then divide the whole class into a group of three. 
iv. Assign every group a task of designing an interview and ask them 
to write down some systematic questions to be asked to the 
interviewee. 
V. After the completion of the task evaluate all. 
vi. Post evaluation, take some good task and show it to the students, 
ask them to compare their work and improve the shortcoming in 
their own task. 
vii. The feedback acts as an improving agent for the task. 
3.6.2 Output Based Strategies: 
Output based strategies help beginners to communicate in the target 
language. There are two sub-strategies of output-based instructions. The 
first (predominantly output) is based on the idea that language (producing 
output) is sufficient for learning and the second (output to input) is based 
on students output followed by some form of input (Basturkmen, 2006). 
It is a task based strategy and students acquire language while they 
perform task in a real workplace situation. 
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Example 4: 
Magazine's cover story and practice use of words in it. 
This activity is based on output strategy. Here the learners are directly put 
to a workplace situation. No inputs are being supplied as a pre task 
activity. They are expected to acquire directly while performing in real 
life situation. 
It is an interactive process and allows students to work in peers or groups. 
Half of the task is an outclass activity where students move out to collect 
information and data related to their specialism. This activity involves use 
of language in which the result of the task and use of professional 
vocabulary in workplace setting is the main focus. 
Level: Advanced 
Time: 2 hours (1 hour for out of class task and Ihour for in classroom 
activity). 
Objectives: 
i. To practice concrete writing of the cover story for magazine on a 
given topic. 
ii. To promote group work and motivate students to work in real 
situation. 
iii. To make the students ready to carry forward a given task or job 
which allows them to develop their professional language skill. 
iv. To reinforce vocabulary acquisition through practicing with 
professional workplace situation. 
V. To enable the students acquire language through verbal interaction 
and negotiation of meanings. 
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vi. To develop fluency, note taking and peer listening. 
Materials: Questionnaire for survey. 
Procedure: 
i. Give the students a topic to write cover story, for example on 
football league to be held in the town. 
ii. Get the students in pairs or groups. 
iii. Ask them to prepare a questionnaire based on the supporter's 
opinions, likings, disliking and suggestions regarding the match, to 
be held in the town. 
iv. Out of the class, the team or pair visits the match venues and 
various sites to meet the supporters and collect information and 
data. 
V. In classroom activity they may discuss the techniques of 
developing cover story with their fellow mates. 
vi. Then they are required to use their data to develop their individual 
story. 
vii. They are also required to make a catchy heading because the 
subject matter is to be printed on the cover page of the magazine. 
3.6.2.1 Predominantly Output: 
In this strategy learners are put into a certain environment where they are 
asked to perform certain tasks away from a lesson or activity. And this 
task production activity makes students realize where their "inter 
language (developing language system)" is enough to perform in a 
workplace and where it is actually lacking (Basturkmen, 2006, p. 124). 
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Basically output stressed the idea that learning takes place through the 
struggle to communicate. 
Swain (1998) as cited in Basturkmen (2006) argued that in being pushed 
to produce, language learners notice certain shortcomings in their 
linguistics repertoire and this stimulates learning of language to overcome 
these shortcomings. 
Ellis (1990) identified three key points in Swains argument for the role of 
output in advancing levels of grammatical language accuracy. They are: 
i. The need to produce output (pushed language use) that is precise, 
coherent and appropriate during negotiation of meaning encourages 
learners to develop the necessary grammatical resources. 
ii. During output, learners can try out their hypotheses about 
language. Production, as opposed to comprehension, may force 
learners to move from semantic to syntactic processing. It is 
possible to comprehend a message without any syntactic analysis 
of the input it contains. 
iii. Production is the trigger that forces learners to pay attention to the 
means of expression. 
Example 5: 
Report on user response to recently launched product in the market. 
This activity is grounded on predominantly input based strategy. Learning 
takes place when the students are communicating in work place situation. 
Learning also occurs when they use the linguistic resources they have at 
their disposal. It is a task based strategy and that task create conditions for 
language acquisition through negotiation of meaning. Vocabulary 
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knowledge is acquired while communicating directly in workplace 
situation. 
Level: Advanced 
Time: 3-4 hours (2 hours for conducting the survey and 1 and a half hours 
to complete in classroom activity). 
Objectives: 
i. To enhance verbal interaction and practice language skills when 
working in target situations. 
ii. To enable the students develop their skills on how to deal with the 
clients of a particular product. 
iii. To motivate team works. 
iv. To improve accuracy in report writing. 
V. To make the students acquire language while talking with peers 
while making final report. 
vi. To enable them to learn professional English vocabulary used in 
Media. 
Materials: Tape recorder, list of questions 
i. Which products are you using presently? 
ii. Why you switched to the new one? 
iii. How did you find it? 
iv. Would you like to add some comments? 
v. Please give some feed back. 
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Procedure: 
i. Divide the whole class into group of three. 
ii. Allow them to search on net what are the products recently 
launched in the market. 
iii. Ask the students to do homework on what information to be 
extracted from the product users. 
iv. Instruct the students to prepare a list of questions to be asked to the 
product users like: 'Say something about the product you use?', 
'Did you find it good?', 'Would you like to leave any feedback or 
suggestions for production company?' 
V. Then ask the students to do a door to door survey or tell them to 
visit some common places like markets or malls to collect data and 
user's views on a particular product. 
vi. Also tell them to record the views of the product users. 
vii. Back in the classroom tell the students to listen to the recordings 
and cross examine the user's response before preparing any report. 
viii. Tell the students to interact with members of other groups and 
discuss the techniques of report writing. 
ix. Finally make them prepare a detailed report. 
3.6.2.2 Output to Input: 
Output to input based instruction is placed on the idea that learners 
acquire new language when they realize a lacuna in their linguistic 
repertoire and are provided with a solution to the problem in the form of 
feedback or suggestion. With the feedback they can analyze weaknesses 
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in their own output and thus they create the meta-cognitive state 
necessary for input. 
Swain (1998) as cited in Basturkmen (2006) criticized that sometimes 
students fail to identify what is lacking in the target language "noticing a 
hole in one's inter language". This strategy does not focus on pre-
specified linguistic items. While giving feedback the teacher is free to 
give instructions on language forms, he or she is not restricted to select 
any particular language item. Teachers note the errors or interesting 
aspects of language use that take place during the production stage and 
use them to give feedback to individual students, pairs or groups. 
While designing ESP courses, one should follow the issues and strategies 
discussed in this topic, but it cannot be ignored that an effective and 
flexible ESP course design can be derived from the teacher's own 
practical experimental knowledge and from students themselves. 
Example 6: 
Vocabulary of newspaper headlines. 
This activity is based on output to input based strategy. In this method 
learning occurs in two stages. First, while performing the task and second 
after the task is being completed the students receive information in the 
form of feedback. This language learning activity is helpfril in the form of 
highlighting the vocabulary of professional field. 
Objectives: 
i. To practice writing newspaper headline. 
ii. To analyze how language fiinctions in a text of given specialism. 
iii. To review and learn vocabulary. 
iv. To focus on choice of language while writing headlines. 
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V. To reinforce two stages learning, first while performing the task 
and second post task the information they receive in the form of 
feedback. 
Procedure: 
i. Directly ask the students about newspaper headlines and tell them 
to prepare a demo of how to write newspaper headline. 
ii. Then give them some topic and ask to write headlines for the given 
topic. 
iii. After the task is being completed examine the answers, and 
identify the errors and shortcomings. 
iv. Finally give feedback to the learners to improve their writing skills. 
Some headlines; 
President to quit. 
Government cut taxes. 
China backs Korean plan. 
Police discover key witness. 
New bid for fighting global wanning. 
MNC's to axe 300 employees. 
Terrible snow storm mows down 2. 
Gang breaks into the bank through the window. 
Train disaster kills 3 and injures 7. 
Outclassed in quarters: Peter demolished by John. 
Weeping parents curse the shooter. 
Bomb threats left the city unrest. 
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New designer rocked the fashion show. 
Small town girl bagged 2 gold. 
Drunken driver ramped down one school going. 
Documentaries on farmers is to be showcased this weekend. 
3.7 CURRENT TRENDS IN TEACHING ESP 
As time passed on there have been various changes in viewing the course 
design and methodology of teaching ESP. There is an emergence of 
several outlooks and trends in teaching ESP with recent researches and 
works by different language experts. 
Very recently, Belcher (2004) reviewed the trends in teaching English for 
Specific Purposes. This new trend is based on three different theories -
the socio-discoursal, socio-cultural and socio- political approaches to 
language learning. For the socio- discoursal approach to ESP, genre 
theory and genre informed pedagogy are highlighted, for socio-cultural 
theories, situational learning and their practical corollaries are focused on, 
for the socio-political theories, theory and applications of critical 
pedagogy are emphasized (Belcher, 2004,p.l65). 
Various critics of ESP pointed out the drawbacks of ESP approach to 
English Language Teaching. They viewed that, 
It teaches learners enough English to survive in certain 
narrowly defined venues but not enough to thrive in the 
world at large (Belcher, 2004, p. 165). 
A very general dissatisfaction is that the texts which deal with ESP 
courses are very impractical, it lacks real life context that learners target 
(Belcher, 2004). 
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Spack (1988) commented that another very general accusation is that 
many ESP teachers fail to teach the "Especial Language" of ESP course, 
for example, an arts teacher teaching technical students. 
Penny Cook (1997) is of the view that ESP is much more inclined 
towards accomodationism or vulgar pragmatism. The reason is ESP 
provides learners with the facility to fit into rather than contest existing 
socio economic and political structures no matter how inequitable their 
power of distribution may be (cited in Belcher, 2004, p. 166). 
Hutchinson and Waters (1987) viewed ESP as a learner centred approach; 
it identifies the needs of learners and teaches language that enables them 
to deal with specific target situation. But the question is does ESP 
actually do the same? The ESP course designer analyzes the actual needs 
of learners based on learners' needs, they develop efficient materials and 
teach them effectively to enable learners to achieve their goals. 
Somewhere, all these processes lack an underlying theory that affects 
learning and helps learners to face their target situation. 
ESP is criticized because "of its very pragmatism" to deal with specific 
needs of learners which lacks a well developed identifiable theoretical 
base (Belcher, 2004, p. 166). 
In its early stage of development ESP neglected social context but now 
ESP is shaping a comer for "social situatedness". This view gave rise to 
three different new approaches. 
3.7.1 The Socio-Discoursal Approach: situated genre analysis: 
As Hyland (2003) comments that both ESP and genre studies investigate 
the discourse of specific speech communities, with attention to the types 
of written and oral texts or Structured communicative events (Belcher, 
2004, pp. 166-167). 
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The North American New Rhetoric and the Australian Sydney School are 
the two major bodies which provided ESP with missing perspectives on 
genre. New Rhetoric such as Adam and Artemeva (2002), Bazerman 
(2002), Prior (1998) with the influence of Bakhtin (1981) added a new 
perspective on discourse as: 
Always utterance, i.e. dialogic or contributing to a dialogue 
and characterized by hetroglossia or multi-vocality also 
known as intertextuality i.e. filled with the voices of others 
(Belcher, 2004, p. 167). 
To Bakhtin's concept of dialogism Russell (1997) asserted that, 
It allows a more dynamic and interactive or ecological 
approach", going "further than social constructionism 
towards solving the problems of relations among language; 
the individual and social (Rusell, 1997, p.2, as cited in 
Belcher, 2004, p. 167). 
Like the New Rhetoricians, the Sydney School also viewed ''genre'' as 
more than the combination of its smaller parts. 
Discourse is seen through the lens of field (ideational 
content), tenor (interpersonal context) and mode (textuality). 
At present, teachability of genre is found in ESP pedagogy 
which was missing earlier. This view of genre is not as 
complex as that of New Rhetorics provided the competency 
to genre is skilled through immersion in a particular setting 
(Belcher, 2004, p. 167). 
3.7.2 The Socio-Cultural Approach: Situated Immersion: 
Vygotsky, Leonte'v and other recent theorists stress "the fundamental 
roles of situated learning and scaffolding" in ESP situation. (Lave and 
Wanger, 1991, as cited in Belcher, 2004, p. 170). The New Rhetorics have 
their own view and they strongly argue for immersion in the target 
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situation. Most ESP theorists comply that immersion is very beneficial, 
but side by side on-site learning is quite important and advantageous for 
ESP learners (Belcher, 2004, p. 171). Holding classes on-site enables 
learners to perform then and there in their work place settings. In ESP 
pedagogy on-site learning and teaching is well honoured and studied 
since a long period of time. The merits of teaching on-site are that 
learners are aware of their needs, teachers can personally observe situated 
interactions and work place realia readily available for class room 
simulations (Belcher, 2004, p. 173). 
3.7.3 The Socio-PoIitical Approach: Overcoming the "Limit-
situation": 
This approach is also termed as Critical Pedagogy. Master(1988) was the 
first to "call for a Critical ESP that would be more self-reflexive in its 
role in the global spread of English and its readiness to meet learner's 
needs as defined by what the institution or workplace needed of them 
(Master, 1998:724, as cited in Belcher,2004,p.l74). The critical pedagogy 
asks whose needs are served in ESP and why? Critical pedagogists argue 
that academic and occupational survival should not be disregarded but 
that language learners need more communicative competence and 
functional literacy. They need voices that will speak for them well 
enough to make a difference in their own and others' lives. Critical 
pedagogy entered ESP classroom by several different means 'by critically 
redefining traditional needs analysis as rights analysis, moving beyond 
collaborative learning to collectivist action and revisioning text as not just 
situated in a context but the hybrid product of multiple contexts, i.e. as a 
site for negotiation of personal and social identities of home, academic or 
personal values. 
71 
REFERENCES: 
1. Basturkmen, H. (2006). Ideas and Options in English for Specific 
Purposes. New Jersey, London: Lawrence Erlbaum Associates. 
2. Belcher, D.D. (2004) Trends in Teaching Enghsh for Specific 
Purposes. Annual Review of Applied Linguistics, lA, 165 - 186. 
3. Bloor, M., & Bloor, T. (1986). Language for specific purposes: 
Theory and Practices. Occasional Paper 19. Trinity College 
Dublin: Centre for Language and Communication Studies. 
4. Dudley-Evans, T., & St. John, M.J. (1998). Developments in 
English for Specific Purposes. - A Multidisciplinary Approach. 
Cambridge: Cambridge University Press. 
5. Flowerdew, J., & Peacock, M. (2001). The EAP curriculum: 
Issues Methods and Challenges. In Flowerdew, J., & Peacock, M. 
(Eds.). Research Perspectives on English for Academic Purposes. 
Cambridge: Cambridge University Press. 
6. Ellis, R. (1990). Instructed Second Language Acquisition. Oxford: 
Blackwell. 
7. Ha, P. L. (2005). Munby's 'needs analysis' Model and ESP. Asian 
EFL Journal 6(1), Retrieved on 5* June 2009. 
8. Halliday, M.A.K. (1973). Explorations in the functions of 
language. London: Edward Arnold. 
9. Hutchinson, T., & Waters, A. (1987). English for Specific 
Purposes (a learner centred approach). Cambridge; Cambridge 
University Press. 
10. Krashen, S.D. (1982). Principles and practice in second language 
acquisition. Oxford: Pergamon. 
72 
11. Long, M. H. & Crookes, G. (1992). Three approaches to task 
based syllabus design. TESOL Quarterly, 26(1), 27-56• 
12. Munby, J. (1978). Communicative Syllabus Design. Cambridge: 
Cambridge University Press. 
13. Nunan, D. (1988). The Learner - Centred Curriculum. Cambridge: 
Cambridge University Press. 
14. Prabhu, N. S. (1987). Second Language Pedagogy: A Perspective. 
Oxford: Oxford University Press. 
15. Robinson, P. (1991). ESP today. London: Prentice Hall. 
73 
CHAPTER - 4 
0tatu6of 
Chapter - 4 
STATUS OF VOCABULARY IN ESP, ESL and EFL 
4,1 STATUS OF VOCABULARY IN LANGUAGE TEACHING 
Second language acquisition began from the time of Romans. From the 
early stage to the present day there have been numerous approaches to 
language teaching and learning. But each approach has a different view 
on vocabulary. Sometimes vocabulary has been honored in teaching 
methodologies whereas at other times it has been ignored. There was a 
general acceptance of grammar which always dominated vocabulary in 
English Language Teaching. 
The teaching and learning of vocabulary has never aroused 
the same degree of interest within language teaching as have 
issues such as grammatical competence, contrastive 
analysis, reading or writing, which have received a 
considerable attention from both scholars and teachers 
(Richards, 1976, p.77). 
For more than a quarter century (1950 to 1980) lexicologists and 
language educators remained unsuccessfiil in bestowing notice to 
vocabulary. The distinguished cause behind this was the belief among 
linguists that to know a language only means skills to use its sounds and 
structures (Tickoo, 2000).Vocabulary teaching remained a neglected area 
in English Language teaching for number of years. This neglect also 
affected the linguistic theory. Recently it gained a prominent status in 
linguistic research and theorizing. Richards (1976) claimed that for years 
vocabulary remained an area where the: 
Link between approach, method and technique has been 
neglected (Richards, 1976, p.88). 
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Teaching and learning of vocabulary is in practice since long. The history 
and development of vocabulary teaching is not an: 
Old insight leading to new; it is more of a series of 
dominating ideologies or fashions that have succeeded one 
another and which sometimes come as a full circle (Carter 
and McCarthy, 1988, p.99). 
But as time passed on vocabulary teaching gained further progress and it 
has drawn on advances in descriptive linguistics, psycholinguistics and 
very recently computational linguistics (Carter & McCarthy, 1988). 
It is believed that the 80s have been the period in which the importance of 
vocabulary instruction was rediscovered. Researchers, materials designers 
and ESP practitioners have become more interested than ever in questions 
related to lexis. The rebirth of concern for vocabulary teaching has not 
been established for long and this is because of the joint contribution of 
the availability of computerized data based on words (or corpora) and the 
advancement of modem approaches to language teaching which are 
basically 'word centered' for example 'lexical approach' (Thombury, 
2002). 
4.2 IMPORTANCE OF VOCABULARY 
Vocabulary always remained a neglected aspect of English Language 
Teaching. It was neither officially included in any of the four skills 
(listening, speaking, reading and writing) of language teaching. But it is 
no less important than grammar or any other language skills. Even the 
language learners are getting more concerned for vocabulary acquisition 
as compared to earlier times. Vocabulary teaching and learning is a very 
wide and most vital area for language learner. A learner cannot be a good 
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speaker only through learning rules or structures of a language. Rather he 
can improve language by learning more words and expressions. 
Vocabulary learning is a very significant issue for a learner while 
learning a new language. As Thombury (2000) says a phrase book or a 
dictionary facilitates more communicative advantages than a grammar 
book. 
Wilkins (1972) while talking about the importance of vocabulary 
asserted: 
Without grammar very little can be conveyed, but without 
vocabulary nothing can be conveyed (Wilkins, 1972, p.l 11). 
Gaining knowledge of words is a significant issue while learning a 
language. Word is the basic tool for communication. It is only through 
words one can express the complete idea while through grammar or 
sounds it can be expressed in bits or parts. 
To quote McCarthy (1990): 
No matter how well the student learns grammar, no matter 
how successfully the sounds of L2 are mastered, without 
words to express a wider range of meanings, communication 
in an L2 just cannot happen in any meaningful way 
(McCarthy, 1990, p.8). 
Nattinger (1988) highlighted the importance of vocabulary in language 
teaching and tried to point out a distinction between comprehension and 
production. Nattinger (1988) further expressed his view: 
Comprehension of vocabulary relies on strategies that permit 
one to understand words and store them, to commit them to 
memory that is production is concerned with strategies that 
activates one's storage by retrieving these words from 
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memory and by using them in appropriatF '^SiTaations 
(Nattinger, 1988, p. 62). 
Time and again the importance of vocabulary in second language 
acquisition is being put forward by various language experts. Though 
vocabulary is marginalized by grammar and structures, the shine is never 
left unseen. 
To improve second language proficiency a language learner needs to have 
good command over vocabulary: 
At times, not knowing a specific word can severely limit 
communication; however, in many cases a lexical lapse can 
actually stop communication completely (Folse, 2008, p. 12). 
Vocabulary helps the learner to express, to convey, and to present oneself 
in different situations. But along with vocabulary knowledge of grammar 
is also required to communicate correctly or properly. Grammar is rules 
or codes to arrange words in sentences. 
Vocabulary is largely a collection of items, grammar is a 
system of rules (Thombury, 2002, p. 14). 
Grammar multiplies while vocabulary merely adds. Hence learners along 
with mastering vocabulary in a target language also need to monitor 
grammatical rules. 
Teaching Approaches such as the Direct Method and Audiolingualism 
gave greater priority to the teaching of grammatical structures. But lexical 
syllabus brought up by the science of Corpus Linguistics highlighted the 
role of vocabulary in language learning and language teaching. The main 
focus of the above discussion is to draw attention on vocabulary and its 
importance in English Language Teaching. 
77 
Schmitt (2000) claimed that grammar and vocabulary are fundamentally 
linked. And it is difficult to think of vocabulary and grammar as separate 
entities. 
4.3 WORD 
The linguistic definition of word is "minimum meaningful unit of a 
language". Vygotsky defined word as "a word is a microcosm of human 
consciousness" (cited in Thombury, 2002, p.l). 
Knowing a word involves more than knowing its meaning or what it 
stands for. Knowing a word includes knowing the following things: 
i. How often it is used, that is where and when? 
ii. How it is spelled and pronounced? 
iii. Which part of speech (noun, verb, adjective) it can function as? 
iv. What it's core meaning is? 
V. What it's root form is, what prefixes and suffixes it can take and what 
derivations can be made fi*om it (e.g. do, does, did, done, doing, undo, 
redo, doable)? 
vi. What grammatical pattern it fits into or what its syntactic behavior is? 
vii. What associations (e.g. pleasant or unpleasant, positive or negative) it 
forms? 
viii. What limitations there are to its use (e.g. in what type of situations or 
structures it can or cannot be used)? 
ix. What degree of probability there is of encountering it in speech and in 
writing (Tickoo, 2003, p. 191)? 
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4.4 VOCABULARY 
While teaching vocabulary and talking of its development it is necessary 
to know, what is vocabulary? Vocabulary is the knowledge of words and 
word meanings. It is a set of lexemes, mcluding single words, compound 
words and idioms. Vocabulary can also be described as word or group of 
words used by a person in a particular field of knowledge. 
The vocabulary of a language includes much more than single words. It 
includes language forms that are not full words (e.g. un-, i l- , -ment) and 
compound words (escalating cost, counter argument, show business), 
fixed phrase and idiomatic expressions (e.g. to make up for lost time, to 
harbor a grudge) (Tickoo, 2003, p. 190). 
While teaching vocabulary it is necessary to know that words have two 
different categories. 
Structural words - it is also called as fimction words or grammar words. 
They are limited in number and possess closed category e.g. they are 
conjunctions, prepositions, articles and determiners. 
Content words - content words bear meanings and they form an open 
class that is words whose membership keeps changing. They are mainly 
nouns, verbs, adjectives and adverbs (Tickoo, 2003). 
Vocabulary in ESL and EFL can be divided into four groups. They are: 
i -High Frequency Words - High frequency words are: 
An essential basis for language use (Flowerdew and 
Peacock, 2001, p.252). 
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These are the most frequent 2000 words of EngUsh. West (1953) called 
these words a 'general service' vocabulary because they serve any 
purpose of communication (Flowerdew & Peacock, 2001). 
The vocabulary typically covers around 80 percent of running words of 
academic texts and newspapers and around 90 percent of conversation 
and novels. It includes virtually all ftinction words of English (around 176 
word families) but the majority of high frequency words are content 
words (Nation, 2001, pp. 13-16), 
ii - Academic vocabulary: Words common in various kinds of academic 
texts. Different language experts term academic vocabulary in different 
ways like "sub-technical vocabulary" (Cowan 1974, Yang 1986, 
Anderson 1980), "semi technical vocabulary" (Farrell, 1990), 
"Specialised non-technical lexis" (Cohen, Glasman, Rosenbaum -Cohen, 
Ferra and Fine, 1988), "frame words" (Higgins 1966) and 'academic 
vocabulary' (Martin, 1976, Coxhead 1988) (as cited in Flowerdew & 
Peacock, 2001, p.253). 
Martin (1976) divided technical vocabulary in three groups: 
The research process -the vocabulary is primarily verbs and nouns and is 
presented in a context which discusses the five steps of research 
formulating, investigating, analyzing, drawing conclusions and reporting 
results. 
The vocabulary of analysis - it includes high frequency words and two 
verbs which is required to present any information in an organized and 
systematic manner, e.g. consist of, group, result from, derive, base on be 
noted for. 
The vocabulary of evaluation: it includes adjectives and adverbs that 
occur in reviews, critiques and some reports, e.g. exhaustive, 
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controversial, substantive, objective, subjective, implicit, explicit, 
inductive-deductive, significant-insignificant. 
Cowan explained sub- technical vocabulary as 'context independent 
words with high frequency across disciplines, e.g. function, influence, 
isolate, relation, basis, presuppose, stimulate, approximately etc. 
The academic vocabulary of texts allows the writer to generalize over 
complex state of affairs, and to repeat and evaluate linguistic acts and 
scientific activities (Meyer, 1990, p.9, cited in Flowerdew and Peacock, 
2001). 
iii -Technical vocabulary: 
Technical word is one that is recognizably specific to a 
particular topic, field or discipline (Flowerdew and Peacock, 
2001,p.261). 
Technical vocabulary always appears in context of specific discipline and 
they are very rare in general English communication. 
iv - Low Frequency Vocabulary: It includes the words which we very 
rarely use in our daily communication. For examples words like aired and 
zone. 
4.5 STATUS OF VOCABULARY IN VARIOUS LANGUAGE 
TEACHING METHODS. 
The prime language teaching methodology that began at the early stage of 
the 19* Century was Grammar-Translation Method. This method deals 
with few Grammar rules, a list of vocabulary items and some sample 
practice exercises of translation fi-om LI to L2. The main focus of this 
method was accuracy and to learn explicit grammar rules. Grammatical 
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accuracy is considered to be more important than teaching 
communicative competence. Vocabulary was on only taught in the form 
of isolated words. 
Here the students were expected to learn themselves the basic vocabulary 
needed through bilingual word lists or with the help of dictionaries. No 
proper attention was being paid in learning vocabulary skills. 
The main problem with Grammar Translation Method was 
that it focused on the ability to analyze language and not the 
ability to use it (Schmitt, 2000, p. 12). 
The new ideas of user based language gave birth to Direct Method, which 
arrived by the end of the 19* Century. This method focuses on oral 
language teaching with listening as the primary skills. Meanings were 
directly related to the target language without any translation being done. 
Grammar rules were downplayed. Here in this method there is no proper 
mode of delivering vocabulary to students, rather it is assumed to be 
acquired naturally through interaction with texts of lessons. Concrete 
vocabulary was explained through pictures with initial vocabulary being 
kept easy and familiar. Only abstract words were presented in a 
traditional way of being grouped according to topics or association of 
ideas. Thus Direct method also contributed very little to vocabulary 
teaching. At the same time in Britain there evolved a new approach called 
Reading Method. This method resulted due to Micheal West's concept 
stressing the need to facilitate reading skills by improving vocabulary 
learning (Schmitt, 2000,p.l3). Reading Method also neglected vocabulary 
to be learned as an independent skill. 
After World War II another approach appeared which is known as 
Audiolingualism. The main emphasis was on teaching structural patterns. 
The vocabulary taught seems to be very easy, simple and familiar to 
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learners. The vocabulary taught seems to be very easy, simple and 
familiar to the learners. New vocabulary was added only when the drills 
needed to be kept viable. It is assumed that language through multiple 
exposure and communication in target situations help developing 
vocabulary knowledge of a student. 
Hence at that time there was no clear cut vocabulary teaching method. 
Similar to Audiolingualism, a method appeared in Britain in 1940s and 
1960s termed as Situational Approach. The teaching method is very much 
like Audiolingual method focusing on the lexical and grammatical items 
according to the required situations. Situational Approach treated 
vocabulary in a more principled way than Audiolingualism (Schmitt, 
2000). 
In the late 1950s, the theory of Behaviourism which underpins 
Audiolingualism was highly criticized by Noam Chomsky. Later 
Behaviourism was pushed back by the coming up of new ideas governed 
by cognitive factors which define that language learning is based on some 
set of abstract rules and those rules are inborn. Based on this new theory 
Hymes (1972) came up with the new idea of 'communicative 
competence' highlighting the sociolinguistic and pragmatic factors of 
language. Nunan based on Hymes communicative competence (1972) 
gave rise to Communicative Language Teaching Method. The main focus 
of Communicative Language Teaching (CLT) method's is fluency rather 
than grammatical accuracy. It is a meaning based approach and learners 
are given exercises on how to interchange information. CLT gives very 
little emphasis on vocabulary teaching. Vocabulary was shifted to the 
edge by the "issues of mastering ftinctional language and how language 
connects together in discourse". In any meaning based approach it is 
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expected to give vocabulary a prime place but the case was totally 
opposite in Communicative Language Teaching. It gives very little 
directions on how to deal with vocabulary. 
Towards the end of 1970 there evolved another approach, termed Natural 
Approach. Natural Approach emphasizes comprehensible and meaningful 
input rather than grammatically correct production. Natural Approach 
considered vocabulary as a bearer of meaning, which is very important in 
language acquisition process. In Natural Approach mastering knowledge 
of vocabulary is encouraged by 'comprehensible input' (Carter and 
McCarthy, 1988). 
From the above language discussions it can be inferred that: 
Language teachmg methodology has moved like a pendulum 
between language instruction as language analysis and 
language use. Likewise vocabulary has had differing 
fortunes in various approaches (Schmitt, 2000, p. 15). 
Most of the approaches lacked knowledge on how to deal with 
vocabulary as an independent skill and they depended on bilingual word 
lists expecting learners to master the vocabulary naturally. 
The work on vocabulary started properly by the end of the 19* Century. 
Major lexical research concerning the patterning of vocabulary in 
discourse began in 1980s with the advent of computer analysis 
techniques. The research on lexis was collectively known as Vocabulary 
Control Movement. There were two major works in this Movement. The 
first one is of C.K. Ogden and LA. Richards (1930) 'Basic English'. In 
this they limited the vocabulary with only 850 words, claiming it could be 
learnt quickly and also express the meaning that could be communicated 
in general English and this was done by paraphrasing the words. Basic 
English comprised 150 items representing qualities (essentially 
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adjective), 600 things (nouns) and 100 operations (a mixture of word 
classes), but Basic English was criticized on various grounds and it laid a 
very rare impact. First it was promoted as a replacement language for 
English itself, basic English merely shifted the learning burden to 
learning many meaning senses. It has been estimated that 850 words of 
Basic English have 12,425 meanings. 
There was another problem also. Firstly teachers needed to be trained for 
using this language. Secondly it was unsuitable for social interactions. 
Finally Basic English produced what seemed to be "unnatural" English 
and many teachers felt that: 
If courses were offered which claimed to teach Basic 
English they should in fact teach basic English (Howatt, 
1984, cited in Schmitt, 2000). 
The second approach in Vocabulary Control Movement was "to use 
systematic criteria to select the most useful words for language learning" 
(Schmitt,2000,p.l6). In the first half of the 20''^  Century various 
researchers worked in this area and their result was jointly termed as the 
Cameige Report (Palmer, West and Faucett, 1936). They developed a 
vocabulary list which was helpful for the production of simple reading 
materials. The words in the lists were selected on the basis of their 
frequency in a target language but there were some drawbacks because 
apart from word frequency, vocabulary required in any situation depends 
on the context in which it is used. Hence there were some set criteria to 
select the words. They are: 
i. word frequency. 
ii. structural value (all structural words included). 
iii. universality (words likely to cause offence locally excluded). 
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iv. subject range (no specialist items). 
V. definition words (for dictionary). 
vi. word building capacity. 
vii. style (colloquial or slang words excluded) (Howatt, 1984, p.256, cited 
in Schmitt, 2000). 
West (1953) viewed that the list contained 2000 words and was published 
as General Service List of English Words (GSL). The major feature of 
this approach is the "use of frequency information" (Schmitt, 2000 p. 16). 
The practice of listing words on the basis of their frequency has a long 
history and was attempted previously by other language experts also. In 
1864 Thomas Prendergast objected to the archaic wordlists used in 
Grammar Translation Method, prepared a list of the most frequent words 
in English relying on his intuition which proved to be accurate (Schmitt, 
2000). 
In 1980 another modem frequency list compiled of a large number of 
words, nearly 11 million was created by Kaeding in Prussia (Howatt, 
1984, p.257, cited in Schmitt, 2000). But the well known wordlist used in 
second language acquisition is that of Michael West. 
4.6 DEVELOPMENTS IN THE TEACHING OF VOCABULARY 
American Linguistics always tried to push vocabulary in a row and gave 
it a second level importance. This view persisted in the 1940s, 50s and 
60s. It is epitomized in its early days by Fries's Teaching and Learning 
English as a Foreign Language (1945). Fries believed that in order to 
learn a new language the first step is not to learn vocabulary but to master 
its sound system and its grammatical structure. At the initial stage small 
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vocabulary (function words, substitute words, words of negative 
affirmative and content words) should be taken into consideration to 
make a hold on the structure, then in the later stage vocabulary can be 
learned for production. This view ruled over English Language Teaching 
for many years until transformational linguistics emerged in 1960s under 
Chomsky's banner who reinforced the idea of lexis which was forced to 
be placed on the margins by the structuralists. 
At the same time in Britain, attention was paid towards vocabulary. The 
period of 1945 to 1970 was a stagnant one, showing no remarkable 
developments in vocabulary teaching. The only exception during this 
period was the article by Higa (1965), focusing on the psycholinguistic 
concept of difficulty in vocabulary learning. 
In the 1970s the issue of vocabulary was again brought to the front. It was 
Wilkins (1972) who has thrown light on the neglect of vocabulary in the 
audio-lingual years. Wilkins work is significant for bringing the insights 
of lexical semantics in vocabulary teaching. 
Wilkins (1972) further remarked that lexical semantics helps the learner 
in three different ways: 
i. to understand the process of translation. 
ii. it enables to organize the lexicon, since words are not leamable as 
isolates. 
iii. the study of sense-relation enables us to bring out the fiill meanings 
of words and this is related to complexity of acquisition of 
meaning, so often travestied in the statement that some have learnt 
words at a very early stage. 
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At the same time, Twaddell (1972 and 1973) argued about the massive 
expansion of learned vocabularies at an intermediate level. He marked a 
flow in the view that vocabulary teaching was merely a question of 
selection of items on a criterion such as frequency. It is hard to teach 
learners all the words. Instead they need to teach learners words they 
need to know, so it is important to teach them guessing strategies that will 
enable them to cope with unknown words and lose their reliance on 
dictionaries. From this point vocabulary learning was viewed as a 
language skill and the responsibility was shouldered on the learners. 
In the 1970s there was further development and the relationship between 
vocabulary and learning task became the area of concern. Connolly 
(1973) and Donley (1974) like the other language experts were of the 
view that reading (extensively) played an important part in vocabulary 
expansion. The challenge to reinstate vocabulary teaching was issued 
again by Lord (1974). Lord was with Vygotsky's view that relationship 
between thoughts and words is a dynamic one, it is a process not a thing. 
Lord's argument represents a further shift from vocabulary control 
approach to a more concerned one with the acquisition of meaning. 
By this time more and more works were appearing, the concern was the 
semantic structure of lexicon where the focus was on the revival of 
vocabulary teachings. 
Brown (1974) brought collocation to the forefront and offered it as a way 
of sensitizing learners to contextual redundancy; she also provided 
practical useable exercises. 
Anthony (1975) in his article on structural clustering in the lexicon, 
discussed the implications of such lexical theory for language pedagogy 
and Nilsen followed with a strong view of the role of semantics in 
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vocabulary teaching. For Nilsen the development of the pragmatic 
approach (examining vocabulary out of context and the contrastive 
systems) is a pre requisite to the syntagmatic approach (vocabulary in 
context). 
At the end of 1970s more studies were done on the lexicon and the 
various needs of learners were looked into. In Applied Linguistics various 
issues like notional or functional, communicative, and specific purposes 
were dealt with in three years resulting in a new wave of course books 
and other materials. Directly or indirectly vocabulary teaching was also 
affected. Interest in the lexicon became more and more attuned to 
learner's needs. 
Martin (1976) while reporting on materials developed at Standford 
University isolated common-core academic vocabulary for college 
students' needs and hints at a discourse 'The Research Process' , 'The 
Vocabulary of Analysis' and 'The Vocabulary of Evaluation'. He further 
identified useful generalized vocabulary as a strategic resource for target 
groups of learners (cited in Carter and Mc Carthy, 1988). In 1978, Judd 
published an article asserting to give vocabulary the status of a skill in its 
own right. He favored massive vocabulary instruction as early as possible 
and stressed the importance of presenting vocabulary in a natural 
linguistics context. The learner must be allowed to be vague about 
meaning at first; precision will come later (Judd, 1978, cited in Carter and 
Mc Carthy, 1988). These comments of Judd tried to give vocabulary 
proper status and need to give learners the breadth of resources that the 
lexicon can offer. Meaningfiihiess and communicativeness are the two 
poles of receptive and productive language used in communicative 
ideology and these aspirations began more and more to influence applied 
vocabulary studies. Blum and Lavenston (1978) looked at lexical 
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simplification and saw universal strategies at work. Bailystock and 
Frohlich (1980) also studied learner strategies during moments of lexical 
difficulty. Brown (1979) cited examples of native speakers and lexical 
strategies and concluded that students must learn how to be imprecise, 
learn to make use of general words, develop the skill of talking around a 
word. Brown suggests techniques for motivating learners to achieve 
effective communication, although using general and imprecise lexis. 
In USA, by the end of 1970s, the development of Natural Approach 
stressed on the motivational benefits of an early stage of receptive 
vocabulary growth encouraged by comprehensible input from teachers. 
By the end of 1970s, vocabulary gained a prestigious place within 
language teaching. Vocabulary teaching was based on lexical semantics, 
with the learner at the centre and the lexicon was seen as the main source 
for learners as strategic use for gaining communicative objectives. 
Developments in teaching of vocabulary doesn't stop at this juncture. 
Numerous works are being done and various language experts came up 
with various issues in relation to vocabulary acquisition and language 
learning. One of the notable publications was Guidelines for Vocabulary 
Teaching (1980) by Regional English language centre (RELC) in 
Singapore. Another important evidence is Meara's (1980) survey of 
vocabulary acquisition and Nation's survey of research in vocabulary 
learning which raises questions concerning the usefulness of word list 
learning and learning from context. 
In 1982 and 1983 there were other significant publications, Wallace 
(1982), Allen (1983) and Rivers (1983). Wallace tried to emphasize as a 
remedy meaningfiil presentation of vocabulary in situations and contexts, 
the encouragement of influencing, focus attention by the teachers and the 
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activation of learners background knowledge. Wallace furthermore 
encourages learners to establish the meaning of words, and relationship 
between the words they encountered in text. His views correspond to the 
trend towards individualization and self management in language 
learning. 
Allen (1983) echoes this development by talking of the importance of 
creating a sense of need for a word and the importance of going from 
meaning to words. Allen also stressed the introduction of social and 
cultural context of vocabulary teaching. 
Rivers (1983), through her work, meant that vocabulary can be presented 
and explained but ultimately it is the individual who learns, students must 
learn how to learn vocabulary and find their own ways of expanding and 
organizing their word stores. 
Wallace, Allen, Rivers did a remarkable job in gearing up the place of 
vocabulary in language teaching. After them it was Gaims and Redman 
(1986) who published a handbook for teaching of vocabulary which is 
very significant in forcing learner's involvement in vocabulary learning 
and suggesting various practical techniques for achieving this self 
motivation, for example peer teaching, group work with interest groups 
etc. This trend continued fiirther while Nattinger (1980) with his interests 
in syntagmatic aspects of the lexicon, proposed that vocabulary teaching 
should shift its ground fi"om words alone to a variety of multiword lexical 
phenomenon that are a central part of the fabric of everyday 
communication and which were neglected since they seemed to fit into 
neither traditional notions of grammar nor of vocabulary. 
Paradigmatic aspects of lexis have also found direct applications. 
Channell (1981) confronts problem of what to do after basic vocabulaiy 
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has been mastered and suggests ways of incorporating. Fields and 
components can be adapted to grids and scales both to illustrate the 
semantic features of items and their collocability. What the learner needs 
to know about a word is how it relates to words of similar meaning and 
which other words it can be used with, which corresponds to the two 
basic axis (the paradigmatic and syntagmatic) upon which lexicological 
investigation proceeds. 
The development continued with the investigation of strategic and 
generalizable, for general and for academic purposes. One of the 
remarkable works is of Carter who discussed core vocabulary. Then we 
have research in ESP and vocabulary by Hutchinson and Waters (1981). 
The other main research on vocabulary teaching that holds an important 
place is massive corpus assembly of a project such as the Collins 
Birmingham University COBUILD. Thus the trend of vocabulary 
teaching continued to develop day by day and is getting more advanced 
with various researches by different researchers and language experts. 
4.7 VOCABULARY IN ESP A KEY ISSUE 
English for Specific Purpose (ESP) as per its literature is seen not as any 
particular language product but as an approach to language teaching 
which is directed by specific and apparent reasons for learning 
(Hutchinson and Waters, 1987). ESP focuses on learners and what 
actually learners need from the particular course designed for them. 
Vocabulary always remained a neglected aspect in second language 
acquisition. English became a global language and with the advancement 
in different professions where English is the central language of 
communication, one falls short of vocabulary. This lack of word stock on 
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the part of professionals and learners gave rise to designing of new 
courses with vocabulary as the prime focus. The neglect suffered by 
vocabulary in ESP makes the learner say that "I don't know enough 
words!" Hence vocabulary is one of the major issues in ESP teaching. 
Teaching of vocabulary in ESP follows similar general principles to those 
in EGP. It is important to distinguish between vocabulary needed for 
comprehension and that needed for production. In comprehension, 
however, deducing the meaning of vocabulary from the context and from 
the structure of the actual word is the most important method of learning 
(Flowerdew and Peacock, 2001). 
The importance of teaching vocabulary in ESP is now widely accepted 
(Swales, 1983, cited in Dudley-Evans and St. John, 1998, p.80). 
Most ESP literature agrees in teaching "semi-technical" vocabulary 
where the term covers a wide range of items which are neither highly 
technical nor very general but are specific to a particular field of 
knowledge. 
While talking of teaching of ESP Hutchinson and Waters (1987) 
mentioned that teaching of technical vocabulary is not the responsibility 
of the EAP teacher and priority should be given to the teaching of semi 
technical or core vocabulary. 
Hutchinson and Waters (1987) further asserted that what ESP students 
require is not a corpus of technical language but the ability to mobilize 
resources of general English in solving of technical problems. The 
procedural or more general vocabulary helps the learner to get at specific 
technical vocabulary. While discussing technical vocabulary, it is rather 
more complicated than a simple notion that the ESP teacher should not 
touch it. In general we agree that it should not be the responsibility of the 
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ESP teacher to teach technical vocabulary in certain specific contexts. It 
may be the duty of the ESP teacher to check whether learners have 
understood technical vocabulary appearing as a carrier content for an 
exercise, but it is also necessary to ensure that learners have understood 
technical vocabulary as presented by a subject specialist or assumed to be 
known by a subject specialist. In any ESP exercise which exploits a 
particular context, the context will use certain special vocabulary. It is 
important that both teachers and learners appreciate that this vocabulary 
is acting as carrier content for an exercise, and is not the real content of 
the exercise. However, students usually need to understand the 
vocabulary in order to do the exercise. In some situations learners starting 
a new academic course or professional training programme will need 
technical vocabulary that will be completely new for them. One way to 
prepare learners for such a situation is for the language teacher and the 
subject expert to prepare a glossary of new terms with straightforward 
explanations of the terms. 
Thus vocabulary in ESP holds a dominant place with the growing needs 
of learners. ESP researchers are throwing light on vocabulary through 
every dimension. Though ignored in ESL, vocabulary is a key issue in 
ESP. ESP course prepares learners to meet the specific needs in a 
particular vocation, academic situations and professions. The domain of 
ESP stretches far beyond EGP and the language learnt in ESP courses is 
extended to that of General English. Language acquisition is a complex 
phenomenon involving different aspects of language and each aspect of 
language is different fi*om the other but related to each other and so 
vocabulary is a significant aspect of language learning. Learning a 
foreign language must focus on learning of vocabulary. Wide knowledge 
of vocabulary is very important. Hence specific vocabulary for special 
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learners in various fields must be taken care of. This special or technical 
vocabulary does not fall under frequent general English words because 
they are typically subject specific. Special learners need proper training 
on vocabulary acquisition to perform vividly and actively in a specific 
situation because without special vocabulary knowledge they will fail to 
communicate precisely in their target situation. ESP targets on examining 
the special needs of learners and based on these needs language teaching 
items are also treated as special. So keeping in mind this view of learners 
and target situation, ESP courses must extend significant place for 
vocabulary teaching because ESP courses without imparting knowledge 
of special vocabulary to its students is simply doing injustice to special 
group of learners. In English for specific purpose, there are certain 
linguistic differences and the subject specific text highlights such 
differences on lexical items too but Basic English forms prime features 
for any special purpose use. So it is sensible to begin the course from 
basic to special and subject centric. So while seeking knowledge of 
special technical vocabulary it is also a must to make use of general 
vocabulary knowledge. Register, lexis for example if a lawyer uses his 
legal language at home, how are the other members going to know what 
he actually means. Likewise, how can a waiter of a restaurant 
differentiate between 'footage' and 'fabliau', rather it would be better to 
explain it as a 'fruit punch' or a 'sizzler' whereas 'footage' and 'fabliau' 
will be best tackled by a student of Media. A Media student can explain 
better what 'masthead' or 'bank' stands for than a general English 
student. A Media student must have a knowledge of the borderline cases 
for example, 'axe', 'ignite', 'breaks' and what these words actually mean 
when they are used in Electronic and Print Media language. Borderline 
cases are equally threatening to ESP students as the technical words are. 
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If a person working in a radio station tells his colleague 'I will be signing 
off at ten', will his mate understand what he wants to imply by the word 
'signing off , until and unless he is having a proper hold of media jargon, 
which can only be attained through proper language training. This shows 
that every area has some specific vocabulary and only the person engaged 
with that particular area has a better knowledge of lexis that falls within 
the boundary of that specific subject. Hence vocabulary teaching is a 
must in ESP courses. Another remarkable point is that words differ in 
meaning from context to context. For example 'rap' means a kind of 
music and 'axe' stands for an instrument to cut things but while used in 
media English they mean totally different, the former is referred to as 
criticism and the latter is referred to close or closure of something. The 
point to be noted is how can a learner differentiate these contextual 
meanings. In such cases generally, it happens that such words simply run 
over the head, or it creates misinterpretation and sheer confusion. Finally 
students fail to cope in this specific situation. So vocabulary is crucial in 
ESP and the course designed must have authentic materials on specific 
vocabulary, especially to deal with the register and jargon very carefully 
and delicately. The course must define proper and effective modes of 
teaching these jargons to subject specific students. Though there is a 
preference of special technical vocabulary in ESP courses, still lexis is the 
centrifugal force which altogether binds the other aspects of language. It 
can be strongly said that vocabulary teaching is most purposeful for 
special target group. 
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Chapter - 5 
TECHNIQUES OF TEACHING PROFESSIONAL 
VOCABULARY USED IN MEDIA 
5.1 INTRODUCTION 
One of the basic components of any language is the lexicon, which 
consists of the words of the language and the rules accounting for a 
speaker's creativity. Words are also units of reference to reality and 
connect us to the real world. For a number of years scholars have paid 
little attention to the description of how the lexicon works, as it was 
considered too irregular and asymmetrical. This situation has changed 
in the past few years and the lexicon is now being studied in depth 
from the viewpoint of its regularities. 
The lexicon of a speaker is defined as the set of lexical units 
containing phonological, morphological, syntactic and semantic 
information, the appropriate set of word formation and readjustment 
rules, the set of possible projections on syntactic structures and a set of 
restrictions on rule application. In a linguistic theory centered on the 
description of speakers' competence, a coherent lexical theory must be 
able to account for everything speakers of a language know about the 
words they use and could use. Understood in this way, the goal of 
linguistics is to construct a model of the lexical component of a 
language which includes speakers' implicit knowledge of words and 
their use as well as systematic and appropriate mechanisms to connect 
the lexical component with the other grammatical components. It must 
also account for the capability of speakers to create new units by 
following systematic structural models. The information about words 
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must account for speakers' lexical knowledge, independent of the 
language they speak. Speakers do not, however, limit their knowledge 
of words to linguistic aspects because in addition to linguistic 
information, they have paralinguistic, communicative and extra 
linguistic information which determine the real usage of each word. 
5.2 PROFESSIONAL VOCABULARY 
The expression "Professional Vocabulary" (terminology) refers to at 
least three different concepts: 
i) The principles and conceptual bases that govern the study of 
professional vocabulary. 
ii) The guidelines used in professional vocabulary work. 
iii)The set of professional vocabulary of a particular special 
subject. 
The first concept refers to the whole field, the second, to its 
methodology, and the third to the sets of professional vocabulary on a 
specific topic. In its first sense, professional vocabulary is generally 
seen as an interdisciplinary field that deals with the naming of 
concepts of special subjects and their realization in linguistic or other 
forms. 
The autonomy of professional vocabulary as an independent discipline 
has been disputed, we accept that professional vocabulary is a field 
with its own theoretical principles (terminological theory) and its own 
applied purposes (the writing of vocabularies, glossaries and 
dictionaries, and the standardization of designations). The concepts 
constituting the theory are not original, but, as in other 
interdisciplinary subjects, borrowed fi*om the neighbouring disciplines, 
like linguistics, logic, ontology, and information science. If we accept 
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that professional vocabulary constitutes a subcomponent of the lexicon 
of a language, since a speaker's competence cannot exclude a 
specialized vocabulary (and even less so in the case of ideal speaker-
hearers who know everything about their language), professional 
vocabulary, clearly forms a part of linguistics. From the point of view 
of its base material, the terms professional vocabulary is also a part of 
applied linguistics. However, professional vocabulary does not make 
use of all linguistic concepts; it chooses according to its objectives, i.e. 
it takes elements from morphology, lexicology and semantics and only 
operates with a limited number of concepts from these branches of 
linguistics. We conclude that professional vocabulary is an 
interdisciplinary field of enquiry whose prime object of study is the 
specialized words occurring in natural language which belong to 
specific domains of usage. 
Finally, considering that professional vocabulary is the result of the 
intersection between interdisciplinary field linguistics and the other 
disciplines from which it takes its terms we have yet a third angle 
from which the subject can be studied. Consequently, there is no 
single scientific approach to professional vocabulary, but several. The 
three most important of these are: 
i) For linguistics professional vocabulary is a part of the special 
lexicon that is characterized by subject and pragmatic criteria. 
ii) For scientific-technical disciplines professional vocabulary is 
the formal reflection of their conceptual organization and thus 
an essential means of expression and communication. 
iii)For the user (either direct or intermediate), professional 
vocabulary is a set of useful communicative units which must 
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be evaluated from the point of view of economy, precision and 
suitability of expression. 
5.3 THE SPECIFICITY OF PROFESSIONAL VOCABULARY 
If we start from the principle that professional vocabulary requires a 
different approach to words than is usual in linguistics, it must have 
elements that clearly show this difference. These differences lie in the 
way language is conceived which can be shown in two specific 
elements: 
i. The approach to term formation. 
ii. The characteristics of dictionaries written from a linguistic 
or a professional vocabulary viewpoint. 
Regarding the perception of the nature of language, lexicology is 
based on words and does not conceive of meaning unless it is related 
to the word; professional vocabulary, in contrast, considers that the 
concept, which is its main focus, is prior to the name and can be 
conceived of independently from the name or term that represents it. 
In addition, lexicology is always linked to grammar. Words in 
dictionaries are described with respect to their use in context; they are 
considered as elements of discourse. 
For professional vocabulary, on the other hand, words and terms are of 
interest on their own account, and neither inflection (provided by the 
morphological form appropriate for its use in context) nor syntax 
(which inserts them in the proper grammatical context) is of 
consequence. 
Finally, where as linguistics distinguishes between and includes both 
synchronic and diachronic features of words, professional vocabulary 
is only concerned with synchronic aspects. 
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It is the task of the experts of professional vocabulary to find a happy 
medium between authenticity and internationalization. 
Given this international outlook, professional vocabulary is concerned 
with the written rather than the spoken form of words (both the full 
form and variants such as initialisms, short forms, abbreviations). 
The other specific characteristic of professional vocabulary refers to 
the fact that lexicology and professional vocabulary present their 
inventories of words or terms (dictionaries, lexicons, vocabularies) in 
different ways because they start from different viewpoints, 
professional vocabulary starts with the concept and lexicology, with 
the word. These differences can be observed, for instance, in the 
definitions that both disciplines use for their units, in the sequencing 
of articles and in the fact that only professional vocabulary uses 
symbols, especially fi-om logic, to indicate the relationships among 
concepts. 
Since it starts from the concept and then proceeds to the designation, 
professional vocabulary must be absolutely sure that it is naming a 
specific concept and not a similar one. As a result, professional 
vocabulary dictionaries favour exhaustive descriptive definitions of 
concepts which often also indicate the relationships among related 
concepts. Lexicography of the general language is less explicit, and is 
chiefly concerned with avoiding identical definitions, unless words are 
completely synonymous. 
Since terminology starts fi-om concepts, and concepts in the same field 
form a structured set, and because technical dictionaries of a 
specialized are addressed to those people who are already experts, 
terminological reference works often present entries in a systematic 
order as opposed to the alphabetic order of general language 
dictionaries. Systematic ordering is in itself an attempt to reproduce 
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the conceptual system of a special subject. Ordering by concept also 
allows a better layout for multilingual dictionaries, since in theory the 
concept is the same for all languages, and the difference lies in the 
designation. 
The large number of characteristics shared by lexicology and 
professional vocabulary allows us to treat them as closely related 
fields, because: 
i) Both deal with words. 
ii) Both have a theoretical and an applied side. 
iii)Both are concerned with dictionaries. 
The overlap between the two is not total, however. Some people 
consider one (terminology or professional vocabulary) to be a part of 
the other (lexicology), while others claim the two can be 
differentiated. 
Some of the characteristics that can be listed as being distinctive are: 
i) The domain 
ii) The basic unit 
iii) The purpose 
iv) The methodology 
i) The domain 
As already stated, lexicology deals with the analysis and description of 
the lexical competence of speakers. To account for this competence it 
is assumed that all speakers have a repertory of words (allowing them 
to exchange information with other speakers of the same language) a 
set of word-formation rules (allowing them to form new words) and 
linguistic and encyclopedic data about each word (thus explaining 
how they can use them correctly, precisely and properly in each 
communicative situation). 
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If lexicology deals with all the words of a language, terminology or 
professional vocabulary only focuses on the words belonging to either 
a specific field (such as physics, chemistry, anthropology or drawing) 
or to a professional activity (such as business, industry, sports, etc.). 
The domains of lexicology and terminology or professional 
vocabulary, do not coincide, the domain of lexicology is wider and 
includes that of terminology. By this criterion terminology or 
professional vocabulary would be a part of lexicology. 
ii) The basic unit 
Lexicology deals with the study of words, whereas professional 
vocabulary or terminology deals with terms. Terms and words are 
similar and different at the same time. A word is a unit described by a 
set of systematic linguistic characteristics and has the property of 
referring to an element in reality. A term is a unit with similar 
linguistic characteristics used in a special domain. From this 
standpoint, a word of a special subject field would be a term: 
Thermometer (metrology) - an instrument used to measure 
temperature. 
Thermometry (technology) - the technology of temperature 
measurement. 
Linguistic analysis of the above examples does not provide any 
specificity of the terms to differentiate them from words in the 
common lexicon. From a linguistic point of view, a word is a unit 
characterized by having a phonetic (and graphic) form, a simple or 
complex morphological structure, grammatical features, and a 
meaning that describes the class to which a specific object belongs. A 
term is also a unit presenting the same characteristics. 
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Once the terms of a terminological inventory are analyzed and 
contrasted with the words in a dictionary, some specific differences 
emerge. For example, the methods used in term formation do not have 
the same frequency as those of words. In terminology, units made up 
of learned formatives and set phrasal constructions are usually much 
more productive than in general language word formation. This does 
not mean that terms or professional vocabulary can not use the same 
morphological elements as words, nor that the lexical formation rules 
cannot be the same, but the presence of certain Greek and Latin 
combining forms and the frequency of compounds in terminology 
introduce a differentiating factor. 
There are other differences as well. Whereas a terminological 
inventory usually contains only noims, in a general language 
dictionary all grammatical categories are represented: nouns, verbs, 
adjectives, adverbs, determiners, pronouns, prepositions, conjunctions, 
and even interjections. Regarding coverage of word classes lexicology 
and terminology are clearly different. 
Other aspects also reinforce the difference between terms and words. 
Words are not just linguistic units that can be described solely from 
the standpoint of the system of the language; they are also 
communicative (pragmatic) units that identify speakers by the way 
they use words in specific expressive or communicative situations. 
Pragmatics is the factor that most significantly differentiates terms or 
professional vocabulary from words. Pragmatically, terms and words 
differ with respect to their users, the situations in which they are used, 
the topics they communicate, and the type of discourse in which they 
usually occur. 
Users of words are all speakers of the language. Users of the terms are 
the professionals that deal with the special subject field in question. 
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Words are used in widely varying situations, whereas the use of the 
professional vocabulary of a special subject field is usually limited to 
professional circles. Terms are normally used to talk about specialized 
topics. In contrast, words are used to refer to any subject in daily life, 
to express feelings and give orders, and to refer to language itself 
Finally, the types of discourse in which words are employed are less 
restricted than those in which terms are used. Terms usually appear in 
technical and scientific discourse, i.e. in texts that are predominantly 
objective in nature. 
iii) The objectives 
Lexicology deals with words in order to account for the lexical 
competence of speakers. Professional vocabulary, on the other hand, 
deals with terms in order to establish a reference to concepts of the 
real world. The purpose of general language dictionaries is to identify 
the lexical units of a language and to present them in a conventional 
form for practical use. Professional vocabulary does not explain terms 
within the framework of theoretical linguistics, nor does it pretend to 
describe the terminological behaviour of experts. On the contrary, it 
only attempts to provide theoretical constructs and principles 
governing the choice and order of terms of special subject fields in 
order to standardize their form and contents. As a result, the objectives 
of professional vocabulary are clearly different from those of 
descriptive lexicology, because terminology does not attempt to 
provide an explanation of the knowledge that experts have of terms 
(which they obviously have, otherwise we could not explain how they 
could use terms properly). Instead, professional vocabulary tries to 
identify segments of a specialized professional reality. Professional 
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vocabulary, then, is aimed at identifying and naming the concepts 
belonging to a specific subject, 
iv) The Methodology 
Finally, the methodology used also differentiates lexicology from 
professional vocabulary. Lexicology works from theoretical 
hypotheses, which it refutes or confirms by analyzing samples of 
speakers' discourse. Terminology or professional vocabulary on the 
other hand, does not explain human behaviour, but rather looks for 
terms to all in a previously established conceptual grid. Comparison of 
the pragmatic aspects and goals pursued by terminology (naming and 
standardization) with those of lexicology (description) leads us to 
separate the two subjects; comparative analysis of lexicography with 
practical terminology (terminography) leads to a more confusing 
situation. 
The output of lexicography and terminography takes the form of 
compilations of lexical or terminological units. 
Despite this similarity, lexicography and terminography are different 
due to the other aspects that make a dictionary of commonly used 
words and expressions different from a special subject field 
professional vocabulary. 
5.4 PROFESSIONAL VOCABULARY AND COMMUNICATION 
Every society—which may or not may constitute a language 
community—comprises various social strata. All existing 
subcategories such as regiolects and sociolects go to make up the LGP 
(Language for general purposes) of the language community. This 
stratification is reflected in phonetic, lexical, syntactic and semantic 
variations. Other sociolinguistic distinctions exist besides those 
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directly connected with social class. Communication with these 
groups calls for the relevant special languages. This is the social 
aspect of LSP (Language for Special Purposes). 
The ordering of thought and the conceptualization represent the 
cognitive side of professional vocabulary or terminology, the transfer 
of knowledge constitutes its communicative side. Terminology or 
professional vocabulary is the most important characteristic of 
specialist communication because it differentiates special languages 
from the general language and also the various special languages from 
one another. Experts use terminology not only to order thought, but 
also to transfer specialized knowledge in one or more languages and to 
structure the information contained in specialized texts. 
5.4.1 Specialized Communicatioii 
In principle, subject-specific communication among specialists is not 
very different from general communication. The restrictions imposed 
on the elements involved in special communication that give it a 
specificity not found in general communication are of a different sort. 
Specialized communication differs from general communication in 
two ways: in the type of oral or written texts it produces, and in the 
use of a specific terminology. 
The use of standardized terminology helps to make communication 
between specialists more efficient. The criteria they use to evaluate 
specialized texts are not the same as those used to evaluate general 
texts. In general texts, expression, variety and originality prevail over 
other features; in specialized texts, concision, precision and suitability 
are the relevant criteria. 
A scientific text must be concise because concision reduces the 
possibility of distortions in the information. It must also be precise 
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because of the nature of scientific and technical topics and the 
functional relations among specialists. Finally, it must be appropriate 
or suitable to the communicative situation in which it is produced so 
that, depending on the circumstances of each situation, every text is 
adapted to the characteristics of the interlocutors and their level of 
knowledge about the topic, introducing more or less redundancy 
according to need. 
Professional vocabulary plays a major role in achieving these three 
objectives. On the one hand, the original terms used to name a 
specialized concept are usually concise; the use of a term instead of a 
paraphrase contributes to precision; and finally, the use of 
standardized terminology is the best resource that specialists have to 
refer to an area of specialization which they share. 
5.5 IMPORTANCE OF PROFESSIONAL ENGLISH 
VOCABULARY 
Professional English is a special form of English which allows students 
to satisfy their immediate needs of English in a particular vocation or 
profession. Professional English is different from General English in 
its choice of words and language items. Professional English contains 
professional vocabulary which comprises of special vocabulary or 
technical vocabulary and jargons. Oxford Learner's Dictionary defines 
jargon as: 
Words or expressions that are used by a particular 
profession or group of people, and are difficult for others 
to understand (p.693). 
Students while working in a specific situation face problems with 
professional vocabulary both in written and spoken form. This 
problem arises due to the varying concepts in the system of language 
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and confusion occurs due to the lack of apparent knowledge of 
professional words. So students going for a particular vocation must 
receive vocational training that deals with specific course content. 
This course must have room for providing students with training on 
jargons because without specific jargons they would rarely be able to 
work in their target situation in an efficient manner. 
ESP course is very suitable for this purpose because vocabulary is 
always a key issue in ESP and it always investigates what language 
items learners need to perform the task. So, the knowledge of jargons 
can be better imparted to students through ESP courses. 
This work includes a list of vocabulary prepared for the students of 
Electronic and Print Media. It contains media jargons, specific 
technical words common to different forms of Media, phrases used 
frequently in Media, abbreviations, borderline cases and loan words. 
Registers and jargons have been selected from Media text. A close 
study of different forms of Media was also conducted to prepare the 
list. 
We have different lists for different Media forms, for example 
newspaper, magazine, radio, television, cinema, internet and 
advertisement. These words chosen will act as a basic tool which 
students will need in their target situation both for writing and 
speaking. 
5.5.1 Newspaper and Magazine 
Accosted To go up and speak 
Advice column That part of a magazine or newspaper 
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Backfile 
Back room 
Bad break 
Bank 
Banner line 
Beat 
Berliner 
Biweekly 
Blanket head 
Boldface 
Breakover 
Broadsheet 
Bulldog 
which provides advice to readers who 
have sent queries 
All previous issues of magazine or 
newspaper 
The production house of minor 
newspapers 
Term used by editors for difficulties in 
breaking a story from one column to 
other or one page to another 
Part of headline used to designate a 
secondary part of headline 
A big headline of one or more lines 
extending over a page 
A journalist's everyday run 
Newspaper format larger than a tabloid 
Magazines or paper published once every 
two week 
A headline followed by every column 
with same story 
Letters in the newspaper that is typed 
darker or heavier 
The part of a story carried to another 
page 
Large size newspaper covering serious 
informative news 
The newspaper edition printed few days 
before its actual publication date 
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Byline 
Canned copy 
Column inch 
Copy reader 
Daily 
Dead 
Deck 
Dope 
Ear 
Edition 
Editorial 
End dash 
E-zine 
The name of a journalist written at the 
top of a story 
Materials sent to a newspaper for 
publication 
Amount of printed type that fill an area 
on a page of one column wide and one 
inch deep 
The person who brings the news copy 
into final shape before sending it for final 
print 
Newspaper published daily except 
Sunday 
News matter that has been rejected and 
cannot be used fiirther in a news paper 
A part of newspaper headline that 
summarises the story 
Information based on rumors and gossip 
Small box on each side of the page 
having information like weather forecast 
or any slogan 
Copies of any publications such as 
newspapers or magazines 
That copy of a newspaper or magazine 
having no advertising content 
A blank or dash indicating the end of a 
story 
Magazine composed of web pages, 
available on World Wide Web 
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Gossip column 
Halcyon 
Headline 
Heist 
Kicker 
Lad mag 
Label head 
Masthead 
Maverick 
Nab 
On spec 
Scoop 
Sidesteps 
Sister paper 
Spoiler 
Squib 
Tabloidese 
A regular column in a magazine or 
newspaper where rumours and personal 
details of a celebrity is printed 
Peaceful and happy 
Title of a newspaper article 
An act of stealing 
A part of the headline which is 
underlined to emphasize main or any 
interesting points and to summarize the 
story 
Magazine intended for young males 
Small headline without any verb 
The prime headline of a newspaper 
Person who think or behave 
extraordinarily 
Caught hold of 
Article submitted without having been 
commissioned by newspaper 
A particular story that appears only in a 
single newspaper 
Subside something 
Paper having same owner 
Newspaper or magazine intentionally 
published at the same time as rivalry to 
other publication 
Small humorous item that act as a filler 
in news paper 
Particular form of writing in a tabloid 
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Thronged 
Thugs 
Thwarted 
Tracked 
Zine 
Whizzes 
5.5.2 Radio Jargons 
Airplay 
Back-anno 
Blind spot 
Call letters 
Double header 
Drive-time 
Format radio 
Ham 
Log 
Needle time 
Pre fade 
To go somewhere in large number 
Robbers or cheaters 
Stop somebody to stop or do something. 
To find somebody by following the mark 
Magazine or newspaper published at 
irregular interval of time 
Move very quickly 
A broadcast of music on radio 
An announcement on radio after a 
presentation declaring what has been 
previously heard 
Place where radio signal is poor 
A special sequence of letters that a radio 
station uses to identify itself when 
broadcasting 
A radio programme with two presenters 
A peak time when there are more radio 
listeners in the cars driving on the way 
home 
That station which plays particular type 
of music only 
An amateur radio operator 
Recording of all radio station output 
Optimum time a radio station can make 
use of for playing music 
Special desk in a radio station which 
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5.5.3. Television Jargons 
Billboard 
Cablecast 
Channel-hop 
Docusoap 
Donut 
Hypoing 
Miniseries 
Tailpiece 
Talk show 
Telecast 
Telegenic 
Zap 
allows the presenter to listen to the 
sounds and adjust its level before 
recording 
A sponsorship message shown before or 
after or in the breaks of a sponsored 
television programme 
Broadcast transmitted on a cable 
television network 
Browse through different channels 
A serial that follows the lives of real 
people 
A piece in which a reporter on an outside 
broadcast introduces a guest or piece of 
pre-recorded video 
Promotions to increase the number of 
viewers of a television station 
Short television programme in a series 
Small light hearted story at the end of 
news 
Television programmes commonly 
dealing with interview 
To broadcast on television 
To appear more beautiful on television 
To surf television channel 
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5.5.4 Cinema Jargons 
Antics 
Auteur 
Call sheet 
Cameo 
Feature film 
Filmography 
Fleapit 
Flik 
Fisticuffs 
G 
Graphics 
Kidvid 
Lip-flap 
Nabe 
Newsreel 
Post-synch 
Raconteur 
An outrageous behavior required of an 
actor 
Director known for his individual style 
Schedule of time that an actor in a film 
should arrive on a set for a day's 
shooting 
Short appearance by an actor in a film or 
play 
It's a full length film made for cinema 
A piece of writing that deals with cinema 
Imperfect rundown of a cinema 
Film or cinema 
fight in a film 
It stands for film rating that the film is 
watchable by anyone 
A part of film having text and 
illustrations 
Video aimed at kids 
When the lip movements does not 
synchronize with the soundtrack 
A kind of cinema with local flavor 
News report about the film presented 
before the main cinema starts 
Introduce music and sound to a cinema 
after the shoot 
A best story teller 
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Rave 
Rushes 
Sob stuff 
Verite 
Vignette 
Clip 
A vibrating review of a film or 
something 
The shots which are ready for editing 
A small film that evokes sadness 
Feature film made without any 
accompanying commentary or narrative. 
Small part of a film or movie 
Small clipping of a cinema used for 
trailer 
5.5.5. Internet Jargons 
Blog 
Cobweb site 
E-system 
Eye candy 
Intemaut 
Spam 
Stickiness 
Stream 
Surf 
Weblog 
Personal Diary on a web page 
Website that has not been updated for 
long 
Multiple networks viewed as a single 
unit for operational purposes 
online computing decorative without any 
significant features 
Habitual user of internet 
Post same message several time 
Limit to which a website attracts 
audience 
To broadcast audio or video through 
internet 
To browse on internet 
Personal website 
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5.5.6 Advertisement Jargons 
Adman 
Adspeak 
Avertorial 
Banner 
Below the line 
Benchmark measure 
Big idea 
Billing 
Billposters 
Blanket coverage 
Boost 
Brochure 
Double spotting 
Endorse 
Earned rate 
One who does advertising job 
Jargon used in advertisement 
Text advertising a product in a 
newspaper or magazine 
Advertisement that spreads top to bottom 
of a page or webpage 
Non mainstream advertisement 
Refers to target audience response at the 
start of an advertising campaign 
Central innovative idea behind an 
advertisement campaign 
Particular importance given to a 
performer or event in advertisement 
Person who put ups advertisement in 
public places 
Advertising in general without any 
particular target audience in mind 
Promotion of advertisement 
Pamphlet containing advertisement or 
descriptive details 
It's the practice of running an advertising 
Approve a product publicly for 
advertisement 
A discounted price for an advertising 
space gained by the advertiser due to 
repeated or loyal custom 
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False claim 
Flier 
Huckster 
Orbit 
Promo 
Shopper 
Spot 
Teaser 
Exaggerated claim made in advertising 
of a product 
Leaflet advertising a product 
Writer of an advertising copy 
Practice of rotating advertisement within 
various programmes on television 
Advertisement of other media products 
Newspaper distributed free of cost 
usually bearing advertisement or local 
news 
Small advertisement between regular 
programmes 
Advertisement with little information of 
the product making the audience eager to 
know more 
5.5.7 Jargons Common to any Form of Electronic and Print Media 
Airing 
Airtime 
Alley 
Alternative media 
Alternative press 
An occasion of radio or television 
broadcast 
Time given for a program to be 
broadcast 
Part of the composing room assigned for 
a particular task 
Media form which are not in main 
stream, for example pamphlets and 
graffiti 
News publication of non main stream 
type 
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Ambisonic 
Angle 
Apocryphal 
Appeal 
Artefacts 
Audiophile 
Avant-garde 
Backfile 
Ballyhoo 
Baron 
Beam 
Best of breed 
Blackout 
Bleep 
Blowup 
Bongs 
Bonk journalism 
A type of surround sound 
A piece of information in a news story 
which a journalist puts more emphasis 
False or doubtful stories 
Radio or television program for a 
special cause, generally charity 
Media products that carry cultural 
information 
One who is having an enthusiasm for 
high fidelity sound reproduction 
Something new and away from 
mainstream 
All previous issues of magazine or 
newspaper 
Sensational publicity for a story, product 
or etc 
Prime owner of newspaper or media 
Broadcast radio or television at a 
particular destination 
Product of best class 
To stop news of a particular topic to be 
publicized 
Cover obscene sounds on radio or 
television with high pitch sound 
Enlargement of picture 
Clock chimes heard before news 
broadcast 
Frivolous journalism more concerned 
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Bowdlerise 
Branding 
Breaking news 
Brief 
Broadcast 
Browse 
Bulletin 
Cablese 
Cafe society 
Camera-shy 
Candid 
Caricature 
Catchline 
Channel-hop 
with titillating gossip than serious event 
Censor something by removing offensive 
material from it 
Attaching exclusive meaning and 
association to a product 
Main news of the day 
Short summary of news to be 
broadcasted 
Transmission of radio or television 
program 
Look through something, e.g. net, 
magazine, newspaper 
Brief news broadcasted on television or 
radio 
Language used for transmitting news 
through cable 
People working in media who attend 
fashionable events, visit restaurants, club 
and bars 
Refers to a person who dislikes to be 
photographed or filmed 
Casual photograph of a person or a 
group 
A drawing or a performance that 
exaggerates particular characteristics 
for satirical or comical effect 
One or just few words to identify a story 
Browse through different charmels 
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Check calls 
Chum 
Close down 
Commere 
Copy story 
Cue 
Deck 
Deep throat 
Defamation 
Demonisation 
Development media 
Donut 
Dry run 
Edge numbers 
General calls from newsroom to the 
emergency services and hospitals to find 
out any breaking news 
Rate of turnover of a company's client 
Stop broadcasting for a day 
A woman who introduces people as they 
appear on a television, radio or stage 
show 
News or story without any 
accompanying audio video 
Verbal or written instructions given to a 
presenter to begin or stop speaking 
A part of newspaper headline that 
summarises the story 
Any anonymous informant on a major 
scandal 
A false statement made about a person 
and is harmful to their reputation 
Act of undermining a public figure such 
as a politician 
Media company concerned with aid 
programmes 
A piece in which a reporter on an outside 
broadcast introduces a guest or piece of 
pre-recorded video 
Rehearsal without use of any recording 
equipment 
Numbers at the boundary of a frame 
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Editor 
Edutainment 
Electronic church 
Embargo 
Embed 
Entropy 
Ethnic media 
Event television 
Expose 
Fabliau 
Feature 
Feature film 
Feature 
Flack 
Flak 
which helps to recognize the shot o 
One who changes the style, direction and 
editorial content of any publications 
Media that provides both education and 
entertainment 
Any kind of electronic media which 
broadcasts religious items 
It refers to a request not to publish any 
material till a particular time or date 
Officially appointed reporter who 
accompanies military unit and reports 
things saving national security 
Proportion of meaningful words in a 
piece of communication 
Media which appeal to ethnic audience 
Programme which reports live or semi 
live events, like sports or a concert 
News report revealing scandal or a crime 
A comic story 
An item for radio or television program 
containing interviews actuality and links 
edited together 
It's a full length film made for cinema 
An item for radio or television program 
containing interviews actuality and links 
edited together 
To act as a publicity agent for somebody 
A severe criticism of some broadcasts 
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Flash 
Flash-back 
Flog 
Footage 
Forecast 
Forum 
Franchise 
Freelancer 
Gagging order 
Garbled 
Gatekeeping 
Glasnost 
Gonzo journalism 
Hack 
A significant news story to be 
broadcasted immediately 
Shift back to an earlier part of narrative 
Publicize an item boldly and 
aggressively 
Recorded item on a film or tape 
Prediction of weather to be expected in 
future, broadcasted through radio or 
television 
A part of media through which debate, 
discussion or argument can take place 
Legal authority to hold successful brand 
name 
A reporter who works on a temporary 
basis 
A command not to publicize an item 
when it is against law 
Distorted message or signal which is 
very confusing to listen 
An act of finalizing which part of news 
story is to be or not to be covered 
Means openness, publicity, fi-eedom of 
speech 
A particular kind of reporting that is 
more concerned with recreating rather 
than giving factual report 
A disapproving term used for a journalist 
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Hard news 
Hate speech 
Hoke 
Host 
Issues 
Journalism 
Karaoke 
Key words 
Lead 
Link 
Marquee 
Mass media 
MC 
News full of facts without any personal 
opinion 
A speech or a written item intended to 
offend a person 
Perform in a ludicrous way to captivate 
an audience 
Person who speaks to welcome guests on 
radio or television programme 
Those ideas that leads to controversy and 
debate in a society at a given time 
Act of reporting or writing in newspaper, 
journal or radio or television 
A form of entertainment in which 
amateur singers sing popular songs 
One or few words which sum up the 
significant point of a news story 
Most significant item in a news 
programme 
Narrative bridging of interviews in a 
news through giving additional 
information 
A small text that move around the screen 
in a highlighted band 
Communication media aimed at a large 
group of audience 
One who opens the show and introduces 
other performers 
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Mediacy 
Moonlighter 
Muckracking 
Multi angled story 
Murdoch effect 
News clip 
News flash 
Newshound 
News list 
News peg 
Newsreel 
News worthy 
Oligopoly 
Outcue 
Skills that enable to understand a media 
text 
Small journalist who works for media in 
the evening and does some other 
permanent work in the day time 
Journalism that exposes scandal or 
corruption 
Story which carries different angles in it 
The process in which journalism is 
viewed to have obsession towards 
money and big business 
Small extract of an interview to illustrate 
a story 
Brief description about important parts 
of news 
Newspaper reporter 
A brief summary of the story which is to 
be included in the news 
The important or interesting point on 
which a reporter hangs a story 
News report about the film telecasted 
before the main cinema starts 
News that deserves to be publicized 
Industry with small number of producers 
Verbal cues prepared before the 
programme to show that a bulletin has 
ended 
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Out takes 
Overrun 
Package 
Pad 
Panorama 
Paparazzi 
Partisan 
Pay-off 
Periodical 
Phono 
Press 
Puff-piece 
Rail road 
Redundancy 
Refutation 
Reportage 
Rejected pictures which has been edited 
from a report 
Broadcast taking more time than 
scheduled 
A complete piece of audio ready to be 
broadcasted 
To add irrelevant matter to a story 
Picture with a wide view 
Photographer or journalist who takes 
snaps of celebrities 
News item biased of party politics 
Final sentence of a news indicating sign-
off 
Journal published on a regular basis 
Report or interview conducted through a 
telephone 
Everybody involved in news reporting 
Giving publicity without any critical 
comments 
To take the type to the composing room 
without doing the proofreading 
Proportion of non-meaningfijl words in a 
communication 
Arguing or rejecting a theory 
A typical way of collecting and 
presenting news 
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Replate 
Review 
Running order 
Sacred cow 
Screen 
Scribe 
Script 
Show business 
Shutterbug 
Shirttail 
Sign off 
Singe 
Spin 
Spoof 
Stet 
Stringer 
Sync 
To revise a newspaper page for adding 
further information or for doing any 
corrections 
A viewpoint on a new product 
Serial order in which items are arranged 
to be broadcasted 
Any subject matter or personality which 
receives special treatment by a particular 
newspaper 
Broadcast any item on television or radio 
A midday news reporter 
Dialogues prepared for a movie or any 
other programme 
Industry made for entertainment 
An amateur photographer 
To add secondary information to the end 
of a story 
Ending a programme or broadcast 
To bum 
Presenting news in a particular manner 
Media product intended to mimic other 
serious products 
It is used to show that a correction done 
is still an error and the copy should be 
published in its original writing. 
A freelance journalist 
Sound synchronized with picture 
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Synergy Link between two or more media 
products 
Tip-off Instructions provided to a journalist to 
follow up 
Utter To publish something 
Voice Authority to express one's own view 
Wrap Small part of news linking what has been 
presented and what is going to come 
next 
5.5.8 Abbreviations 
Media English make use of different kinds of abbreviations. Students 
seeking a course must have knowledge of abbreviations. A list of 
abbreviations used in Electronic and Print Media is cited below. 
Ad Advertisement 
Admin Administration 
AFP Advertiser financed programming 
AI Audience Appreciation Index 
AM A morning news paper 
AP Associated press 
AV Audio Visual 
B and W Black and white (darker type) 
B.F. Boldface 
Biz Business 
Caps Capital Letters 
CE Creative editing 
CGO Can go over 
Col. Column 
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Cont. 
Corr. 
Cq 
CU 
DOA 
Docs 
DJ 
Dupe 
DV 
Ed & Pub 
ENG 
FM 
FYI 
FX 
IV 
Gaz. 
Guv 
GV 
Hal 
H&J 
HTK 
Info 
Mgmt 
Mkt 
MLS 
MMS 
N.p. 
Oppn 
To be continued 
Correspondent 
Correct 
Close up 
Dead on arrival 
Doctors 
Disc jockey 
Duplicate 
Digital video 
Editor and publisher 
Electronic news gathering 
Frequency modulation 
For your information 
Sound effects 
In vision 
Gazette 
Government 
General view 
Healthy 
Hypenation and justification 
Head to come 
Information 
Management 
Market 
Medium long shot 
Multimedia messaging service 
New paragraph 
Opponent 
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oped 
OB 
OOV 
Par. 
Pasb 
Pic 
Pix 
P.M. 
Prez 
QandA 
Rly 
SAP 
Secys 
Sht 
Small caps 
TV 
TX 
VDT 
VJ 
Vo 
VS 
VTR 
WS 
Opposite editorial 
Outside broadcast 
Out Of Vision 
Paragraph 
Programme as broadcast 
Picture 
Pictures 
An evening newspaper 
President 
Question and answer 
Railway 
Soon as possible 
Secretary 
Sheet 
Small capital letter 
Television 
Transmission 
Video display terminal 
Video jockey 
Voice over 
Versus 
Video Tape recorder 
Wide shot 
5.5.9 Phrases Frequently used in Media English 
Media Language is very interesting. It uses various phrases to describe 
certain situations and make the language more attractive or catchy. It's 
a practice in Media Language to make the language more decorative 
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which evokes the desire in the audience to follow up the broadcast or 
the write up. A list of phrases more regularly used in Media English is 
provided below. 
Bask up 
Beef up 
Booked on 
Bowled over 
Breaking news 
Breaks into 
Breathing down 
Coming up 
Conspiracy of silence 
Counter argument 
Corroborative 
Cosying up 
Dog eat dog 
Escalating cost 
Flick to 
Glamour and glitz 
go over 
Hassle free 
To type or print materials on both side of 
the paper 
To make more interesting or better 
Full of something 
Pleased 
Top news of the day 
Enter into 
To watch somebody or something 
closely 
What will appear next 
Treaty not to broadcast some news in 
order to avoid certain sensitive 
circumstances 
Argument in response to other previous 
arguments 
Support some evidence 
To make one comfortable and friendly 
A marketing strategy where one product 
competes to beat others 
Worse rise in cost 
To move suddenly 
Very attractive and impressive 
To examine carefully 
Free of any trouble or risk 
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Heart stealer 
Hunt on 
Key audience 
Lead stories 
Line up 
Moving on 
Out of gear 
Paid off 
Phased out 
Publicity stunt 
Rapid fire 
Rake up 
Rake in 
Red top 
Reeks off 
Rides on 
Run out of 
Scramble to acquire 
Shoot out 
Signs of thaw 
Somebody or something that gains 
others attention very quickly 
To search 
The central audience or viewer 
The central news or item of a newspaper, 
magazine or other broadcast 
Set of programs arranged one after 
another 
Doing activity or shifting to another item 
Something very unusual 
Brought some better outcome 
To stop usage of something slowly and 
gradually 
Any sudden act to gain publicity 
Put question very quickly one after 
another 
To put forward some worse happening 
of the past which one wants to forget 
To search careftilly 
Small publication like a tabloid 
Try to get away from something 
suspicious 
To agree with 
To move away from 
Search to achieve something 
Send some mails, encounter 
Reveals that relationships are getting 
more friendly 
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Snubbed 
Snuff out 
Subliminal 
advertisement 
Switch to 
Through to 
To shoot 
To liase 
Whims and caprices 
Winning edge 
Rude comment in order to insult 
Damage something completely 
It is an act of putting an idea into mind 
of an audience by some barely 
perceptible images presented in frames 
in a filmed piece 
Moved to or shift to 
Indicates that the work is going on 
To prepare a clip or footage 
To create a link between things or person 
A sudden irregular change 
The line of victory 
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5.5.10 Border Line Cases 
Professional English is quite special and its specialty lies in the fact 
that it also contains some borderline cases. Borderline cases means 
that some words differ in meaning with the change in context. To 
clarify more, a word in general English means something and when 
used in a particular profession it means something totally different 
from the former. Here, from surveys of different forms of Electronic 
and Print Media and through a random selection, I have prepared a list 
of the frequently used Borderline words of Media English. 
S.No. 
1. 
2. 
3. 
4. 
5. 
Word 
Acrimonious 
Actuality 
Angle 
Axe 
Backbench 
Special Meaning 
A better feeling 
Sounds or interview 
recorded on location 
Central point of focus 
while developing a 
news story 
Close 
A group of experienced 
journalists who finalise 
overall features and 
presentation of a 
newspaper 
General Meaning 
Angry 
Reality 
Space between lines 
that meet at a point, 
which is measured 
in degrees 
A tool made up of a 
strong iron blade 
attached to one end 
of the wooden 
handle 
Officials holding 
lower positions 
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S.No. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
Word 
Balloon 
Back 
Bank 
Bed 
Boil 
Bonanza 
Bracing 
Breaks 
Buck 
Special Meaning 
Small circled space 
provided in a cartoon to 
write the dialogues or 
thought processes of a 
character 
To support someone or 
something 
Secondary headline that 
comes after the main 
headline 
Sound effects presented 
at the back of the main 
presentation 
Reduce the length of the 
story by deleting 
sentences or minor facts 
Easy way to make 
money 
To prepare for 
something bad to 
happen 
Entered 
To Blame 
General Meaning 
A small bag of thin 
rubber, which 
becomes large when 
filled with air 
Behind 
Office where the 
financial 
transactions are 
being carried out 
A piece of fiimiture 
To heat up 
something with 
water 
Event from where 
one can have a lot of 
pleasure and 
entertainment 
To give an energetic 
feeling 
To destroy or 
damage something 
A male dear 
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S.No. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
Word 
Bugg 
Butcher 
Bury 
Buzz 
Call 
Celluloid 
Clunky 
Contact 
Corpse 
Special Meaning 
Term used to insult 
somebody 
To murder 
Publish news at a 
certain point of time 
when another significant 
story is released, just to 
lessen its impact 
Full of excitement or 
activity 
To give live 
commentary of an event 
Refers to cinema 
Strange 
Some source of news 
information 
Spoiling the content of a 
script by certain 
distraction 
General Meaning 
Expression for a 
person that comes 
out of pity or 
sympathy 
One who slaughters 
animals and sells 
meat 
To keep the corpse 
in the grave 
A typical sound e.g. 
a door bell. 
To give a name or to 
describe as 
A very thin 
transparent plain 
sheet used for 
photocopy 
Very heavy and 
awkward 
To get connected 
with somebody 
Dead body of human 
being 
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S.No. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
Word 
Damn 
Dissolve 
Doughnut 
Endorse 
Extravaganza 
Fade in 
FAT 
Feed 
File 
Special Meaning 
Forgive 
Clip where one picture 
is faded out and another 
is faded in 
simultaneously 
To present a false 
impression that a 
speaker on screen is 
surrounded by many 
people 
False claim to do 
something just for the 
sake of advertisement 
Extreme form of 
entertainment 
Introduce light and 
sound effects slowly 
Word used to describe 
extended type 
Network signal sent by 
a server to a 
broadcasting station 
News story being sent to 
publishing agency from 
abroad 
General Meaning 
Expression used to 
show irritation or 
arrogance 
To get mixed with 
liquid matter 
An eatable item 
made up of cake and 
jam 
To say something 
publicly in support 
of something 
Something very 
expensive 
To disappear or 
emerge gradually 
Animal Oil, Chubby 
To serve food 
Small folder made 
of plastic or hand 
paper 
139 
S.No. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
44. 
Word 
Fishy 
Flip flop 
Flow 
Front 
Go 
Go out 
Grill 
Ignite 
Infiltrate 
Ink 
Jet 
Kill 
Special Meaning 
Something doubtful 
Keep changing the 
opinion 
Programs scheduled to 
be broadcasted in the 
evening 
Presentation of 
television or radio 
programme 
To participate in a radio 
or television programme 
To broadcast an item 
To interrogate 
Lead to something 
unpleasant 
To enter secretly into a 
nation or an 
organization to seek 
information 
To sign a contract or 
treaty 
Fly 
To destroy any news 
item either in written or 
electronic form 
General Meaning 
Something with a 
taste and flavor of 
fish 
A particular type of 
sandal 
Gradual movement 
in a single direction 
The side that is 
facing forward 
To move to certain 
destination 
To move outside 
To fry in direct heat 
To light or bum 
something 
Passed slowly or 
smoothly through 
small passage 
A liquid used for 
writing 
A small plane 
To destroy or 
eliminate any living 
thing 
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S.No. 
45. 
46. 
47. 
48. 
49. 
50. 
51. 
52. 
53. 
Word 
Lapse 
Leak 
Lull 
Mounted 
Morgue 
Narrowing 
Old 
Plug 
Quiz 
Special Meaning 
Failure 
To give secret 
information to media 
unofficially 
To give a sense of 
security 
To carry out an 
operation or search 
The place where the 
data, files or any other 
recordings are kept for 
reference or for later use 
Limited in number of 
possibility 
Occasional 
Repeated presentation 
of something with an 
intention to advertise 
To investigate 
General Meaning 
Small mistake 
To get into or out of 
a small hole or 
partition 
A very calm and 
quite situation 
before an activity or 
an event 
Attached to 
something for 
support on a high 
place above the 
ground or floor level 
The place where the 
dead bodies are kept 
Very small in 
measure 
Very strange 
An electrical 
instrument used to 
connect appliances 
to the main power 
supply 
A game to test 
knowledge 
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S.No. 
54. 
55. 
56. 
57. 
58. 
59. 
60. 
61. 
62. 
63. 
64. 
Word 
Racket 
Rap 
Rides on 
Rock 
Row 
Sack 
Seeped 
Shoddy 
Shoulder 
Slur 
Spotted 
Special Meaning 
Search 
To criticize 
To agree with 
To hit 
Argument 
Dismiss somebody or 
destroy something 
Full of emotions 
Unfair 
The space between the 
bottom of the character 
and the edge of the slug 
on which it is cast 
To destroy one's 
reputation by saying 
something false about 
the person 
To locate 
General Meaning 
A sports item used 
in playing 
badminton 
A particular type of 
music 
To move on 
Piece of stone 
A line of 
arrangements 
A big bag of tough 
materials used for 
carrying goods 
To flow slowly 
Something prepared 
carelessly 
A human body part 
Very unclear 
utterances or talks 
caused due to 
tiredness or being 
drunk 
Colored with 
different hues 
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S.No. 
65. 
66. 
67. 
68. 
69. 
70. 
71. 
72. 
73. 
74. 
75. 
76. 
Word 
Spur 
Squander 
Stark 
Sting 
Super 
Toll 
Trim 
Tug 
Turnup 
Tussle 
Twitter 
Wheel 
Special Meaning 
The idea that motivates 
others to do something 
better 
To loose something 
Complete or total 
Secret operation 
The caption which is 
electronically generated 
on the picture 
Amount of damage or 
death 
To edit a story by 
deleting unnecessary 
words or by replacing 
loose phrases with 
words 
Strong emotions 
To increase, for 
example volume etc. 
To complete 
Some exciting news or 
talk 
To run a vehicle on 
somebody or something 
General Meaning 
A sharp pointed heel 
of shoes used by 
riders 
To waste money 
uselessly 
Very odd and 
colorless 
A bite of an insect 
The highest degree 
through which we 
express the quality 
Money paid as tax 
on a particular road 
To cut anything 
short 
To pull hard 
To move something 
or meet 
Struggle or fight 
Series of high 
sounds 
A round object used 
to move vehicle 
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S.No. 
77. 
78. 
79. 
80. 
81. 
Word 
Waves 
Wires 
Wild 
Wrap 
Zoom 
Special Meaning 
Very active things that 
makes others notice 
Refers to renowned 
press agency 
Story or column which 
is moved on any inner 
page 
To continue a story 
from one column to the 
other 
Rise 
General Meaning 
Raised waterline on 
surface of a sea, 
river or ocean 
Thin cable made up 
of plastic or any 
other material 
Uncivilized, 
Barbaric, Savage 
To cover something 
with any material 
like plastic, cloth or 
foil 
To increase quickly 
and suddenly 
5.5.11 Loan Words 
To fulfill the demands of professional vocabulary new words are being 
coined from time to time and some words are also being borrowed 
from different regional languages or other foreign languages. In India 
a major part of Media English has borrowed words from Hindi or any 
other regional language. There are some cases of borrowing from 
foreign languages. 
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Hindi 
Avatar 
Adivasi 
Aman 
Arakshan 
Babus 
Bachat 
Baazar 
Bund 
Bandobast 
Bonjour 
Desi 
Dhamaka 
Dugna 
Dramebaazi 
Hartal 
Jail 
Jiyo 
Jeeto 
Jawans 
Karobar 
Karamchari 
Khulke 
Lakhpati 
Lathicharge 
Loot 
Rebirth 
Refer to tribals 
Peace 
Reservation 
Lord or senior police officer 
Saving or to save 
Market Place 
Strike 
Arrangements 
Welcome 
Something of local flavor 
Explosion or something exciting 
Double 
An act of pretention 
Strike 
Prison 
To live 
To win 
Soldiers 
Business 
Worker 
Openly 
Owner of lakhs 
To be hit with a stick by police or 
security 
To steal something openly and 
aggressively 
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Maha 
Naaptol 
Naya 
Shaadi 
Thoda 
Yatra 
Latin 
Deja vu 
De jure 
French 
Bonjour 
Faux pas 
Of large size 
An act of measuring something 
New 
Marriage 
Very little 
Travel or a visit 
Feeling of something that has been 
experienced in the past 
According to law 
Welcome 
A socially incorrect statement that leads 
to embarrassment 
Italian 
Paparazzi Photographer of mass media 
5.6 STRATEGIES FOR TEACHING VOCABULARY 
Vocabulary teaching has been always marginalized by the teaching of 
grammatical structures. Earlier, teaching of English language put very 
little emphasis on the teaching of vocabulary, hence there were ver>' 
little or no developments in this field. It was only after the 1970s that 
vocabulary gained a proper status in ELT. Then onwards it became an 
aspect to be taught in language classroom with a major focus on it. 
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Away from rote learning or memorization of bilingual word lists, 
several strategies were being used to teach vocabulary in a more 
effective manner. Language experts and researchers started to work in 
ESP exploring the various aspects of vocabulary teaching. Nattinger 
(1988) while discussing trends in vocabulary teaching pointed out a 
very important fact that in vocabulary learning and using them in daily 
communication there is a difference between comprehension and 
production. By comprehension he means strategies that allow learners 
"to understand words and store them, to commit them in memory" 
while by production he asserted that it dealt with strategies that 
"activate one's storage by retrieving these words from memory and by 
using them in appropriate situations" (Nattinger, 1988, p.62). Mostly 
all the vocabulary teaching lessons are based on these two objectives 
of comprehension and production. Some commonly used strategies of 
vocabulary teaching are: 
5.6.1 Dictionary Use: 
It is one of the traditional methods of teaching vocabulary. It is an 
independent way of vocabulary learning. New words are learned 
through encountering what they stand for. It is the easiest means and a 
shortcut to get an accurate definition of a word. Learning words only 
from a list of words with dictionary definition encourage learners to 
learn individual words only, but words should not be considered in 
isolation. It is very limited because definitions provide only a 
superficial level of word knowledge and it merely guides the students 
how to use a word in real situation. Using dictionary for learning is not 
always satisfactory in terms of correct usage. If a learner is taught 
when and how to use a dictionary, it can serve as an effective tool for 
vocabulary learning. Except the meanings of the words there is much 
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more to learn from the dictionary. Various entries in the dictionary 
promote vocabulary learning in different ways. Like the word families 
gives the words related to the main word, it also gives the phonemic 
transcriptions of the word, gives pronunciation and it further suggests 
the synonyms and antonyms. 
Example: 
i) Present 
Meaning 
Word family 
Synonyms 
ii) Response 
Meaning 
Word family 
Synonyms 
iii) Located 
Introduce any broadcast in television or 
radio. 
-present (verb) 
-presenter (noun) 
-presentable (adjective) 
-Show 
Reaction to something that has been 
happened or said. 
-respond (verb) 
-response (noun) 
-responsive (adjective) 
Answer, reply 
Meaning 
Word family 
Exact position of something or 
somebody. 
- locate (verb) 
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Synonym 
iv) Commentator 
Meaning 
Word family 
Synonym 
v) Attachment 
Meaning 
Word family 
Synonym 
vi) Forecast 
Meaning 
Word Family 
Synonym 
-located (adjective) 
-location (noun) 
-Cite 
Person who describes an event while it is 
happening. 
-commentator (noun) 
-comment (verb) 
-Remark, observe 
Document send to somebody through 
mail. 
-attachment (noun) 
-attach (verb) 
-attached (adjective) 
-Document or e-file 
Statement saying what will happen next or 
in future. 
-forecast (verb) 
-forecast (noun) 
-Predict 
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vii) Release 
Meaning 
Word Family 
Synonym 
To make something available to the public 
for e.g. news story, documentary film, 
-release (verb) 
-release (noun) 
-publish 
viii) Correspondent 
Meaning 
Word family 
Synonym 
ix) Exclusive 
Meaning 
Word family 
Synonyms 
x) Edition 
Meaning 
A journalist appointed by a newspaper or 
television channel to cover a particular topic 
or area. 
-correspondent (noun) 
-correspondent (verb) 
-corresponding (adjective) 
-Newsman, pressman 
A news by a particular newspaper and which 
is not published in any other newspaper, 
-exclusive (adjective) 
-exclude (verb) 
-exclusivity (noun) 
-Sole 
A copy of newspaper or magazine released 
at one time. 
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Word family -edit (verb) 
-edition (noun) 
-editorial (adjective/ noun) 
Synonym -Issue 
5.6.2 Context Clues: 
The term context means the morphological syntactic and discourse 
information in a given text. Though a bit complex it is one of the most 
widely used strategies for developing vocabulary knowledge. Context 
clue is the information a reader may extract from a text that helps to 
figure out the meaning of a word or group of words. Teaching 
vocabulary in context is more meaningful process of vocabulary 
acquisition and the learners have a better understanding of a word 
when they see and hear how the word is used in real life. Learning 
word in context helps the learners to grasp the meaning and other 
features of a word, like collocations and grammatical structures. It also 
leads to repeated exposure where the students encounter what a word 
mean when they are used in various contexts. Learning occurs through 
this strategy is very concrete. 
Example 1 
Instructions: 
i) Ask the students to read every sentences very carefiilly. 
ii) Tell them to brain storm and try to guess the words to be 
filled in the blanks, 
iii) Then make them read the words in the box. 
151 
iv) Finally tell them to write the correct word in each blank. 
Complete the sentences using the words given in the box. 
Vows Carnage Host Paparazzi Butchered 
Antics Fisticuffs Tracked Waves Telecast. 
i. The president to make certain developments 
for minority class. 
ii. Bomb left hundred injured. 
iii. Who is going to the evening show? 
iv. The is always running after the celebrities 
private life. 
V. A lady has been by her maid. 
vi. Jackie Chan is known for his style. 
vii. The in the movie was full of thrill. 
viii. Security man finally the thief. 
ix. The new superstar created in the film 
industry. 
X. The National channel is going to the live 
view of the celebrity daughter's marriage ceremony. 
Answer key: 
x) telecast, ix) waves, viii) tracked, vii) fisticuffs, vi) antics, 
v) butchered, iv) paparazzi, iii) host, ii) carnage, i) Vows 
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Example 2: 
Read the sentences and choose the closest meanings of italicized 
words from the options provided after each sentences. 
i. Mr. John is always known for his exclusive story. 
a) Extraordinary 
b) New 
c) Same 
ii. The news editor boils the story to bring it into shape. 
a) Reduce 
b) Add 
c) Modify 
iii. A group of policemen raided the construction site to find out 
the guilty. 
a) Travel 
b) Search 
c) Visit 
iv. Mr. Peter works as ?i flack for the VIPs. 
a) Reporter 
b) Assistant 
c) Publicity agent 
V. A huge crowd breaks into the Prime Minister's house and 
beat him. 
a) See 
b) Went out 
c) Enter 
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vi. The Times correspondent is about to visit Southern Province 
next week. 
a) Editor 
b) News agent 
c) Manager 
vii. This fabliau received a lot of hits. 
a) Comic Story 
b) Cartoon 
c) News 
viii. The local rag of last month is full of gossip. 
a) Magazine 
b) Cloth 
c) Film 
ix. Distribute the brochure to everybody present in the hall. 
a) Newspaper 
b) CD 
c) Pamphlet 
X. The host is waiting for the cue to begin the show. 
a) Instructions 
b) Paper 
c) Actor 
Answer Key: 
x) Instructions, ix) Pamphlet, vii) Magazine, vii) Comic story 
vi) News Agent, v) Enter, iv) Publicity Agent, iii) Search, 
ii) Reduced, i) Extraordinary 
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5.6.3 Semantic Mapping: 
It is a valuable tool for teaching vocabulary. Here group of words with 
related meanings are graphically arranged to build a word network. 
The key concept is highlighted or centralized and is linked with 
subsidiary concepts attributes etc. with the help of lines and arrows. 
This method helps learners to differentiate between words. Semantic 
Mapping leads to the extension and expansion of vocabularj^  
development by showing the students how words of same categories 
linked to one another. Semantic Mapping involves the process of 
identifying important components of words and how they are related 
to the main words. It is also based on the student's previous 
knowledge and experience. It also helps students to define various 
features of a concept by comparing its features to those of other 
concepts that fall into the same category. It is a very interactive 
process and it motivates the students and makes active participation of 
students in class. 
Example: 
Instructions: 
i. Define semantic mapping in class. 
ii. Give students clear instructions about the activity. 
iii. Ask students to work in groups. 
iv. Give one keyword to each group. 
V. Ask to write its sub-categories or two or more words with 
related meanings, 
vi. Next ask them to flirther categorize each category, 
vii. At least do one with them as an example. 
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5.6.4 Flashcards: 
It is the most common method of teaching vocabulary. Images of objects, 
activity, situation or view are presented to students through cards where 
they have to recognize the object and write down the target word on the 
front of the card and the word's meaning at the back of the card. This 
helps learners to encounter new words and its meanings. Vocabulary 
development increases when the students have visual images. 
Example 1: 
A form of print media which 
contains news, articles, 
advertisement, posters etc. 
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A type of print media that comes 
in the form of a book containing 
articles, photographs and 
advertisement 
Instructions: 
i. Prepare some flash cards with pictures on the front side and its 
meaning at the back side of the card. 
n. Show the students the flashcards one after another. 
iii. Ask the student to describe the object and guess its meaning. 
iv. After all cards have been shown readout the actual meaning written 
at the back of each card. 
V. Make cards available to the students so that they can check their 
own knowledge. 
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5.6.5 Reading Comprehension: 
In this case vocabulary is learned through L2 reading practice and 
encountering new words repeatedly while reading comprehension adds 
more to the vocabulary knowledge of learners. It is one of the effective 
method of acquiring vocabulary naturally through exposure to second 
language. The text or the passage is the only source of presenting new 
words to the learners. 
Example 
Instructions: 
i. Prepare some handouts with a passage written on it. 
ii. The text on the passage can be anything describing an event or 
situation, 
iii. Ask the students to read the passage carefully, 
iv. Next tell them to underline the difficult words while reading the 
passage. 
V. Make them prepare a list of words which appears new to them, 
vi. Ask them to guess the meaning of difficult words, 
vii. Finally give them feedback, discuss the difficult words and tally the 
meaning. 
Passage 1: 
A speeding car ramped over some school children. Three kids were 
crossing the road to get the school bus. Suddenly a car appeared fi*om the 
opposite side and hit them. Few men who were passing by witnessed the 
whole situation. Immediately after the accident they were rushed to the 
nearby city hospital. One of them is declared to be brought dead. Other 
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two are seriously injured but their condition is quite stable as the doctor 
revealed. 
list: 
Speeding 
Rushed 
ramped 
stable 
hit passing by 
revealed 
Passage 2: 
The city received heavy rainfall yesterday. The river is in spate. Some 
places also witnessed thunder showers. The rain water brought in mud 
and slush blocking the drainage system. Overnight rains blocked the 
highway. Those who are out got stuck in the rain. Three people are 
reported missing. Search for the missing is still on. This calamity sacked 
the whole city life. The weather forecast department announced that 
water will recede quickly. And life will gain normalcy soon. 
Word List 
Spate Thunder showers Slush Blocked 
Stuck Missing Calamity Sacked 
Recede Normalcy 
5.6.6 Affixation: 
Affixation involves the addition of affixes to a root. 
Root is a basic structural element of a word, which cannot be further 
analyzed or broken into parts. Root is the basic form to which other 
morphemes are attached. It gives basic meaning of a word. 
e.g "act", act is a base, when we add "-or" it forms another new word 
"actor". "View" a root word re + view - review. 
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An affix is the morpheme which is added before a root or after a root. It 
can be derivational or inflectional. Derivational affixes changes the 
meaning of a word. e.g. "view" means to see something. When affix "re-" 
is added to it the meaning alters, "review" means to view again. Similarly 
act means to work in a cinema, when affix "-or" is added to it the 
meaning changes. Where "actor" means person who does acting. 
Derivational affixes made a new word from the old one. 
Inflectional affixes show the grammatical fimctions of a word, when 
added to it. These grammatical fimctions can be plural, past tense, 
negative, comparative, past participle, continuous and third person 
singular present. 
Example 
Clear + -er 
Film + -s 
Comment + 
clearer 
Did + -not 
Surf+-ing 
Films 
-ed commented 
(comparison) 
didn't 
surfing 
(plural) 
(past) 
(negative) 
(continuous) 
Affixes are of two types: prefix and suffix. Prefix is attached at the 
beginning of root to form a new word. Whereas, suffix is added at the end 
of the root. Suffix is both inflectional and derivational. Inflectional 
suffixes are grammatical in fimctions, it shows how a word is being used 
in sentences. And derivational suffixes affect the meaning of the word 
like a prefix. This process of affixation promotes vocabulary learning. All 
prefixes English are derivational. 
Learning words affixation will provide students with basic tools and will 
be useftil when they will be using it in varied learning context. 
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Example: 
Some common 
Prefix 
a-
ad-
aud-
Auto-
bi-
co-
contra-
dis-
Fore-
Inter-
mal-
mono-
multi-
non-
photo-
Post-
pre-
pro-
pseudo-
re-
Retro-
semi-
sub-
super-
prefixes. 
Meaning 
negation 
towards 
hearing 
self 
two 
together 
against 
reversal 
in front of 
between 
badly 
single 
many 
negation 
light 
after 
before 
for 
false 
again 
back again 
half 
under 
above 
Word 
Amoral 
Adspeak 
Audible 
Automatic 
Biweekly 
Cofactor 
Contradictory 
Disconnect 
Forecast 
Interview 
Maladjusted 
Monoacting 
Multimedia 
non smoker 
Photography 
Postmarriage 
Predict 
Probiotic 
Pseudonym 
Review 
Retrograde 
Semigovemment 
Subdivision 
Superactive 
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Prefix 
tele-
trans-
un-
uni-
Meaning 
at a distance 
across 
negation 
one 
Word 
Telescope 
Translucent 
Unattended 
Universal 
Some common suffixes 
Suffix 
-able 
-age 
-al 
-ant 
-archy 
-cracy 
-dom 
-ed 
-ee 
-er 
-ery 
-ese 
-esque 
-ess 
-fill 
-fy 
-gram 
-graphZ-graphy 
Meaning 
quality(adj) 
(noun) 
(noun) 
person 
rule 
government 
condition 
(verb) 
person 
doer 
condition 
person 
in style of 
feminine 
full of 
make 
written /drawn 
written /drawn 
Word 
Watchable 
Footage 
Occasional 
Informant 
Anarchy 
Beureaucracy 
Stardom 
Spotted 
Interviewee 
Reporter 
Bravery 
Tabloidese 
Picturesque 
Actress 
Houseful 
Justify 
Monogram 
photograph/photography 
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Suffix 
-ical 
-ician 
-ify 
-ing 
-tion 
-ise 
-ish 
-ist 
-ite 
-ive 
-less 
-ly 
-merit 
-most 
-oid 
-pathy 
-phone 
-ship 
-ster 
-ways 
Meaning 
related to arts 
skilled person 
(verb) 
(adj) 
condition 
(verb) 
a type of 
supporter 
follower 
(verb) 
without 
(adj) 
(abstract noun) 
superlative 
shape 
feeling 
hearing 
condition 
doer 
manner 
Word 
musical/ theatrical 
Artician 
Exemplify 
Airing 
Domination 
Advertise 
Childish 
Activist 
Socialite 
Informative 
Numberless 
Scholarly 
Argument 
junior most 
Tabloid 
Empathy 
Microphone 
Leadership 
Gangster 
Roadways 
5.6.7 Build Word through Heap of Letters 
This is a game based activity where students are given a heap of 
alphabets and they are asked to form words of their own with the help of 
the alphabets. This is an easiest way of learning vocabulary. Alphabets 
are present infront of the students. They are left with ample choice to 
build new words with them. Students can work with groups or pairs. They 
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can also make use of their background knowledge while developing new 
words out of the heap of alphabets. 
Example 1: 
Instructions: 
i. Take small pieces of paper with alphabets written on it. 
ii. Each paper will have one letter, 
iii. Make a heap of these alphabet papers on the table, 
iv. Take alphabets from the heap and build as many words as possible. 
V. Make a list of the words they make, 
vi. Finally discuss with group mates to increase your word list. 
H 
T 
D 
Z 
G 
X 
M 
J 
Q 
E 
U 
Q 
B 
O 
R 
C 
N 
T 
I 
R 
K 
S 
E 
S 
E 
Y 
Y 
J 
W 
E 
U 
T 
I 
T 
R 
A 
M 
£ 
G 
V 
B M 
O 
S 
A 
M 
V 
0 
H 
L 
F 
I 
K 
U 
Y 
P L 
D 
L X 
C 
Z 
F 
X B 
E 
J 
X 
T A 
R 
H 
V 
Q 
H 
P 
S 
D 
V 
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Answer key: 
Issue Zine 
Blog Utter 
Rave Shoot 
Appeal Bong 
Scribe Airplay 
Video Newspaper 
Periodical Graphics 
Surf Tabloid 
Log Expose 
Television 
Footage 
Adman 
Masthead 
Website 
Clip 
Cablecast 
Package 
Telecast Press Panorama Screen 
Example 2: 
To build abbreviations by choosing letters from the heap and guess it's 
correct ftiUform 
Instructions: 
i. Take small pieces of paper with alphabets written on it. 
ii. Each paper will have one letter, 
iii. Make a heap of these alphabet papers on the table, 
iv. Divide the class into a group of five. 
V. Ask them to take letters from the heap and build abbreviations and 
make a list of it. 
vi. Check the list of every group, 
vii. Ask them to exchange the list with other groups, 
viii. Then allow each group to read out the list in the class one by one. 
ix. Ask the students to note down the abbreviations which appears 
new to them or which are not present in the list they are having. 
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Answer Key: 
Doc (doctor) SAP (soon as possible) 
VJ (video jockey) 
Pix (picture) 
cq (correct) 
Mkt (market) 
N.p. (new paragraph) 
Sht( sheet) 
VS (versus) 
DJ (disc jockey) 
Mgmt (management) 
Corr. (correspondent) 
GUV (government) 
Rly (railway) 
Dupe (duplicate) 
info (information) 
Oppn (opponent) 
FX (sound effects) 
5.6.8 Predicting Family Words: 
In this activity students are given a central word and they are asked to 
write the sub word for them. It encourages students to define 
characteristics of a concept by comparing and contrasting its various 
features to other concepts that fall into the same category. It is an open 
end strategy and is based on student's earlier knowledge or experiences, 
where they can relate the new words with old experience. 
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Example 1: 
Instructions 
Print media 
Biweekly 
- Daily 
Periodicals 
Example 2: 
Electronic Media 
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5.6.9 Match the Column: 
In this case two columns of different words are given. Column A 
contains new words and column B contains their synonyms or antonyms. 
Students are then asked to match the word of column A with the 
appropriate synonym or antonym from column B. 
Example 1: 
A 
Dimunitive 
Bizarre 
Deceased 
Maneuvers 
Crouch 
Blip 
Blazed 
Eclipsed 
Zoom 
Damn 
B 
Comical 
Dying 
Undersized 
Outshine 
Burst Out 
Action 
Bow 
Change 
Rise 
Forgive 
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Example 2: 
Match the news headlines with the meaning in general everyday English, 
Column A 
1. Terrible storm take away 9 
2. City cool on cleanliness 
3. The North League beat the 
southern football club 
4. Recession to axe thousand jobs 
5. Government vows relief to war 
Victims 
6. The mob breaks into the party 
7. The Royal couple to tie a knot 
this month 
8. Doctor killed, maid on run 
9. PM extends friendship hand 
to opponents 
10. Debut actor received a hit 
Answer Key: 
Column B 
A. PM is ready to work and keep peaceful 
relations with opposition party. 
B. Due to recession many employees are 
about to lose their jobs 
C. Government promised to avail 
food and help the war victim 
D. The Prince is getting married next month 
E. Southern football club is being defeated 
by the North League 
F. The doctor has been murdered, the 
prime accuse her maid is still in a search. 
G. The new actor became very popular and 
got numerous fans 
H. A group of outsider entered into the party 
and messed up every thing 
I. The people in the city are not showing 
their interest in keeping the city clean 
J. 9 people are missing in a terrible storm 
10-G, 9-A, 8-F, 7-D, 6-H, 5-C, 4-B, 3-E, 2-1, 1-J 
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5.7 STRATEGIES TO TEACH MEDIA JARGONS 
The word list provided above is not sufficient enough to teach 
vocabulary. I have suggested some specific effective strategies of 
teaching media jargons which promote easy learning, motivate students 
and is quite useful to them. 
Activity I 
Cross word puzzles 
It is an effective strategy of vocabulary learning. The letters are there in 
front of the students, which serves as a visual cues. It helps the learner to 
associate with their background knowledge to fmd out the word in the 
box. More over clues provided in the exercise makes the guessing more 
easy and fun. 
Instructions 
Use the letters to encircle the meaningful technical words in the given 
box 
Clue for every word is given below the box 
Example: 
N 
A 
Q 
c 
L 
B 
H 
A 
C 
K 
A 
K 
P 
N 
H 
M 
0 
X 
W 
Q 
B 
R 
A 
W 
L 
Q 
K 
Z 
M 
G 
E 
L 
I 
X 
D 
I 
E 
D 
'B 
M 
G 
R 
B 
A 
N 
N 
E 
R 
N ;j 
Y 
D 
P 
A 
E 
Y 
A 
C 
T 
H 
U 
s 
L 
R 
T 
S 
V 
K 
R 
F 
I 
E 
A 
0 
A 
M 
W 
U 
D 
S 
K 
S 
Y 
N 
C 
H 
Q 
T 
z 
A 
M 
I 
N 
I 
S 
E 
R 
I 
E 
S 
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Clue: 
Across: 
i. It's a kind of cinema with local flavour. 
ii. Music broadcasts on radio, 
iii. He is the prime owner of newspaper or media, 
iv. A ludicrous performance to captivate audience. 
V. Part of newspaper headline that summarises the whole story. 
Down: 
i. To have a fight with somebody, 
ii. Advertisement that spreads over the whole screen, 
iii. Sound synchronized with picture, 
iv. A disapproving term used for a journalist. 
V. Short television programme in a series. 
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Exercise 1: 
O l A 
P 
A 
C 
K 
A 
G 
E 
S 
I 
Z 
T 
R 
P 
N 
B 
C 
Z 
N 
p j o 
T 
0 
G 
C 
V 
E 
E 
D 
Y 
A 
T 
R 
A i N 
I S 
T ' E 
C R 
L E 
N F 
L U 
S |T 
1 
D 
P 
D 
E 
R 
A 
T 
Y 
G 
U 
S 
D 
B 
R 
I D 
0 
N 
D 
A 
P 
E 
M 
P 
S 
P 
A 
B 
L 
U 
H 
N 
Q 
z 
L 
N 
K 
L 
G 
T 
A 
I 
R 
E 
N 
T 
R 
0 
P 
Y 
L 
C 
S 
T 
R 
I 
N 
G 
E 
R 
Clue: 
Across: 
i. It refers to information or stories of false or doubtful origin. 
ii. It's a term used for appearing attractive on television, 
iii. An informal photograph of a person or a group, 
iv. It's a personal diary on a website intended for public viewing. 
V. He is one who performs in dance, drama or any other production, 
vi. He is a habitual internal user. 
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Down: 
vii. It is a term used for proportion of words in a piece of 
communication which is meaningful. 
viii. An act of arguing against or disproving a theory or allegation. 
ix. A freelance journalist. 
X. Pre-recorded radio items which contain interviews, comments, 
music, etc. 
Answer key: 
x) package, ix) stringer, viii) refutation, vii) entropy, vi) intemaut, 
v) cast, iv) blog, iii) candid, ii) telegenic, i) Apocryphal 
Exercise 2: 
M 
E 
D 
I 
1". A 
C 
Y 
L 
' 
A 
Z 
T 
R 
P 
N 
B 
C 
A 
S T H 
T I E 
) 
0 
S 
P 
I 
N 
A 
R 
D 
C 
A 
T 
R 
N 
T 
L 
N 
E 
E 
F 
R I 
s 'T 
1 
D A 
P T 
D I 
i 
I jS 
A 
F 
D 
0 
AjP 
B 
L 
I 
E 
Y 
L 
A H 
U B 
AjN 
! 
V 
N 
Q 
z 
B 
E 
A 
T 
G 
B 
0 
0 
S 
T 
T 
M 
0 
P 
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Clue: 
Across: 
i. Prime headline of a newspaper, 
ii. He is a midday news reporter, 
iii. He is an amateur radio operator. 
Down: 
iv. News biased with party politics. 
V. It is a skill of understanding media texts. 
vi. A particular way of presenting news. 
vii. Comic story. 
viii. It is the information based on gossip and rumors. 
ix. A promotion for advertisement. 
X. A journalist everyday run. 
Answer key: 
x) Beat, ix) Boost, viii) Dope, vii) Fabliau, vi) Spin, v) Mediacy, 
iv) Partisans, iii) Ham, ii) Scribe, i) Masthead 
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Activity 2 
This strategy is learning the word through context. Here the passage 
below serves as a text. Simple reading of text will help the students to 
understand how words are used in context. It also makes the students 
aware how word changes their meaning when used in different context. 
Actually the text serves as a clue also. The word to be filled in the blanks 
has to be chosen from the text itself. It is very good practice exercise 
which allows the learners to use the words chosen from the text in 
different sentences. 
Instructions 
Read the passage carefully and fill in the blanks with appropriate 
word from the passage. 
Exercise 1: 
Australian 
Agenee Fnuice Presse 
sportsdesk9htndustantlmes.com 
MELBOURNE: Former world num-
ber one Ana Ivanovic made a 
shock early exit from the 
Australian Open on Tuesday, 
beaten in the first round by 
Russian Ekaterina Makarova 
in three sets, 3-6, 6-4,10-8. 
The Serbian starlet looked 
on track for an easy win when 
she cruised through the first 
set, but' from there on the 
Russian controlled the match 
as Ivanovic's mental frailties 
resurfaced. 
Ivanovic, the 2008 French 
Open champion and a beaten 
finalist here in the same year, 
showed her fighting qualities 
by saving five match points in 
a marathon third set. 
However, she never gained 
the upper hand and the 22-year-
old Makarova finally closed it 
out with a forehand winner to 
break serve in the 18th game of 
a 91-minute decider. 
It was a disappointing result 
for Ivanovic, who finished 2010 
in strong fashion, winning two 
of her last three tournaments 
on the back and looked set to 
climb back up the rankings. 
However, the 23-year-old was 
forced to withdraw from her 
final warm-up tournament for 
the first Grand Slam of the year 
when she suffered a stomach 
iryury during the mixed teams 
Hopman Cup in Perth earlier 
this month. 
"What really I think got to 
me in the end was fitness, you 
know, just not being able to stay 
with her in a longer rallies," 
Ivanovic said. "That was real-
ly disappointing. 
While Ivanovic was left rjie-
ing yet another early Grand 
Slam exit, the 49th-ranked 
Makarova said it was the biggest 
win of her career, having been 
beaten by Ivanovic in straight 
sets at last year's US Open in 
their only previous meeting. 
Source; Hindustan Times 
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i. The man suffered a defeat in the game. 
ii. The pretty young girl aspired to become a 
iii. Her lead towards her ruin. 
iv. Ram played the guitar in his own 
V. After the crash the whole town was left 
vi. The dancers team to victory. 
vii. All the childhood memories were when she 
met her grandma. 
viii. The chief guest made a quick fi-om the show. 
ix. John from the game in fear of losing more 
money. 
X. Indian Cricket Team was very badly by their 
opponents in the last match. 
Answer key: 
x)beaten, ix)withdrawn, viii)exit, vii)resurfaced, vi) cruised, 
v) rueing, iv)fashion, iii)frailities, ii)starlet, i)shock 
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Exercise 2: 
Sinclair in pursuit of happiness 
Agencies 
WELIINOTON; Fofmer Xew 
Zealand Test batsman 
Mathew Sinclair pulled 
stumps on his cricket career 
on Wednesday, revealing he 
will instead sign on for unem-
plojTOent benefits to support 
his family. 
Sinclair remains the 
only New Zealander to 
ever score a double cen-
tury on debut, smashing 
214 against the West Indies 
in Wellington in 1999. 
The lanlty right-hander 
managed another double 
ton against Pakistan the 
following season but never 
cemented a spot in the 
national team, appearing 
onlv sporadically until his 
last Test in 2010! 
At 37, Sinclair, who has 
a wife and two young chil-
dren, said he could.no lon-
ger rely on income from 
playing for the Central 
District Stags during the sum-
mer, then looking for casual 
work in the off-season. He 
said prospective employers 
were reluctant to take him on 
when they knew he would be 
unamable during the cricket 
season, so it was time to look 
for a long-term career. 
Until then, Sinclair said he 
would have to sign on for the 
dole - a stark reminder that 
not all promising cricket stai-s 
go on to fame and fortune, 
particularly in a small mar-
ket such as New Zealand. "It 
has been very hard to look 
for some son of meaningful 
employment... I had to make 
a conscious decision to give up 
the game to make myself 
more marketable," he told 
Fairfax Media. 
Sinclair, who played 33 
Tests with an average of 
32.05, said he hoped to 
foi:ge a career in business, 
client or retail manage-
ment, team-leading or 
motivational work. 
KAMBLI-ESQUE 
Vei>' similar to how Ymod 
Kambli started his Test 
career, Sinclair scored 
two double tons before 
his first 12 Tests. 
He scored 214 on 
debut, and 204 not out 
against Pakistan. 
Source; Hindustan Times 
1. 
ii. 
iii. 
iv. 
V. 
vi. 
vii. 
viii. 
Recently Mrs. Parker on her career. 
The district musical club is about to release their 
album this month. 
That clown made the show successful. 
a position in the school's He was unable to 
sports team. 
Today the media is 
She the ball out side the boundary. 
the scam publically. 
The small town boy 
The old lady is living on the 
his career in acting. 
for many years. 
179 
ix. Rama is facing the reality after her father passed 
away. 
X. This season the snowfall is occurring . 
Answer Key: 
x) Sporadically, ix)Stark, viii)Dole, vii)Forged, vi)Smashed, 
v)Revealing, iv)Cement, iii)Lanky, ii)Debut, i)Pulled stumps 
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Activity 3 
This exercise is also based on the strategy of guessing through context. 
The sentences in the exercise serves as a text which helps the student 
guess the meaning of words. It is a two end strategy, first it allows the 
students guess the meaning. Secondly, it makes the students learn the 
synonym of a particular word. It is one of the easiest strategy to learn 
ESP vocabulary. 
Find the synonyms of the underlined words in the sentences and 
write before them. 
Exercise 1: 
i. The sound track of the movie is quite good. 
ii. Mr. President Jets to New York for a weekend holiday. 
iii. Move on to the next footage. 
iv. The reporter forgot the address of the rendezvous. 
V. The kids row keep parents disturbed. 
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vi. This channel always has exclusive news. 
vii. The editor agreed to write a brief. 
viii. The reporter ported the odd pictures. 
ix. This is a typical feminine rag. 
X. Indian Prez is visiting the church today. 
Answer key: 
x) president, ix) magazine, viii) occasional, vii) news article, 
vi) extraordinary, v) argument, iv) meeting place, iii) recorded 
video clip, ii) flown, i) music 
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Exercise 2: 
i. The victim always receives shoddy treatment from her husband. 
ii. Model School dancing team rocked the floor last night. 
iii. She watched the news with stark terror. 
iv. The Principal's farewell speech is full of tug. 
V. The injured were quickly rushed to the hospital. 
vi. Rita was rapped by several for her controversial role in her 
upcoming movie. 
vii. There is a lapse on the part of school authority for further 
development. 
viii. The show man appears to be very clunkv. 
ix. He bucks his wife for his child's poor performance. 
X. The policeman grills the witness to know the truth. 
Answer Key: 
x)to interrogate, ix)to blame, viii)strange, vii)failure, 
vi)criticize, v)taken, iv)emotions, iii)complete, ii)hit, i)unfair 
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Activity 4 
This game based strategy of vocabulary learning. The definition of the 
words given at the end serves as very good examples to guess the 
meanings. The first of each words presented I the box makes the guessing 
more easy and fun. It promotes group work and makes the more 
interesting. 
Exercise 1: 
Instructions: 
The first letter of every word is already written in the box, clues are 
provided in the next page. Clues contain the definition or the meaning of 
each word. Read the clues carefully and guess the right word. 
s 
8 
1 
i 3 
F 
i 
1 
1 
7 
F 
10 
A 
4 
T 
5 
H 
6 
B 
2 
B 
9 
M 
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Clues: 
Across: 
i. It is a Newspaper or Magazine published as rivalry to other 
publications. 
ii. Clock Chimes heard before news. 
iii. A severe criticism of some broadcasts. 
iv. Some exciting talk. 
V. He is a writer of an advertising copy. 
vi. Full of excitement and activity. 
vii. A leaflet advertising a product. 
Down: 
viii. Media product intended to mimic other serious products. 
ix. He is a journalist who works for media in the evening and does some 
other permanent work in the day time. 
X. He is a director known for his individual style. 
Answer Key: 
x) auteur, ix) moonlighter, viii) spoof, vii) flier, vi) buzz, 
v) huckster, iv) twitter, iii) flak, ii) bong, i) Spoiler 
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Exercise 2: 
1 
p 
7 
3 
R 
6 
H 
1 
1 
5 
M 
1 ! 2 
4 
A 
S 
1 
8 
c 
9 
P 
10 
B 
Across: 
i. Repeated presentation of something. 
ii. Story that is pubUshed only in single newspaper. 
iii. Shorts which are ready for editing. 
iv. It is a composing room. 
V. Place where data are kept for later use. 
Down: 
vi. He is the writer of an advertising copy, 
vii. A wide view picture. 
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viii. It is the language used for transmission, 
ix. It is an act of adding matter to a story. 
X. The prime owner of a newspaper. 
Answer Key: 
x) baron, ix)pad, viii) cablese, vii) panorama, vi) huckster, 
v) morgue, iv) allay, iii) rushes, ii) scoop, i) Plug 
Activity 5 
This exercise is based on context guessing meaning through context. The 
sentences in the exercise serve as a text. The word is already present 
there. Students need to guess the correct meaning after reading the text 
and then choose correct word out of two. It makes learning fun. The 
words provided in the brackets makes guessing more easy. 
Circle the word that correctly completes each sentence 
Exercise 1: 
i. After a long search the policemen finally (slapped/ spotted) the 
thief in the slum area of the town. 
ii. Heavy rainfall and storm (decorated/ sacked) the whole village. 
iii. Radio F.M. is (airing / recording) very nice songs every evening. 
iv. Along with the main headline read the (banks / paper) to locate 
proper information without going through the whole column. 
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V. The President's controversial speech on independence day (ignited 
/ impressed) the whole event. 
vi. Mark the (diary/ banner) to keep an eye on the new products. 
vii. A (dentist /scribe) has been murdered by the smugglers for 
exposing them. 
viii. She watched the (trailer/ footage) on the television and decided not 
to watch the movie. 
ix. Satyajeet Ray is considered to be one of the best (raconteur/ actor). 
X. The players (appreciate/ bucked) their coach for their loss in 
their finals. 
Answer key: 
x) bucked, ix) raconteur, viii) trailer, vii) scribe, vi) banner, 
v) ignited, iv) banks, iii) airing, ii) sacked, i) spotted 
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Exercise 2: 
1. Mrs. Gomes motherly touch (lulled/ diverted) the children. 
2. Very poor result in Higher Secondary Exams (slur/ raised) the 
school's image. 
3. Crisis in IT market is (narrowing/ destroying) the jobs of fresher's. 
4. The manager gave strict order to (trim/ write) the story before 
publishing. 
5. The (stmg/ scam) operation against the oil dealer revealed the 
reality. 
6. Town Hall murder case is getting a new (angle/ approach) after the 
witness's statement. 
7. The City Football Club is (backed/ moved) by government funds. 
8. She always (spur/ talk) a friend to work hard. 
9. Get the (brief/ file) ready before next news broadcast. 
lO.The two rival villages (inked/ talked) each other for helping each 
other in drought. 
Answer Key: 
x) inked, ix) brief, viii)spur, vii) backed, vi) angle, 
v) sting, iv)trim, iii) narrowing, ii) slur, i) lulled 
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Activity 6 
It is the easiest way of learning vocabulary. The sentences in the exercise 
serve as a text. This text makes easy guessing of the correct word. The 
word itself serves as another clue. The only work left for the learner is to 
choose the correct vowel to complete the word. It motivates the learners 
to learn technical words very easily. 
Add vowels to complete the italicised words in the sentences. 
Exercise 1: 
i. The m_ckr_ck_r is running after the corrupted minister. 
(muckrackers) 
ii. Marriage ceremony of the great business tycoon is the m_sth d of 
today's newspaper, (masthead) 
iii. National TV is scr_njig the Olympic opening night, (screening) 
iv. Security bjidbjt all over the town is quite satisfactory. 
(bandobast) 
v. The foreign delegates are b_wl_d _v_r with the Indian hospitality. 
(bowled over) 
vi. A sudden blast in the oil factory s_ng_d the whole factory, (singed) 
vii. The courage and cleverness of the lady make her stop the th_g 
entering in her house, (thug) 
viii. The policeman is qu_zz_ng an eyewitness to investigate the 
accident, (quizzing) 
ix. Diwali b_n_nz_ is making the buyers happy, (bonanza) 
x. The soldiers st_r left the king worried, (stir) 
Answer key: 
x) stir, ix) bonanza, viii) quizzing, vii) thug, vi) signed, v) bowled 
over, iv) bandobast, iii) screening, ii) masthead, i) muckrackers. 
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Exercise 2: 
1) The host asked his assistance to check the a_rt_m_ quickly. 
2) Due to heavy rainfall thousands of villagers sq_ _nd_r their shelter. 
3) The tribarsm_ _ ntd the whole jungle to find out the tiger. 
4) This news programme is always followed by spj. 
5) She is busy shooting for a v_gnjt_. 
6) The editor ordered to send the file in the m_rg_ _. 
7) The video clip is ready for tj_c_st. 
8) Ninety Three percent marks of the cobbler's son in high school left 
a w_v_ in the whole town. 
9) A scr_b_ went missing fi-om last night. 
10) Finally the district police team tr_ck_d\hQ murdrer. 
Answer Key: 
x) tracked, ix) scribe, viii)wave, vii) telecast, vi) morgue, 
v) vignette, iv) spot, iii) mounted, ii) squander, i) airtime 
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These activities are a strong oppose to rote learning because rote learning 
is a very old and conventional method of vocabulary acquisition. 
Vocabulary learning is transitory and ephemeral for which rote learning 
method is not applicable. The activities suggested emphasize learning in 
context which is a suggestible method of vocabulary acquisition. It is a 
meaningful way of vocabulary acquisition. It also provides the learner 
with numerous opportunities to use the words in their writing and reading 
and helps them to understand how words are used in real life. It makes 
learning more easy and interesting. It also helps the student bridge the 
gap between students real life exposure to vocabulary and the learning 
environment of the class. Through these strategies vocabulary can be 
learned by using multiple intelligence. Learning occurs through these 
activities provide learning through context and learning is very concrete, 
so these activities are one of the best techniques to impart specific 
vocabulary knowledge to ESP students. These activities does not create 
any kind of pressure on the students. Learning is fun and enjoyable and 
most importantly they have been designed keeping in mind the actual 
purpose of the students. Students are able to acquire more words within a 
limited period of time. In learning vocabulary through context learning is 
so concrete that the students can very easily make use of these words for 
language production in their professional settings. It is very useful in 
teaching ESP vocabulary because it offers the students a real life 
situation. It also confi-onts the learners with problems and situations tliey 
will be facing while using these words in their target situation. 
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HAPTER - 6 
Wone^Uiiie^ 
CONCLUSION 
The whole work is an attempt at analyzing and ascertaining the general 
principles and techniques of teaching English for Specific Purposes, with 
focus on the importance of vocabulary in language teaching and a 
detailed study of professional vocabulary used specially in Electronic m^d 
Print Media. 
The major part of the work is based on two different aspects, ESP and 
teaching vocabulary. English for Specific Purpose is an approach to teach 
English language to a target group and enable them to make effective use 
of the language in a particular context or situation. ESP investigates what 
language tools a language learner actually needs to perform in a target 
situation. It is not the language learned for general or for daily 
communication. However it is much more than that. Language is learned 
to perform effectively in a professional or academic settings. 
While studying ESP it is important to know the cause that leads to its 
origin. ESP emerged due to extensive development in scientific, technical 
and economic activities internationally during the 1960s. Number of 
converging trends lead to ESP movement. Firstly, the end of Second 
World War brought with it a massive expansion in various fields on an 
international scale and the oil crisis of early 1970s resulted in Western 
money and knowledge flow into the oil rich countries. All together it put 
forward a demand to learn a common language or language of 
knowledge, i.e. English. Scholars the world over were engaged in 
studying the native language to be presented to meet the new demands. 
Second important factor which caused the emergence of ESP is a 
revolution in Linguistics which opposed the conventional linguistics that 
describes the rules of language usage and rather focuses on how language 
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can be used in real communication. And the final cause is the focus on 
the learner which states that it is not only the techniques that are 
important but the motivation of the learner is equally important while 
learning a language. The search for relevance and reality in ELT lead to 
the emergence of ESP. 
ESP is different from the conventional teaching and learning of English 
language. ESP teaches language in context, it is more focused and learner 
oriented. In ESP teaching the language teacher is very selective and the 
whole curriculum is designed and based on the needs and purpose of the 
learner. The development of ESP has gone through various phases 
ranging from lexical and grammatical features of academic or 
professional register to discourse analysis and target situation analysis. 
ESP is viewed as a rhetorical approach, a discourse approach, a 
communication approach and sometimes as target situation analysis. 
The prime concern of ESP is to prepare the learner to face target situation 
and perform successfully in occupational or educational field. ESP is one 
of the significant approaches in language teaching. It is important because 
it stands in contrast of EGP and its distinct course curriculum is 
exclusively designed to meet the needs of special learners. It teaches the 
specific language which the learner will be producing in target situation 
after the completion of the course. ESP course curriculum cont£iins 
specific language instruction and special language programmes and 
special context of knowledge in a target situation. The fastest and 
widespread growth in vocational learning and training makes education 
more practical and career oriented. So the students shifted focus on 
learning more beyond EGP. Since the foundation of ESP is based on two 
key elements 'purpose' and 'job or profession', it plays a very important 
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role in meeting the global demands of the learners to acquire a language 
which is useful for them in academic and vocational field. 
Because of its nature of making practical application and use of language, 
ESP dominates the other aspects of language teaching. Presently the ESP 
area prone to be in great demand for a global community of people 
speaking different languages, where efficient command of English can 
help in contribution towards professional as well as personal development 
of each individual learner. ESP domain extends a very wide scope. Under 
the ESP umbrella we have EAP, EBP, EMP, EOP, EPP, EST, EVP, EBE, 
VESL and many more. Along with EOP and EAP, ESP is also useful for 
teaching language in ESL situation, to build up academic communicative 
skills and other language learning abilities. ESP is also beneficial for 
teachers of elementary and secondary schools because of its learner 
centred approach. 
Course design is one of the essential elements on the part of ESP course 
developer. There are many factors affecting an ESP course design. The 
major focus being the language description and language theories which 
provide the theoretical basis for methodology and the actual needs 
analysis of learners at the said level, to be carried out from the learner's 
perspective. Language descriptions that relate to various ESP course 
design are structural linguistics, functional and notional syllabus, register 
analysis and discourse analysis. Structural syllabus provides the language 
learners with systematic descriptions of the generative core of the 
language and with this variety of structures the learner is able to produce 
different innumerable sentences. Ewer and Lattore made use of structural 
syllabus while designmg ESP curriculum. Register analysis is no less 
significant. With its concept that language varies according to the context 
of use and idea to differentiate formal from informal, it gained a wide 
197 
appeal in ESP. Ewer and Lattore (1966) and Swales (1971) did a 
remarkable work on register analysis based on the language of science. 
Functional or notional syllabus with its concept based on language in use, 
influence ESP course design. Discourse (Rhetorical) analysis is no less 
significant. The discourse analysis helps the ESP learners through making 
them more efficient readers, by keeping them aware of the underlying 
structure of the text and the way in which language has been organized. 
Theories of language teaching are the other significant aspect of language 
teaching. ESP practitioners apply behaviorist theory for learning by 
developing the pattern practice exercises. The cognitive theory of 
learning had a vital effect on ESP teaching where language is taught 
through problem solving exercises. The affective factor (learners as an 
emotional being) is an important aspect in ESP learning because 
motivation of the students affects their learning the most. Needs analysis 
is another vital aspect of course design as it attempts to analyze the needs 
of the learners. Needs analysis determines the types of communication 
the learner would need to master if they put to perform in a given 
professional and academic settings. It further focuses on the specific 
characteristics of a language when it is used for specific purposes. In ESP 
needs assessment determines which language skills are most needed by 
the learners and the whole curriculum is focused on that particular skill. 
Hence needs analysis is a very significant stage of ESP course design. 
Various figures representing syllabus design and the language theories 
discussed are the aspects which an ESP course designer must refer to 
while developing an ESP curriculum. 
There is no fixed methodology of ESP that can be applicable in all 
situations, but rather each situation and particular needs of learners 
belonging to a particular domain impose a certain methodology of 
198 
teaching. Hence there is no set distinctive methodology to teach ESP. The 
course teacher develops his own methodologies and curriculum design 
based on the specific needs of the learners, ESP teacher needs to develop 
professional competence and must be aware of the student's specialism to 
monitor the whole curriculum. 
ESP teaching methodology is very much influenced by Communicative 
Language Teaching movement. It is virtually accepted that ESP and CLT 
are very closely related and ESP is typically a learner centred course. ESP 
is centred on the language appropriate to the activities of a given 
discipline and one of its basic aim is to develop communicative 
competence. Whereas CLT is the most innovative approach to language 
teaching which, is based on the principle that student should be more 
engaged in a class as compared to the teachers .This principle very clearly 
indicates that the course specification of CLT is basically learner centred. 
So CLT plays a vital role in ESP classroom. 
It is assumed that language is learned more when students make use of 
language communicatively. This statement is very appropriate for an ESP 
learner, because ESP learners know their purpose of learning a language. 
Their prime purpose is the ability to communicate effectively in a target 
situation and they are required to know how language is used in real 
communication. In order to accomplish communication there must be a 
need, a purpose and a context of it. These are the things which results to 
communication in real life. Communicative Approach gives the students 
ample room to learn in realistic situations. The course is so flexible that 
the students can very well cope with when they are put into a real and 
unpredictable communication situation later. Students can acquire 
effective communication through exposure in a target situation. Thus 
tasks and activities should create real opportunities for the students to use 
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English in a full range of real situation and social settings. These criteria 
appropriately suits ESP teacher's goal because communicative 
competence makes the learners able to use language appropriate to a 
given social context. An effective way to learn specific language as a 
means of communication is to get the students involved in 
communicative situations. Hence the exercises and activities used in the 
language classroom must be linked to real context similar to those that 
learner may face in future. Such exercises must take into account the 
needs of the students and some skills must be developed to meet them. 
An ESP learner's need cannot be fulfilled by a course which defines a set 
of rules of communication. Whereas some non verbal cues of teaching 
like charts, tables and graphs encourages the teaching of communicative 
skills and functions of the language to enable the learner to use the rule to 
define, describe and so forth. An ESP learner must feel that the language 
learning materials cater to his needs and he must equally enjoy his course. 
Another principle of Communicative Language Teaching approach that 
suits ESP course is that the target language is not just an object of study 
rather it is also the means of communication during the course. The 
learners are not required to learn a language while using it. Using 
language in a classroom allows students to practice and improve their 
previous language skills and they are free to express their own ideas and 
opinions. As the target learners are group who need language for a 
particular profession hence it is important that they might be introduced 
to authentic language. The reason behind the fact is the native speakers 
make use of authentic language in daily or real life situation. Learning 
authentic language is also an aspect of Communicative Language 
Teaching which is very true to ESP classroom also. 
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In some ESP classes the learners usually don't receive what are actually 
expected to attain and this finally leads to a language gap. This gap is felt 
due to the way language is taught in classroom. When ESP is taught in 
the classroom the language teacher must be aware of the actual 
communicative purposes of the students and has to consider the ways in 
which these purposes can be achieved. Hence CLT is one of the 
appropriate method which helps to fill these gaps. 
Communicative Approach is neither grammar based nor it is teacher 
centered rather it is learner centered and task oriented and it provides 
students with communicative competence and that's the reason why it is 
very suitable for ESP classes. A learner's need cannot be satisfied 
through a course that only provides rules. Whereas it can be attained only 
through a course which introduces practicality and enables the students to 
learn the language through use. Practicality is very important in an ESP 
classroom. Because in ESP classroom the end result of a course is very 
significant. And Communicative Language emphasizes on language use 
as compared to the rules which equips the learners with the skills to 
perform effectively in a target situation after the completion of the course. 
To make an ESP classroom more communicative interaction between 
students and group work is very important. Practicing wide range of 
activities in the class room and bringing reality in the classroom is also no 
less important in ESP. Hence applying Communicating Language 
Teaching methodology in ESP classroom helps attaining the goal more 
accurately and easily. 
Vocabulary is the knowledge of words and word meanings. It is one of 
the important aspects of language acquisition and language teaching. To 
know a language is not just to master the structure of the language rather 
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it is to speak efficiently in different situations. Though it has always been 
marginalized by the teaching of grammar, lexis is no less important than 
structure. Where structure is the code to speak correctly, lexis is the 
means to carry out the communication further. Vocabulary helps the 
learner to express, to convey and to present oneself in different 
environment and situation. Teaching approaches such as Direct Method 
and Audio Lingual Method gave greater priority to the teaching of 
grammatical structures. Direct Method puts more emphasis in spoken 
words and consider it to be the primary form of language. Vocabulary is 
given more importance than grammar and only general vocabulary are 
being taught in the class. More emphasis is given on teaching speaking 
and sentences are being taught in place of isolated words. In Audio 
Lingual Method very limited vocabulary are being taught. Only 
vocabulary in context are being learned and taught. In almost every 
language teaching methodologies there is no established method to teach 
vocabulary independently or vocabulary as a main issue. Whereas the 
Natural Approach gives some emphasis on vocabulary. Natural Approach 
considered vocabulary as a bearer of meaning, which is very important in 
language acquisition process and it gives preference to meaningful input 
rather than grammatically correct production. Lexical syllabus brought up 
by the signs of Corpus Linguistics highlighted the role of vocabulary in 
language learning and language teaching. 
In ESP, vocabulary holds a vital position and it is an inseparable part of 
ESP course. Vocabulary learning is a never ending process and it can be 
acquired over a period of time. More a learner is exposed to words more 
he learns it. And through this process learning becomes stronger. It is 
very important to design a proper and effective strategy to teach 
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vocabulary. It is also necessary to decide which words are important, 
which vocabulary to teach and which strategies to be applied for teaching. 
In ESP courses the main focus is on learning professional vocabulary of a 
target area. And special professional vocabulary comprises of technical 
terms, registers and jargons. This special vocabulary does not fall under 
the domain of frequent English words, they are typically subject specific. 
ESP vocabulary involves various sub-skills like guessing the meaning 
from context, word formation, understanding and making use of 
appropriate registers and jargons. ESP course must extend a significant 
place for vocabulary teaching because ESP courses without imparting 
knowledge of special vocabulary to its students is simply doing injustice 
to the special group of learners. ESP students always find it difficult to 
cope with professional vocabulary or they fall short of special registers 
while they communicate in a specific situation. The central focus of 
teaching language is to develop a learner's language competence and 
proficiency in both the written and spoken form. Teaching of vocabulary 
also falls under this domain. 
Since vocabulary is a key issue in ESP, a course teacher must have 
knowledge of proper techniques to teach subject specific vocabulary. 
Away from rote learning or bi-lingual word list, there are several 
strategies to teach or learn vocabulary. For-example semantic mapping, 
deducing the meaning from context, affixation, learn words through flash 
cards, word puzzles, reading comprehensions, predicting family words, 
learn word through riddles etc. There are different advantages of using 
these strategies in vocabulary teaching. Semantic mapping provides 
visuals which represents the relationships between words. This also 
encourage the learners to connect new vocabulary to prior knowledge. It 
is an effective strategy of vocabulary learning which makes the learner 
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compare and contrast the words of same category. When practiced in 
classroom it malces the active participation of students. Learning 
vocabulary through context is one of the most commonly used strategies 
nowadays. It is a meaningful way of vocabulary acquisition, it gives the 
learners numerous opportunities to use the words in their reading and 
writing and also helps them to understand how words are used in real life. 
Learning words through the process of affixation helps the learner learn 
definition of key vocabulary concepts by focusing on the parts of words 
such as roots prefixes and suffixes. Learning words through flash cards is 
one of the easiest strategies in vocabulary learning. Use of pictures 
enhances the learning process and it also makes the learners encounter the 
words and its meanings when they see the picture. Word puzzle is another 
very interesting strategy of vocabulary teaching. It provides enough room 
for learners to guess the word after reading the clues and it also helps the 
students relate the new words with their background knowledge. Reading 
comprehension is also an widely used vocabulary teaching strategy which 
allows the learners to gain information fi'om the text which helps to 
confirm the meaning of a word or group of words. This strategy gives the 
learners more opportunities to get exposed to real communicative 
situation in a target language. Learning words through predicting family 
words provides learners with illustrative examples or images which 
makes them to connects the word with other words and make it easier to 
remember the meaning. The key factor important to all strategies is, the 
more a learner is exposed to a word the stronger his understanding of 
word and word meaning becomes. All these strategies provide multiple 
opportunities to use a new word in written and spoken form. 
Vocabulary learning is transitory and ephemeral for which, rote learning 
method is not very successful. Vocabulary learned through context is far 
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better because it can be learned by using multiple intelligence. Learning 
vocabulary in context is more meaningful than just learning with 
wordlists because students have a better understanding of a word when 
they see and hear how the word is used in daily life or how its meaning is 
related to professional words of their own target situation. It is also very 
useful in teaching ESP vocabulary because it offers the students a real life 
situation. It also confronts the learners with problems and situations they 
will be facing while using these words in their target situation. It makes 
learning easy and also makes the class more interesting. It further helps m 
bridging the gap between student's real life exposure to vocabulary and 
the learning environments of the class. The learning that takes place 
through this mode is very concrete. 
Vocabulary in ESP holds a dominant place with the growing need of the 
learners. ESP researchers are throwing light on vocabulary through every 
dimension. The first three chapters of my work reviewed ESP, ESP as a 
domain, course design and various methods to teach ESP. Existence of 
ESP is from 1960s and it is the age old approach which is serving various 
group of learners who speak the language course to perform in a 
particular environment or situation after the completion of the course. 
Because of its learner centeredness it is very purposeful for specific group 
of learners. 
Various developments in ESP and its multiple scope suggests that how 
significant is ESP in developing language course for special target 
groups. Since English became a global language and commonest code for 
international communication ESP is perceived as a language for attaining 
a desired vocation or profession. Hence the course instructor or teacher 
teaching ESP needs to be aware of the student's specialism. After 
reviewing ESP literature it can be inferred that ESP learner has a fiirther 
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purpose after the completion of their language class and for this they need 
to master certain language skills related to their special area and which is 
very much practical as compared to General English course. Therefore 
while designing ESP course the teacher needs to keep certain things in 
mind. The various issue of language descriptions, language theories and 
syllabus design must be referred and required to be taken care of There is 
no set methodology to teach ESP, the ESP teacher needs to develop his 
own methods and strategies to teach ESP keeping in mind the student's 
specialism but again at this juncture they cannot ignore various issues like 
language varieties, topic of syllabus and needs analysis. As discussed in 
Chapter 3, altogether these issues affect ESP course design a lot. 
Vocabulary though ignored in ESL by the pressure of teaching grammar, 
in ESP it holds a central position. Specialist vocabulary is full of 
technical words and jargons which are difficult for the learners to 
encounter it. While going to face a target situation the specialist learner 
must enrich their vocabulary with a special focus on the word meaning 
and have knowledge on how it operates in a different context. ESP 
learner needs to have a knowledge of how words are used in specialist 
discourse. ESP students attain a good communicative skills by analyzing 
how different word elements work and it recurs to form special jargons 
and registers. Thus one of the major finding of this work is Aat 
vocabulary is no less important than grammar in English language 
teaching and it is a key issue in ESP. Chapter 4 focuses on the status of 
vocabulary in detail. Before attaining special course the students needs to 
be proficient in General English because every language has a common 
core vocabulary or general vocabulary. Various materials in special areas 
of study or profession are drawn from the general or core vocabulary of 
English. 
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With the fastest growing and changing developments in the professional 
field, English has become a dominant language and equally persist in 
media as well. English became one of the common mode to get back to 
the audience and common mass. So ESP laid a wide emphasis on 
teaching language to media students. Media jargons and registers are not 
very easy to handle. Vocabulary is a crucial issue in media studies. This 
work highlights professional vocabulary of Electronic and Print Media in 
context of ESP. Word list of Media jargons have been presented for 
learner's convenience and a refined and modified strategy of teaching 
vocabulary has been suggested. These strategies of teaching vocabulary 
are in sharp contrast to rote learning, they are very effective in ESP class 
room and enable the learners to enrich their vocabulary knowledge both 
receptively and productively. 
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